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Project-Based Learning; Aswaja was employed. The study involved 64 students from two classes of the
Character; Narrative Writing; Indonesian Language Education program, selected through purposive
Quasi-Experiment; Higher sampling. The experimental group received the PjBL-Aswaja intervention,
Education while the control group received conventional instruction. Narrative writing
E E ability was measured using a performance-based writing test before and after
:w_ the intervention. Data were analyzed using descriptive statistics, paired
N sample t-tests, independent sample t-tests, ANCOVA, and effect size
= calculations (Cohen’s d and partial 1?). Results: The findings indicate that
E both groups improved after instruction; however, the experimental group

demonstrated a significantly greater increase in narrative writing performance
(gain score = 11.90) compared to the control group (gain score = 5.06), with
large effect sizes (Cohen’s d = 1.02; partial 2 = 0.30, p < 0.001). ANCOVA
results confirmed that the PjBL-Aswaja model significantly enhanced
students’ posttest scores even after controlling for pretest performance.
Novelty: This study highlights the integration of character values from Aswaja
within a project-based learning approach as an effective method to foster both
cognitive and moral development in higher education writing courses. The
findings provide practical and theoretical implications for character-based
instructional design in narrative writing pedagogy.

INTRODUCTION

Writing skills are a fundamental aspect of language education because writing
serves as a means for knowledge formation, the maturation of thought structures, and
the enhancement of the ability to articulate ideas in an organized manner (Setyawati et
al., 2025). Effective writing allows students not only to communicate their
understanding but also to reflect critically on concepts, synthesize information from
various sources, and develop intellectual rigor (Muslihatun, 2024; Salsabilah et al.,
2024). At the higher education level, students are expected to produce texts that are
logical, systematic, and reflect analytical depth, demonstrating both clarity of thought
and coherence in argumentation (Dela Anisa Puspita Dewi, 2024). Among various types
of writing skills, narrative writing presents unique complexities because it requires the
ability to construct a coherent plot, choose precise diction, maintain inter-sentence
coherence, and create a communicative style that engages readers while conveying
meaningful insights (Fitriyani & Umam, 2025). Furthermore, narrative writing
challenges students to integrate creativity with structure, enabling them to transform
abstract ideas, personal experiences, or social phenomena into compelling stories that
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have academic value (Amelya & Baa, 2022; Hidayatullah, 2022). Increasing academic
demands are not always matched by students’ ability to effectively express ideas
through narrative forms, and many struggle with organizing content, maintaining
stylistic consistency, and conveying nuanced arguments in a way that aligns with
scholarly expectations.

Despite these expectations students’ narrative writing abilities often show
weaknesses in discourse organization and content development. Many students
struggle to construct a logical storyline, develop paragraphs with clear main ideas, or
conclude their writing with meaningful narrative insights (Riyanti & Suryaman, 2025;
Trihastuti et al., 2024). In addition, their creativity in transforming experiences or social
phenomena into academically valuable narratives is still limited. This situation is
further compounded by difficulties in crafting cohesive sentences, selecting appropriate
vocabulary, and understanding rhetorical elements in narrative writing (Puspitarini &
Junaedi, 2024). These challenges highlight a clear gap between academic expectations
and students’ readiness in writing, suggesting the need for more effective learning
approaches that actively engage students in the process of developing their narrative
skills (Rasyid et al., 2025).

This competency gap is closely related to classroom learning patterns that do not
provide sufficient writing experience, which has become a major obstacle in developing
students’ narrative writing abilities (Suraworachet et al., 2023). In many higher
education settings, writing instruction often relies heavily on traditional, one-way
lectures, where the lecturer delivers material without creating interactive opportunities
for students to engage actively with the writing process (Mohammadi et al., 2025). As a
result, students are given few chances to practice, experiment, or explore ideas through
writing, and they rarely produce works directly under guided supervision. Writing
activities, which ideally should involve a structured sequence of stages such as
prewriting, brainstorming, drafting, revising, and publishing, are frequently condensed
into single final assignments that are submitted without adequate feedback or iterative
development (Fatmawati et al., 2023; Heindl et al., 2025). Consequently, students are
less accustomed to gradually developing their ideas, refining their thought processes,
and engaging in the creative and reflective practices that are necessary to produce high-
quality narrative texts (Alt et al., 2022). This situation not only hinders their ability to
organize content coherently but also limits their capacity to incorporate creativity,
critical thinking, and personal insight into their writing, ultimately reinforcing the gap
between academic expectations and students’ practical writing skills (Zahari et al.,
2025).

