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Contextual Learning; Needs was employed, where qualitative data were first collected through
Analysis; Physical Learning; interviews, observations, and documentation, followed by quantitative data
Physical Literacy; Sport using questionnaires. The participants consisted of 100 physical education
Tourism students and five lecturers at PGRI Palembang University, selected through

purposive sampling. Quantitative data were analyzed using descriptive
statistics (mean and standard deviation), while qualitative data were
analyzed through thematic analysis and integrated using triangulation.
Results: The findings show that students” needs for experience-based
physical education learning are generally high to very high. Contextual
learning (M = 4.38), physical literacy (M = 4.53), and student engagement (M
= 4.37) fall into the very high category, while sport tourism-based learning
(M = 4.18) is categorized as high. Interview results reinforce these findings,
highlighting the importance of real-life learning, outdoor experiences, and
active student involvement. Based on these results, a conceptual model of
sport tourism-integrated physical education learning was developed.
Novelty: This study contributes to the development of an innovative
learning framework that integrates contextual learning, physical literacy,
and student engagement through sport tourism. The novelty lies in
positioning sport tourism as a pedagogical approach to support meaningful
and experience-based learning in physical education.

INTRODUCTION
Physical education has an important role in developing students” physical competence,
motivation, participation, and lifelong healthy behavior (Alixanov et al., 2026; Chawre,
2025; Kirk & Haerens, 2014; Trudeau & Shephard, 2008). In response to the demands of
21st-century education, physical education is increasingly expected to move beyond
conventional teacher-centred instruction toward learning experiences that foster
creativity, collaboration, adaptability, and active student participation. However, in
many educational contexts, physical education learning is still dominated by
conventional and teacher-centered approaches that focus primarily on technical mastery
and classroom instruction, with limited connection to authentic real-world experiences.
Consequently, learning often becomes less meaningful and less responsive to
contemporary educational needs. Recent studies also indicate a growing international
shift towards more learner-centred, contextual, and innovative pedagogical models in
physical education (Suwarni et al., 2025).

The growing demand for more meaningful learning has encouraged the
development of contextual and experiential approaches in physical education.
Contextual learning emphasizes the connection between instructional content and real-
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life situations, enabling students to understand knowledge through direct experience and
authentic interaction with their environment (Perales & Bedoya Ulla, 2025; Siradjang &
Paputungan, 2025). Previous studies have shown that experiential and challenge-based
learning can significantly improve students’ motivation, engagement, and learning
participation in physical education settings (Simén-Chico et al., 2023). Student
engagement is also recognised as an essential component of effective physical education
because behavioural, emotional, and cognitive involvement strongly influences learning
quality and outcomes. Similarly, student engagement has become a major concern in
physical education because active behavioral, emotional, and cognitive involvement
strongly influences learning effectiveness and participation quality. Recent international
studies also confirm that innovative and technology-supported learning environments
can enhance student engagement and motivation in sports learning (J. Li et al., 2025).
Together, these findings suggest that meaningful physical education requires learning
experiences that actively connect students with authentic contexts while promoting
sustained engagement

Beyond understanding the theoretical foundations of experiential learning its
implementation also requires stronger support from educational systems and
institutions. While the curriculum emphasizes authentic learning, interdisciplinary
experiences, outdoor education, and community-based learning as essential strategies for
preparing students for 21st-century education and global change, experiential pedagogy
becomes an integral part of formal education practices. This framework encourages
critical thinking, collaboration, adaptability, and lifelong learning, enabling students to
develop competencies that extend beyond classroom instruction. Accordingly, physical
education has the potential to provide meaningful learning experiences that prepare
students for real-world challenges through active participation and authentic practice.

Within this educational context, physical literacy has emerged as one of the key
foundations of contemporary physical education. Physical literacy refers not only to
physical competence, but also to confidence, motivation, knowledge, and the ability to
participate in physical activity throughout life. Current studies emphasize that physical
literacy is closely related to motivation, lifelong physical activity participation, and
holistic student development (Aibar et al., 2021; C. J. Chen et al., 2022; Edwards et al.,
2018; Robinson et al., 2018; Wang et al., 2024). Despite this growing recognition,
contextual learning, student engagement, and physical literacy are still frequently
implemented as separate components rather than being integrated into a comprehensive
pedagogical framework. This fragmentation creates opportunities for developing a more
holistic learning model that connects these complementary dimensions.