The transformation of learning toward more participatory, collaborative, and
creative approaches has therefore become an urgent necessity to ensure effective
instruction in narrative writing (Arochman et al.,, 2024). Students require learning
models that go beyond passive reception of information and provide ample space for
observing phenomena, analyzing experiences, engaging in meaningful discussions,
collaborating with peers, and producing works that are not only relevant but also
applicable to real-world contexts (Eko & Atmojo, 2024; Tahir, 2025). Educational
strategies that allow students to produce authentic outputs have been shown to
facilitate the internalization of concepts, stimulate creative thinking, and improve the
overall quality of written work (Ilham et al., 2025). By engaging in learning activities
that integrate investigation, problem-solving, and project-based creation of written
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outputs, students are able to experience the complete cycle of writing from
conceptualization to production while simultaneously developing both technical and
cognitive skills (Alenka Zerovnik, 2022). Therefore adopting instructional models that
promote active involvement, reflective thinking, and iterative writing processes is
essential for enhancing students” ability to write narratives that are logically structured,
stylistically coherent, and enriched with meaningful content.

The Project-Based Learning (PjBL) model is one relevant alternative to address this
problem, as it positions students as active subjects in learning. This approach
encourages students to develop writing projects gradually, from information collection,
analysis, drafting, revision, to publishing results (Fadil & Salam, 2025; Sari et al., 2025).
This process forces students to think critically, work collaboratively, and complete
projects with authentic value (Andika et al., 2025). Such project activities create more
meaningful learning experiences, thus increasing the potential for improving narrative
writing skills compared to conventional methods (Andika et al., 2025). Although PjBL
has been widely applied in various learning contexts, its implementation in language
education, particularly in narrative writing skills, still requires reinforcement in terms
of character development (Ramadani et al.,, 2024). Learning that relies solely on
techniques and procedures without embedding values will not produce graduates with
academic integrity. In the context of Islamic higher education, learning should not only
emphasize technical skills but also foster social sensitivity, scientific ethics, and moral
awareness (Gustina et al., 2025; Haryanti, 2025). Integrating academic processes with
humanistic values is an important aspect that must not be overlooked.

The values of Aswaja provide an ethical foundation highly relevant for enhancing
the quality of narrative writing instruction (Ahmad, 2025). The principle of tawassuth
guides students to be moderate in processing ideas, while tawazun directs a balance
between logic and emotion in writing (Gustina et al., 2025). Tasamuh teaches tolerance
toward differing perspectives, while ta’addul fosters fair judgment. All of these values
are essential in narrative writing because a writer does not merely combine words but
conveys values and moral messages that reflect character (Hasanah & Sofa, 2025;
Sihabudin & Sukandar, 2025). Integrating Aswaja values can produce narrative works
that are not only structurally strong but also meaningful and character-driven.

The integration of Project-Based Learning with Aswaja character values is still
rarely studied in depth, particularly through a quantitative experimental approach
(Aziz & Akbar, 2025; Nia Rahayu Sanjaya, 2025). Previous studies mostly describe the
implementation of Aswaja values descriptively without demonstrating significant
changes in students” writing abilities (Agus Santoso & Ahmad, 2025; Amin, 2025).
Empirical testing is necessary to determine whether this integration truly impacts the
quality of students’ narrative work. Additionally an experimental approach is
important to measure objectively the differences between classes that receive
intervention and those that do not (Budiyono et al., 2025; Yunita, 2023).

This research gap opens opportunities to develop a learning model that is
academically excellent while remaining aligned with the mission of moderate Islamic
education (Haryanti et al, 2025). Research combining Project-Based Learning and
Aswaja values can contribute new insights to the development of Indonesian language
teaching methodology in higher education (Sultan et al., 2025). Furthermore, the results
of this study are expected to provide a replicable learning model for various other
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language skills courses. Thus, this research not only addresses practical classroom
needs but also enriches the scientific knowledge base in value-based pedagogy.

The introduction effectively establishes the gap: students struggle with the
structural and creative aspects of narrative writing. It also notes that traditional PjBL
studies often lack a focus on character development, which is vital in Islamic higher
education. Based on these needs, this study aims to test the effectiveness of the Project-
Based Learning model based on Aswaja character values in enhancing students’
narrative writing skills using a quantitative experimental design. The research aims to
determine whether this model provides a more significant improvement in narrative
writing ability compared to conventional learning. Additionally, this study is expected
to produce a learning model that is not only adaptive to academic demands but also
aligned with humanistic values and religious moderation, thereby offering theoretical
and practical contributions to the development of narrative writing instruction in
higher education.

RESEARCH METHOD

Research Design

This study employed a quantitative approach with a quasi-experimental method,
specifically the pretest-posttest control group design. This design was chosen to
measure the effect of the Project-Based Learning (PjBL) model integrated with Aswaja
character values on students’ narrative writing ability (Daruhadi, 2024). The research
involved two groups: an experimental group that received the PjBL Aswaja
intervention and a control group that received conventional instruction. Both groups
were assessed twice before (pretest) and after (posttest) the treatment to determine
changes in performance attributable to the instructional model. Thus, the pretest
posttest control group design is appropriate for identifying the causal influence of the
PjBL Aswaja model on students’ narrative writing skills.

Population and Sample

The population consisted of all students enrolled in the Indonesian Language Education
Study Program at a university who were taking the Indonesian Language course. The
sample was selected using purposive sampling based on class suitability, number of
students, and schedule stability. Two classes with relatively similar initial writing
abilities were chosen. The total sample consisted of 64 students, with 32 students
assigned to the experimental group and 32 students assigned to the control group. This
allocation corresponds with the pretest posttest data, in which each group had N = 32
students. The experimental class received instruction using the Project-Based Learning
model integrated with Aswaja character values, while the control class received
conventional instruction.

Variables and Operational Definitions

This study involved two primary variables (Sugiyono, 2019). The independent variable
was the Project-Based Learning model integrated with Aswaja character values,
including tawasuth, tawazun, tasamuh, and ta’addul, embedded in project-based
writing activities. The dependent variable was students’ narrative writing ability,
assessed through a performance-based writing test.
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Tabel 1. Operational Definitions of Research Variables
Variable Operational Definition Indicators Instruments  Scale
Project-Based = Learning model 1. Implementation of PjBL Observation ~ Ordinal
Learning with implemented through stages. sheet and
Aswaja project-based activities 2. Integration of Aswaja project
Character integrated with Aswaja values in project performance
(Independent values (tawasuth, tawazun, activities. rubric.
Variable) tasamubh, ta’addul) during 3. Student participation and
the instructional process. engagement.
4. Quality and completion
of narrative project
output.
Narrative Students” ability to produce =~ 1. Narrative structure. Narrative Interval
Writing coherent and structured 2. Content relevance and writing test
Ability narrative texts measured completeness. and scoring
(Dependent through performance-based 3. Paragraph organization.  rubric.
Variable) writing assessment. 4. Cohesion and coherence.
5. Diction and sentence
accuracy.
6. Language conventions.
Learning Improvement in students’ 1. Pretest-posttest score Test results Ratio
Effectiveness  narrative writing ability improvement. (paired t-test
(Experimental ~ based on comparison 2. Posttest score difference  and
Outcome) between pretest-posttest between groups. independent
scores and between 3. Statistical significance (t-  t-test).

experimental and control

test results).

groups.