One potential approach that remains underexplored is the integration of sport
tourism into physical education learning. Sport tourism, which combines physical
activities with outdoor and tourism-based experiences, has commonly been studied from
recreational, economic, and sociocultural perspectives. However, its pedagogical
potential in formal physical education learning has received limited scholarly attention.
In fact, sport tourism-based activities can provide authentic and meaningful learning
experiences by connecting students directly with real environments, local culture, and
experiential activities. Such characteristics make sport tourism highly compatible with
contemporary physical education, which increasingly values outdoor learning,
environmental awareness, cultural appreciation, and authentic learning experiences.

IJORER: https://journal.ia-education.com/index.php/ijorer 472



IJORER : International Journal of Recent Educational Research P-ISSN : 2721-852X ; e-ISSN : 2721-7965
Homepage : https:/ /journal.ia-education.com/index.php/ijorer IJORER, Vol. 7, No. 4, July 2026

S - ; Page 471-488
Email : jjorer@ia-education.com © 2026 TJORER:

International Journal of Recent Educational Research

Consequently, sport tourism offers considerable potential as an instructional approach
rather than merely a recreational activity.

Despite these educational advantages, the integration of sport tourism into formal
physical education remains limited. Existing studies have largely investigated contextual
learning, physical literacy, student engagement, and sport tourism as separate constructs.
Consequently, little empirical evidence explains how authentic sport tourism experiences
can be systematically integrated into physical education curricula based on identified
stakeholder needs. This indicates a clear theoretical and practical gap between
contemporary educational reforms that advocate experiential learning and the
availability of curriculum-oriented instructional models capable of implementing these
principles in higher education.

In addition, the rapid development of digital technology and globalization has
transformed the landscape of physical education. Educational innovation is increasingly
expected to integrate active learning, digital support, and real-world experiences
simultaneously. Recent studies show that technology integration and innovative
pedagogy are becoming dominant themes in global physical education research (Fitrah
et al., 2025; Ray, 2024; Wu et al., 2025; Zhang et al., 2024; Zhong et al., 2025). Although
experiential education has been recognized as improving educational quality, research in
physical education has been limited to contextual learning, physical literacy, student
engagement, and sport tourism as separate constructs. Consequently, there is little
research examining the integration of authentic sport tourism experiences into formal
physical education curricula based on empirical needs analysis. Consequently, a
significant theoretical and practical gap remains between contemporary educational
reforms that advocate experiential learning and the availability of curriculum-oriented
teaching models capable of operationalizing these principles in higher education.

Changes in educational delivery should reflect learning theories that lead to
contemporary educational concepts. This means that learning can adapt to changing
social and global conditions. Therefore, this learning concept aligns with Kolb's learning
theory, where the learning cycle is based on concrete conditions, reflection,
conceptualization, and active student participation. Thus, educational delivery can adapt
to changes such as the integration of digital technology, authentic environments, and
interdisciplinary learning experiences. This can impact learning concepts, which become
strategies for implementing comprehensive education because the curriculum presents
real-world learning, addresses sustainability issues, and engages with community.
Therefore, this physical education also positions sports tourism as a meaningful learning
environment and contemporary education relevant to global change. Accordingly, sport
tourism provides opportunities for students to experience, reflect, conceptualise, and
apply knowledge in meaningful contexts while responding to contemporary educational
demands for sustainability, community engagement, and experiential learning.

This gap highlights the urgency of developing a more adaptive and contextual
physical education model that reflects students’ actual learning needs. Without such
innovation, physical education risks remaining disconnected from real-world
competencies and failing to prepare students for future social and global challenges.
Therefore, this study aims to conduct a needs analysis as the initial stage of a Research
and Development (R&D) process to design a sport tourism-integrated physical education
learning framework. Using a mixed-methods approach, the study explores students” and
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lecturers” perspectives regarding contextual learning, physical literacy, student
engagement, and sport tourism-based learning.

The novelty of this study lies in developing a conceptual framework that
systematically integrates sport tourism into formal physical education based on empirical
needs analysis. Unlike previous studies that examined contextual learning, physical
literacy, student engagement, or sport tourism independently, this study combines these
complementary dimensions into a single pedagogical framework. By integrating
authentic sport tourism experiences with contemporary physical education principles,
the proposed STIPE framework offers a practical foundation for curriculum development
that is responsive to current educational challenges and future learning needs.

RESEARCH METHOD

A mixed-methods approach was used for the research, using a Research and
Development (R&D) method adapted from the ADDIE model (Creswell & Creswell,
2018; Johnson & Christensen, 2014; Plano Clark et al., 2022). The focus was on two initial
stages: analysis (needs analysis) and design (conceptual design). The design employed
was an exploratory sequential design, as it involved in-depth qualitative data collection
and analysis, followed by quantitative data analysis to gauge the level of need and
empirically strengthen the findings (Fetters & Tajima, 2022; Kurtaliqi et al., 2024). This
approach was used because the study aimed to produce a draft needs framework for
developing an integrated physical education learning model for sport tourism based on
real-world needs.

The research was conducted at PGRI Palembang University, involving 100 third- and
fifth-semester Physical Education students and five physical education lecturers. The
participant selection technique used purposive sampling, selecting respondents deemed
to have relevant experience and understanding of physical education learning (Dahal et
al., 2024; Kurtaliqi et al., 2024; NewtonSuter, 2012). Additionally, several key informants,
such as senior lecturers or practitioners of outdoor activity-based learning, were included
as supporting data sources to enrich the needs analysis. The five inclusion criteria for
selecting informants were: (1) experience in physical education or sports tourism, (2)
direct involvement in the teaching and learning process, and (3) substantial knowledge
relevant to the development of an integrated physical education learning model for
sports tourism.

Data collection techniques used questionnaires, interviews, observation, and
documentation. Questionnaires were used to obtain quantitative data regarding students'
needs for contextual learning (Elaine B. Johnson, 2002; Ennis, 2017; D. A. Kolb, 2015),
physical literacy (Whitehead, 2010; Young et al., 2020), student engagement (Fredricks et
al.,, 2004; Zimmerman, 2000), and the integration of sports tourism into physical
education instruction (Gibson, 1998; Higham & Hinch, 2010; D. A. Kolb, 2015;
Zimmerman, 2000). Observations were conducted to identify the actual conditions of
physical education learning, particularly regarding physical activity, student
engagement, and the use of environmental context in learning. Documentation in the
form of curriculum analysis, lesson plans (RPS), and learning notes was used to
complement and validate the data obtained from other techniques.

The questionnaire consisted of 20 closed-ended items organized into four constructs:
contextual learning (CL1-CL5), physical literacy (PL1-PL5), student engagement (SE1-
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SE5), and sport tourism-based learning (ST1-ST5). Each construct comprised five items
developed from the corresponding theoretical framework and adapted to the context of
sport tourism-integrated physical education. Responses were measured using a five-
point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The
questionnaire structure is presented in Table 1.

Table 1. Structure of the Questionnaire
Item Code Indicator
CL1-CL5 Real-life  connection, outdoor learning, authentic
environment, field-based learning, active participation

Construct
Contextual Learning

Physical Literacy PL1-PL5 Confidence, motivation, knowledge, adaptability, comfort
in new environments

Student Engagement SE1-SE5 Behavioral engagement, enjoyment, emotional
engagement, cognitive engagement, practice orientation

Sport Tourism-Based ST1-ST5 Learning location, outdoor activities, learning motivation,

Learning tourism as learning resources, learning innovation

Semi-structured interviews were conducted with students and lecturers to explore
learning experiences, learning obstacles, and expectations for sports tourism-based
learning innovations (Elaine B. Johnson, 2002; Ennis, 2017; Fredricks et al., 2004; Gibson,
1998; Higham & Hinch, 2010; D. A. Kolb, 2015). Interviews focused on several key
aspects: (1) students' experiences with current physical education learning; (2) students'
perceptions regarding the relevance of learning to real life and outdoor activities; (3)
students' level of engagement and motivation in participating in physical education
learning; (4) students' and lecturers' views on the importance of integrating sports
tourism into learning; and (5) the need and expectations for physical education learning
designs that are more contextual, innovative, and based on direct experience.

The semi-structured interview protocol was organized into five thematic domains
corresponding to the research constructs: (1) contextual learning experiences, (2) physical
literacy, (3) student engagement, (4) sport tourism-based learning, and (5) expectations
for the development of an integrated physical education model. Each domain consisted
of several guiding questions designed to encourage participants to elaborate on their
experiences, perceptions, and suggestions. The interview matrix is presented in Table 2.