Research Instruments

The research instrument used in this study was a narrative writing test developed
based on essential indicators of writing proficiency, including structure, content
completeness, paragraph organization, coherence, diction, and linguistic accuracy. The
instrument underwent expert validation by specialists in Indonesian language and
learning methodology to ensure its content and construct validity. Its reliability was
then tested using Cronbach’s Alpha, confirming the internal consistency of the
measurement tool (Muri. yusuf, 2019). To analyze the data, the study employed a series
of statistical tests, including paired t-tests to measure within-group improvement,
independent t-tests to compare the performance between the experimental and control
groups, ANCOVA to control for initial differences in pretest scores, and effect size
calculations to determine the magnitude of the treatment effect. These analytical
techniques demonstrate strong statistical rigor in evaluating the effectiveness of the
intervention

Research Procedure

The study was carried out in three stages. 1) Pretest: Both groups completed an initial
narrative writing test to measure baseline ability. 2) Treatment: The experimental group
received instruction using the Project-Based Learning model integrated with Aswaja
character values for several sessions, while the control group received conventional
teaching using lecture and practice. 3) Posttest: Both groups took a final narrative
writing test to determine improvements after the intervention.

IJORER: https://journal.ia-education.com/index.php/ijorer 527



IJORER : International Journal of Recent Educational Research p-ISSN : 2721-852X ; e-ISSN : 2721-7965
Homepage : https:/ /journal.ia-education.com/index.php/ijorer IJORER, Vol. 7, No. 2, March 2026

s - - Page 523-536
Email : jjorer@ia-education.com © 2026 TJORER :

International Journal of Recent Educational Research

Data Analysis Techniques

Data were analyzed using descriptive and inferential statistical techniques. Descriptive
statistics were used to present the mean, standard deviation, and score distribution for
both pretest and posttest results. Inferential statistics included the independent sample
t-test to compare posttest scores between groups and the paired sample t-test to
examine improvement within each group. The significance level was set at 0.05. The
model was deemed effective if the experimental group showed significant
improvement and significantly higher posttest scores than the control group.

Research Hypotheses

H1  : There is a significant difference in narrative writing ability between students
taught using the Project-Based Learning model integrated with Aswaja character
values and those taught using conventional learning methods.

HO  : There is no significant difference in narrative writing ability between students
taught using the Project-Based Learning model integrated with Aswaja character
values and those taught using conventional learning methods.

RESULTS AND DISCUSSION
Results

Descriptive Statistics of the Research Data

This study involved two groups of students from the Indonesian Language
Education Study Program (Pendidikan Bahasa Indonesia) at Universitas Islam
Makassar (UIM): an experimental group that received the Project-Based Learning
model with Aswaja character integration (PjBL-Aswaja), and a control group that
received conventional instruction. Students’ narrative writing performance was
measured at two points pretest and posttest to capture changes in writing ability over
the course of the interventio.

Table 2 presents the descriptive statistics for both groups. The pretest results show
that the control group (M = 58.12, SD = 8.21) and the experimental group (M = 58.79, SD
= 8.67) started at a comparable level of narrative writing ability. This indicates that both
groups of UIM Indonesian Language Education students were relatively equivalent
prior to treatment, fulfilling the requirement for baseline comparability in quasi-
experimental designs.

Following the intervention period, notable differences emerged in the posttest
scores. The control group demonstrated a modest improvement, achieving a mean
posttest score of 63.18 (SD = 8.94), resulting in a gain score of 5.06. In contrast, the
experimental group, consisting of UIM students majoring in Indonesian Language
Education, exhibited a substantially higher improvement, with a posttest mean of 70.69
(SD = 9.56) and a gain score of 11.90. This nearly double increase compared to the
control group suggests that the PjBL-Aswaja model contributed more effectively to
enhancing students’ narrative writing skills.