Table 2. Semi-Structured Interview Matrix

Theme Guiding Focus Expected Information

Contextual Learning  Students' experiences in connecting learning with Learning relevance and
real-life situations and outdoor environments authentic experience

Physical Literacy Confidence, motivation, and adaptation in Physical literacy
physical activity development

Student Engagement Participation, emotional involvement, and Student engagement
learning motivation

Sport Tourism-Based Perceptions regarding sport tourism as a learning Opportunities and

Learning resource challenges

Model Development Expectations for future physical education Input forco
learning

Data analysis techniques integrated qualitative and quantitative data. Quantitative
data from the questionnaire were analyzed using descriptive statistics (mean and
standard deviation). Meanwhile, qualitative data from interviews and observations were
analyzed using thematic analysis through transcription, open coding, categorization, and
the extraction of key themes reflecting learning needs. Data integration was performed
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through triangulation techniques to produce a comprehensive picture of learning needs
and a conceptual basis for developing an integrated sports tourism physical education
model that supports contextual learning and physical literacy. The questionnaire
structure and interview protocol were designed to ensure alignment between the
research constructs, data collection process, and the subsequent development of the
conceptual framework.

RESULTS AND DISCUSSION
Results

The results of the analysis of needs data from the questionnaires that have been
distributed to students show that in general, students' needs for experience-based
physical education learning are in the high to very high category, as presented in Table 1.
By understanding students' real needs, the development of learning models is expected
to be not only theoretically relevant, but also applicable and appropriate to the learning
context in the field. Therefore, the findings from this needs analysis serve as a starting
point in the process of developing a learning framework that is able to increase the
connection with the real world (contextual learning), physical literacy, and active student
involvement (student engagement).

Table 3. Students’ Needs for Experience-Based Physical Education Learning

Variable Item Statement % Mean SD
Code SD D N A SA
Contextual =~ CL1  Current physical education 0 0 5 8 7 4.02 0.5
Learning learning connects the material
(CL) with real-life situations

CL2 I understand physical education 0 0 15 70 15 4 0.5
material better when learning
outside the classroom

CL3 Ineed learning experiences based 0 0 5 40 55 45 0.45
on real-world environments

CL4 Field-based learning activities 0 0 0 40 60 4.6 0.44
help me understand sports
concepts
CL5 Contextual learning makes me 0 0 0 23 77 477 042
more active in the learning
process
Physical PL1 Ihave confidence in performing 0 0 0 44 56 456 045
Literacy physical activities
(PL) PL2 Iam motivated to be physically 0 0 0 33 67 467 044
active in my daily life
PL3  Iunderstand the importance of 0 0 0 77 23 423 048

physical activity for health
PL4 Iam able to adapt to various types 0 0 0 25 75 475 043
of physical activities

PL5 Ifeel comfortable performing 0 0 0 55 45 445 046
physical activities in new
environments
Student SE1  lactively participate in physical 0 0 22 62 16 394 052
Engagement education learning
(SE) SE2 I enjoy participating in physical 0 0 0 23 77 477 042

education classes
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Variable Item Statement % Mean SD
Code SD D N A SA
SE3 I am emotionally engaged in 0 0 12 52 36 424 049
learning activities
SE4  Itry to understand physical 0 0 0 78 22 422 0.5
education material deeply
SE5  Iam more engaged in practice- 0 0 0 32 68 468 044
based learning than theory
Sport ST1  Physical education learning 0 0 25 75 0 375 053
Tourism- should be conducted in sport
Based tourism locations
Learning ST2  Iam interested in learning 0 0 8 8 4 396 051
(ST) through activities such as hiking

or other outdoor activities

ST3  Sport tourism-based learning will 0 0 0 77 23 423 048
increase my learning motivation

ST4  Tourism environments can serve 0 0 12 58 30 418 049
as effective learning resources

ST5 I need more varied, contextual, 0 0 4 14 82 4.78 0.42
and innovative physical education
learning

In contextual learning, the highest score was found in CL5 (M = 4.77; SD = 0.42),
highlighting that the contextual approach plays a significant role in enhancing student
active participation. However, slightly lower scores in CL1 and CL2 (M = 4.00) suggest
that the current implementation of contextual learning may not be fully optimal. A
similar pattern was observed in physical literacy, where all items fell into the very high
category (M = 4.23-4.75). The highest score in PL4 (M = 4.75; SD = 0.43) reflects students'
strong ability to adapt to various physical activities, while PL2 (M = 4.67; SD = 0.44)
indicates high motivation to remain physically active. These findings indicate that
physical literacy is well developed and can serve as a strong foundation for further
pedagogical innovation.

In the student engagement dimension, most items also showed very high scores,
particularly SE2 (M =4.77; SD = 0.42), indicating that students genuinely enjoyed physical
education learning. Furthermore, SE5 (M = 4.68; SD = 0.44) confirmed that practice-based
learning was more engaging than theoretical approaches. However, SE1 (M = 3.94; SD =
0.52) showed slightly more variation, suggesting that not all students were equally active
in participating. In sports tourism-based learning, the highest score across all items was
found in ST5 (M = 4.78; SD = 0.42), emphasizing the urgent need for more diverse and
contextual learning models. Furthermore, ST3 (M = 4.23; SD = 0.48) indicated that
integrating sports tourism has the potential to increase student learning motivation.
However, the relatively lower scores in ST1 and ST2 suggest that implementing learning
activities in a tourism context may require additional preparation and institutional
support.

The relatively low standard deviation values (SD < 0.60) across all items indicate
consistent responses among students, reflecting a shared perception of the importance of
developing experiential and contextualized physical education. Overall, these findings
provide strong empirical support for the development of an integrated sports tourism
learning framework that simultaneously enhances contextual learning, physical literacy,
and student engagement.
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Table 4. Descriptive Statistics of Students” Learning Needs
. Standard
Variable Mean Category Deviation (SD)

Contextual Learning 438 Very High 0.48

Physical Literacy 4.53 Very High 0.46

Student Engagement 437 Very High 0.51

Sport Tourism-Based Learning 418 High 0.46

The average score for the contextual learning variable was 4.38, which falls into the
very high category. Furthermore, the relatively low standard deviation (SD = 0.48)
indicates that student perceptions tend to be consistent, thus concluding that there is
strong agreement regarding the importance of learning that connects material to real life.
For the physical literacy variable, the average score was even higher, at 4.53, which falls
into the very high category. This indicates that students have good awareness,
motivation, and confidence in engaging in physical activity. The low standard deviation
(SD = 0.46) also indicates that almost all respondents held consistent views on the
importance of developing physical literacy in physical education learning.

Meanwhile, for the student engagement variable, the average score of 4.37 also falls
into the very high category, indicating that students generally have a good level of
engagement in learning. However, the slightly higher standard deviation (SD = 0.51)
compared to the other variables indicates variation in student engagement levels. This
means that although most students are active, there are still differences in their
experiences and levels of participation. Unlike other variables, sports tourism-based
learning had an average score of 4.18, which is in the high category. This indicates that
the need for integrating sports tourism into learning is quite strong, but not as high as
other variables. Nevertheless, the low standard deviation (SD = 0.46) still indicates that
student responses are relatively homogeneous, indicating that the majority of students
share a similar view regarding the importance of innovative sports tourism-based
learning.

Table 5. Summary of Themes Emerging from Semi-Structured Interviews
Variable Main Finding from Teachers’ Interview
Contextual Learning 1. Linking learning to real-life situations makes learning concepts more

authentic and relevant to global quality demands

2. Outdoor learning experiences create meaningful learning and enable
students to acquire life values applicable in real contexts

3. Contextual learning is highly relevant to graduate quality demands
and 21st-century education in the digital era

Physical Literacy 4. Confidence in physical activity is essential for mastering physical skills

effectively

5. Learning motivation encourages students to engage consistently in
physical activities and supports authentic learning

6. Adaptation to physical activities should be a primary focus to ensure
comprehensive understanding

Student Engagement 7. Participation in learning allows students to become active agents and

central figures in the learning process

8. Emotional engagement enhances meaningful learning and increases
participation

9. Cognitive engagement contributes to the development of character
values in learning
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Variable Main Finding from Teachers’ Interview
Sport Tourism Learning ~ 10. Sport tourism-based learning can help preserve cultural values and
local wisdom
11. Outdoor activities provide more authentic and meaningful learning
experiences
12. Learning innovation must align with technological advancement and
global demands
13. Integration of active learning, digital technology, and learning
outcomes is essential in the globalization era
Model Development 14. Learning should focus on real-world activities to improve graduate
quality
15. Learning design must continuously evolve in response to global
changes