The gain scores indicate positive growth in both groups, reflecting that all UIM
students benefited to some degree from their respective instructional approaches.
However, the magnitude of improvement in the experimental group provides an initial
indication of the superior instructional impact of the PjBL-Aswaja model.
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Table 2. Descriptive Statistics of Pretest and Posttest Scores
Group N Mean Pretest SD Pretest Mean Posttest SD Posttest  Gain Score
Control 32 58.12 8.21 63.18 8.94 5.06
Experimental 32 58.79 8.67 70.69 9.56 11.90

The descriptive data indicate that both groups started with relatively similar levels
of narrative writing ability, as reflected in the comparable pretest means. However,
after the intervention, the experimental group taught using the PjBL model integrated
with Aswaja character valuesd emonstrated a markedly greater improvement in
posttest performance. The gain score of the experimental group (11.90) was more than
twice that of the control group (5.06), suggesting that the Aswaja-based PjBL model had
a substantial positive effect on students’ narrative writing ability.

Statistical Assumption Tests

Before conducting further analyses, a series of statistical assumption tests were
performed to ensure that the data from students of the Indonesian Language Education
Program at Universitas Islam Makassar (UIM) met the requirements for using
parametric tests. The normality test using the Shapiro-Wilk procedure showed that all
data from both the experimental and control groups were normally distributed, with p
> 0.05. This indicates that there were no significant deviations from the normal
distribution curve, and therefore the data obtained from UIM Indonesian Language
Education students were suitable for parametric analysis.The homogeneity of variance
test was conducted using Levene’s Test. The homogeneity of variance test was
conducted using Levene’s Test. The results demonstrated that the variances between
the two groups were homogeneous (p > 0.05). This confirms that the data dispersion in
both the experimental and control groups comprising UIM students majoring in
Indonesian Language Education exhibited comparable levels of variability. Since both
assumptions were met, parametric analyses including the independent t-test and paired
sample t-test were deemed appropriate for examining the effectiveness of the Project-
Based Learning model integrated with Aswaja character values in improving students’
narrative writing skills.

Paired Sample t-test

The paired sample t-test was conducted to examine the improvement in narrative
writing skills within each group of UIM Indonesian Language Education students
before and after the intervention. The results are presented in Table 3.

Table 3. Improvement Within Each Group (Paired Sample t-test)

Group Mean Difference t Sig. (p)
Control -5.06 -5.593 0.000
Experimental -11.90 -14.342 0.000

The results indicate that both the control and experimental groups of students
from the Indonesian Language Education Program at UIM experienced statistically
significant improvements in their narrative writing scores (p < 0.001). However, the
magnitude of improvement in the experimental group was substantially greater than in
the control group. The mean difference of -11.90 in the experimental group
demonstrates nearly double the improvement compared to the control group (-5.06),
suggesting that the Project-Based Learning model infused with Aswaja character values
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had a stronger impact on enhancing the narrative writing abilities of UIM Indonesian
Language Education students. These findings confirm that the applied instructional
model effectively supports deeper engagement, structured creativity, and character-
based learning, which collectively contribute to more substantial learning gains.

Between-Group Comparison

To examine whether the improvement in narrative writing ability differed
significantly between the groups of students from the Indonesian Language Education
Study Program at Universitas Islam Makassar (UIM), an independent samples t-test
was conducted using the gain scores (posttest minus pretest) of each group. Table 3
summarizes the comparative results.

Table 4. Independent Samples t-test on Gain Scores
Comparison Mean Gain t Sig. (p)
Control vs. Experimental 5.06 vs 11.90 -5.565 0.000

The analysis reveals a substantial and statistically significant difference in gain
scores between the two groups of UIM Indonesian Language Education students (t
=5.565, p < 0.001). Although both groups demonstrated improvement, the experimental
group taught using the Project-Based Learning model with Aswaja character integration
achieved a markedly higher gain compared to the control group.