Findings from teacher interviews highlight a strong emphasis on developing a more
contextual and experiential approach to physical education. Teachers consistently noted
that connecting learning to real-life situations and incorporating outdoor experiences can
make learning more meaningful, authentic, and relevant to the demands of 21st-century
education. From a physical literacy perspective, self-confidence, motivation, and
adaptability were identified as key elements in supporting students' active participation
in physical activity. In terms of student engagement, active, emotional, and cognitive
involvement were seen as crucial for creating meaningful learning and fostering
character development. Furthermore, sports tourism-based learning was seen as a
promising approach for providing authentic learning experiences while preserving
cultural values and responding to technological and global changes. One lecturer
emphasized that:

"So far, direct practical learning carried out outside the classroom has had a positive impact
on the level of understanding of physical education learning concepts." (Lecturer 2)

Another participant also highlighted the importance of contextual learning:

"Learning activities outside the classroom provide opportunities for students to engage in
physical activities relevant to their real-world surroundings, making learning authentic and
enjoyable." (Lecturer 4)

Regarding physical literacy, one lecturer explained:

"Self-confidence and motivation play an important role for students because students who
are motivated and confident will participate more actively during physical activities."
(Lecturer 1)

The importance of sport tourism was also emphasized.

“Sports tourism should not only be viewed as recreation, but can also be used as a learning
environment for physical skills outside the classroom, fostering cultural awareness and
environmental responsibility simultaneously." (Lecturer 5)

From the needs analysis, the following conceptual draft of the Sport Tourism-Integrated
Physical Education Learning Model was developed, which can serve as a framework for
further research and development.
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DRAFT MODEL OF SPORT TOURISM—-INTEGRATED

PHYSICAL EDUCATION LEARNING

Variable Mean | SD | Category Variability
(Contextual, Experiential, and Student-Centered Approach)
Contextual Learning 4.38 0.48  Very High Low
Gomoosnous) 3. DRAFT MODEL: SPORT TOURISM-INTEGRATED 4. IMPLEMENTATION FRAMEWORK
Physical Literacy 4.53 046  VeryHigh Low PHYSICAL EDUCATION LEARNING
(Homogeneous) . Need Assessment
T T e e Identify students’ needs, context, and environment
Student Engagement 4.37 051  VeryHigh Moderate ( 1. CONTEXTUAL LEARNING 2. PHYSICAL LITERACY (tourism potential, facilities, technology).
Sport Tourism-Based 418 046 High Low +
Learning (Homogeneous) * Real-life connection * Confidence 2  Learning Design
« Outdoor experiences « Motivation Design learning activities based on context,
Note. All variables are in high to very high categories, sport tourism sites, and learning outcomes.
indicating strong needs for developing a contextual, * 21st-century relevance * Adaptation i
periential, and sport touri learning model. | - suill mastery i
> 3 Experiential Implementation
2. NEEDS ANALYSIS: TEACHERS' INTERVIEW FINDINGS Conduct learning in sport tourism settings (outdoor/
ity e - n STIPE real context) with active methods.
% in H
taed — L * : LEARNING » il

+ Connect learning with real-lfe situations H
+ Outdoor/real experience is meaningful MODEL
+ Relevant to 21st-century and digital era

Contextual Learning a Assessment & Reflection

Assess learning outcomes (cognitive, affective,
) and reflect for imp

3. STUDENT ENGAGEMENT 4. SPORT TOURISM-

BASED LEARNING

Physical Literacy « Confidence in physical activity is essential
+ Motivation drives consistent participation * Active participation P T T— 1

« Adaptation to various physical activities 9 5 Continuous Improvement
Revise and innovate learning model based on

feedback and global development

z] Emotiondliengagesment + Culture & local wisdom
« Active participation makes students central
« Emotional engagemes

+ Cognitive engagemen

Student Engagement " « Cognitive engagement « Technology integration

* Relevant to global demands

S Toaton « Preserves culture and local wisdom 5. EXPECTED OUTCOMES
 Outdoor ex authentic
Learning heiodTh stis needs 5. MODEL DEVELOPMENT PRINCIPLES 1. Improved g and real-life