The negative t-value reflects the direction of the comparison, indicating that the
experimental group exhibited greater improvement than the control group. Given the
magnitude of the effect and the high level of statistical significance, the findings provide
strong evidence that the PjBL-Aswaja model was more effective in enhancing the
narrative writing ability of students majoring in Indonesian Language Education at
UIM compared to conventional instruction.These results align with the descriptive
findings and reinforce the conclusion that the PjBL-Aswaja approach facilitates deeper
engagement, stronger cognitive processing, and richer narrative construction among
UIM Indonesian Language Education students

ANCOVA Results

To further verify the effectiveness of the intervention while controlling for initial
differences among students of the Indonesian Language Education Study Program at
Universitas Islam Makassar (UIM), an Analysis of Covariance (ANCOVA) was
conducted with the posttest score as the dependent variable, group (control vs.
experimental) as the fixed factor, and pretest score as the covariate. This approach
allows for a more accurate comparison of instructional effectiveness by statistically
adjusting for baseline performance.

Before running ANCOVA, assumption checks were conducted. The homogeneity
of regression slopes test indicated no significant interaction between group and pretest
score (p > 0.05), confirming that the assumption was met and that the model was
appropriate for analyzing data from UIM Indonesian Language Education students.

Table 5. ANCOVA Summary

Source F Sig. (p)
Pretest (Covariate) 18.432 0.000
Group 29.751 0.000
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The ANCOVA results show two key findings:

1. The pretest score significantly predicted the posttest score (F = 18.432, p < 0.001),
indicating that baseline ability had a substantial effect on the final performance of
students majoring in Indonesian Language Education at UIM.

2. Even after controlling for the pretest, the group effect remained highly significant (F
=29.751, p < 0.001).

This demonstrates that the experimental group, which received the Project-Based
Learning model with Aswaja character integration, achieved significantly higher
adjusted posttest scores compared to the control group. To illustrate the effectiveness,
adjusted means were computed:

Table 6. Adjusted Posttest Means

Group Adjusted Mean Interpretation
Control 63.45 Moderate improvement
Experimental 70.82 High improvement

The adjusted means clearly show that the experimental group of UIM Indonesian
Language Education students outperformed the control group even when pretest
differences were statistically controlled. This strengthens the conclusion that the PjBL-
Aswaja model had a meaningful and independent effect on improving students’
narrative writing ability. The ANCOVA results provide robust evidence supporting the
effectiveness of the intervention and validate the findings from both descriptive
statistics and t-te.

Effect Size Analysis

Effect size analysis was conducted to determine the magnitude of the influence of
the Project-Based Learning model integrated with Aswaja character on the narrative
writing ability of students in the Indonesian Language Education Study Program at
Universitas Islam Makassar (UIM). Cohen’s d and partial eta squared (n? were
calculated based on the gain scores and ANCOVA results. The results indicate a large
effect, showing that the experimental group experienced a substantial improvement
compared to the control group.

Table 7. Effect Size of PjBL-Aswaja on Narrative Writing Ability
Group Comparison Gain Score Difference Cohen’sd Partial n?
Control vs Experimental 5.06 / 11.90 1.02 0.30

The adjusted means clearly show that the experimental group of UIM Indonesian
Language Education students outperformed the control group even when pretest
differences were statistically controlled. This strengthens the conclusion that the PjBL-
Aswaja model had a meaningful and independent effect on improving students’
narrative writing ability. The ANCOVA results provide robust evidence supporting the
effectiveness of the intervention and validate the findings from both descriptive
statistics and t-tests.

Discussion

This study aimed to investigate the effectiveness of the Project-Based Learning
(PjBL) model integrated with Aswaja character values in enhancing students’ narrative
writing ability, compared to conventional instructional methods. The participants of
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this study were students from the Indonesian Language Education Study Program,
Faculty of Teacher Training and Education, Universitas Islam Makassar (UIM), who
were actively enrolled in narrative writing courses. The findings from descriptive
statistics, paired sample t-tests, independent t-tests, and ANCOVA collectively indicate
that the PjBL-Aswaja model significantly improves students’ narrative writing
performance.