Integrat ing, digital tech & outcomes of physical education,
1. Experiential Learning (learning through real experiences) - . frag
nhanced physical literacy, confidence, and adapta
Model Development Focu id activities for quality graduates 2. Student-Centered (students as active agents) . i Vi e
* Lears must adapt to global change I " 3. Higher student » a
Pt to 9 g 3. Collaborative (learning through collaboration & interaction) ; A X
g ; ) 4. Authentic learing experiences through sport tourism settings.
4 for deeper 5. Development of character, culture awareness, and global
5. Adaptive & ( and to change) et e
6. Graduates with quality, relevant to industry and society needs.
FOUNDATION
Constructivism Experiential Learning Theory Self-Determination Theory TPACK Framework 21st-Century Skills
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integrated with relevant learning theories.

Figure 1. Needs Analysis of Sport Tourism-Integrated Physical Education Learning
(STIPE) Model

The proposed integrated sports tourism physical education learning model describes
a holistic framework that connects contextual learning, physical literacy, and student
engagement through authentic, experiential activities. Within this framework, contextual
learning is emphasized by connecting instructional content to real-life situations. The
integration of these components is supported by the use of innovative strategies and,
where relevant, digital technology to enhance learning effectiveness. Ultimately, this
model produces meaningful learning outcomes, including increased physical
competence, greater engagement, and the development of life skills and cultural
awareness, thus responding to the demands of 21st-century education.

Discussion

The research findings suggest that patterns in contemporary physical education are
expected to move beyond traditional instruction toward more meaningful, experiential
learning. Thus, these findings provide a deeper understanding that learning should
generate and build upon knowledge through direct experience and reflection (Biabani &
Izadpanah, 2019; A.Y. Kolb & Kolb, 2013; Pedrosa De Jesus et al., 2006; Wijnen-Meijer et
al., 2022). the present study shows that it can also create authentic learning experiences
that strengthen cultural awareness and connect students with local contexts. These
findings support current educational trends that promote outdoor learning,
sustainability, and place-based education. Although the Sport Tourism-Based Learning
indicators (ST1 and ST2) received slightly lower scores than the other dimensions, this
does not suggest that participants questioned the value of sport tourism in physical
education. Rather, the lower scores appear to reflect practical challenges in implementing
this approach within existing institutional settings. Participants recognised that
integrating sport tourism into teaching requires curriculum flexibility, institutional
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support, adequate facilities, and collaboration with external partners. Similar challenges
have also been reported in studies highlighting that experiential and place-based learning
can only be implemented successfully when supported by institutional commitment and
appropriate curriculum structures (Abu-Rasheed et al., 2023; Amiri, 2025; Chiu & Lee,
2019; Maican et al., 2024; O’Neill & Short, 2025; Ramos-Vallecillo et al., 2024).

Regarding physical literacy, the findings indicate that students already possess
strong confidence, motivation, and adaptability in physical activity, which aligns with
Margaret Whitehead's framework (Ennis, 2017; Whitehead, 2010). Sports tourism-based
learning requires readiness not only from students and lecturers but also from
educational institutions. In many universities, physical education courses are delivered
within a fixed semester schedule, with predetermined learning outcomes and limited
teaching hours, leaving little flexibility for extended outdoor learning activities.
Furthermore, outdoor learning requires administrative approval, transportation
arrangements, risk management, student safety procedures, and collaboration with
external sport tourism partners. These institutional constraints provide a plausible
explanation for the relatively lower scores observed in ST1 and ST2, as participants
recognised the potential value of sport tourism-based learning but also perceived
practical barriers to its implementation. Therefore, the integration of sport tourism
should be incorporated into curriculum development so that physical education
encompasses not only theoretical concepts but also authentic learning experiences
aligned with field practice. This finding is consistent with previous studies highlighting
that successful experiential, contextual, and place-based learning depends not only on
innovative instructional design but also on curriculum flexibility, institutional
commitment, and collaboration with relevant stakeholders (Caldwell et al., 2020; Cornish
et al.,, 2020; Durden-Myers et al., 2018, Edwards et al., 2016; Shearer et al., 2021).
Accordingly, these implementation challenges reinforce the importance of the proposed
STIPE framework as an adaptive and scalable model that can support higher education
institutions in integrating sport tourism into physical education more systematically.