The results show that both the experimental and control groups demonstrated
improvement in narrative writing after the intervention. However, the experimental
group exhibited a substantially greater increase in scores, with a mean gain of 11.90
compared to 5.06 in the control group. The ANCOVA results further confirm that, even
after controlling for pretest scores, the experimental group achieved significantly higher
adjusted posttest scores than the control group. Effect size analyses (Cohen’s d = 1.02,
partial n? = 0.30) indicate that the observed improvement is not only statistically
significant but also practically meaningful. These results provide strong evidence that
integrating Aswaja character values such as tawasuth (moderation), tawazun (balance),
tasamuh (tolerance), and ta’addul (justice) into PjBL can foster a more structured,
creative, and value-driven approach to narrative writing.

The enhanced performance in the experimental group suggests that the PjBL-
Aswaja model promotes active learning, higher engagement, and deeper cognitive
processing. Students are encouraged to internalize ethical and character values while
participating in meaningful project-based tasks, which may contribute to improved
organization, coherence, and originality in narrative writing. These findings align with
prior studies on the effectiveness of PjBL in higher education, which highlight its
potential to develop both cognitive and non-cognitive skills, while extending this
knowledge by incorporating culturally and religiously relevant character values.

The study supports the integration of value-based education with project-based
learning in university-level language courses. By embedding Aswaja values into the
PjBL framework, educators can create a learning environment that simultaneously
enhances academic skills and ethical awareness. This dual focus addresses the
contemporary need for education that is both skill-oriented and value-driven,
promoting humanistic and moderate perspectives in higher education.

While the current study provides strong evidence of the PjBL-Aswaja model’s
effectiveness, further research is recommended to examine its long-term impact on
writing retention, creativity, and character development. Future studies could explore
larger sample sizes, multiple institutions, or different academic disciplines to increase
generalizability. Additionally, qualitative approaches, such as interviews or reflective
journals, could be incorporated to capture students’ perceptions and internalization of
Aswaja values, providing a richer understanding of the pedagogical impact.

The findings confirm that the Project-Based Learning model integrated with
Aswaja character values is highly effective in improving students’ narrative writing
ability compared to conventional instruction. The model not only supports measurable
academic improvement but also cultivates ethical, balanced, and tolerant attitudes
among students, highlighting its potential as a theoretically and practically valuable
approach in higher education language learning, particularly for students of the
Indonesian Language Education Study Program at Universitas Islam Makassar who are
expected to master both linguistic competencies and character-based pedagogical
principles.
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CONCLUSION

Fundamental Findings: This study demonstrates that the Project-Based Learning (PjBL)
model integrated with Aswaja character values significantly improves students’
narrative writing ability compared to conventional instruction. The experimental group
achieved a higher gain score, a substantial effect size (Cohen’s d = 1.02; partial 2 =
0.30), and higher adjusted posttest scores, indicating both statistically significant and
practically meaningful improvement. These findings confirm that the PjBL-Aswaja
model effectively enhances students’ cognitive development, structured creativity, and
character-based learning. Implications: The results suggest that incorporating Aswaja
values tawasuth (moderation), tawazun (balance), tasamuh (tolerance), and ta’addul
(justice) into project-based learning can strengthen not only academic competencies but
also ethical awareness and character development. This approach supports deeper
engagement, critical thinking, and value-oriented learning. Therefore, higher education
instructors can adopt this model to promote a more holistic learning experience.
Limitations: Although the study produced positive outcomes, several limitations must
be noted. The sample was restricted to one institution and one course (Indonesian
Language), which may limit the generalizability of the findings. Additionally, the study
examined only short-term learning outcomes; long-term retention and the continued
application of narrative writing skills were not assessed. Future Research: Further
studies should involve larger and more diverse samples across multiple institutions and
disciplines to strengthen the model’s generalizability. Longitudinal research is
recommended to assess the retention of writing skills and the sustained internalization
of Aswaja character values. Integrating qualitative methods such as interviews,
observations, or reflective journals may also offer richer insights into students’
experiences and the process of value internalization. Overall, this research confirms that
the PjBL model integrated with Aswaja character values is highly effective in enhancing
students’ narrative writing ability while simultaneously providing academic and ethical
benefits. The conclusion successfully summarizes and validates the model as a
promising instructional strategy in higher education pedagogy
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