The student engagement dimension further strengthens this argument, as students
reported high levels of enjoyment and participation, particularly in practice-based
learning. This demonstrates the importance of behavioral, emotional, and cognitive
engagement in achieving meaningful learning outcomes (F. Z. Chen et al., 2025; Hasanov
etal., 2021; Pham et al., 2026). The slightly higher variability in engagement indicates that
although most students were actively engaged, there were still differences in individual
learning experiences. This highlights the need for more adaptive and inclusive learning
designs that can accommodate diverse student characteristics.

The primary contribution of this study lies in the integration of sport tourism into
physical education learning. While previous studies focused on sport tourism as an
economic and recreational phenomenon, this study positions it as a pedagogical
approach (Baptista & Pereira, 2022; Bergman et al., 2026; Mishra et al., 2022; Pereira et al.,
2024; Peri¢, 2010; Rangkuti et al., 2025). The findings indicate that sport tourism-based
learning can provide authentic and context-rich experiences while promoting cultural
awareness and local wisdom. This aligns with global trends emphasizing outdoor
learning, sustainability, and place-based education. However, relatively low scores on
some sport tourism items suggest that institutional readiness, infrastructure, and
curriculum alighment remain significant challenges that need to be addressed.
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Sports tourism-based learning requires readiness from the educational institution,
curriculum, and infrastructure. In many universities, physical education courses are
delivered within a fixed semester schedule, with predetermined learning outcomes and
limited teaching hours, leaving little flexibility for extended outdoor learning activities.
Furthermore, outdoor learning activities require approval from relevant parties such as
administration, transportation arrangements, study program leaders, student safety
considerations, and coordination with all involved parties, particularly partners with
sports tourism facilities. Therefore, the integration of sports tourism should be part of
curriculum development so that physical education instruction encompasses not only
theoretical concepts but also practical aspects aligned with field needs. These
implementation challenges also highlight the importance of curriculum flexibility and
institutional support in realizing experiential learning. This perspective reinforces the
importance of the proposed framework to be adaptive and scalable across educational
contexts, rather than prescriptive for every physical education subject.

From a broader perspective, the integration of contextual learning, physical literacy,
student engagement, and sport tourism reflects the evolving demands of 21st-century
education, which emphasizes not only cognitive development but also life skills,
adaptability, and global awareness. The inclusion of digital elements, as highlighted in
teacher interviews, further strengthens the model's relevance in the era of digital
transformation and globalization. It means that integrated and flexible learning models
capable of addressing complex educational challenges (Globio, 2024; K. C. Li et al., 2023;
Mulenga & Shilongo, 2024; Zou et al., 2025).

The uniqueness of this study lies in the development of a conceptual framework that
systematically integrates sport tourism into physical education instruction based on an
empirical needs analysis. Unlike previous studies that examined these constructs
separately, this study combines them into an integrated model that bridges theory and
practice. This integrated approach not only enhances the relevance of physical education
but also provides new directions for curriculum development, particularly in contexts
where local environmental and cultural resources can be utilized as learning media.

In conclusion, these findings highlight the urgent need to shift to more contextual,
experiential, and integrated learning models in physical education. The proposed
integrated sports tourism framework offers a promising solution that aligns with student
needs and global educational trends. Future research should not only test the
effectiveness of the proposed framework but also investigate practical implementation
strategies across institutions with varying curriculum structures, resource availability,
and partnerships with local sports tourism destinations. Such studies would provide
stronger evidence regarding the scalability and sustainability of physical education
integrated with sports tourism in various higher education contexts.

CONCLUSION

Fundamental Finding. The findings conclude that experiential physical education
learning, particularly in the dimensions of contextual learning, physical literacy, and
student engagement, is highly needed. Furthermore, sports tourism-based learning can
be used as a learning approach that can lead to real and meaningful learning. Data
analysis of student and lecturer needs revealed a shared understanding regarding the
need to develop such learning models. These results highlight that physical education
must move toward a more holistic, contextual, and experiential learning paradigm.
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Implication. These findings have important implications for the development of physical
education and health education. The research findings offer a basis for designing
innovative physical education models that utilize real-world environments and local
resources as learning media. This approach is highly relevant to the demands of 21st-
century education, which emphasizes experiential learning, adaptability, and life skills
development. Furthermore, this model supports the integration of cultural values and
digital innovation into learning, making it a learning model that can foster character
education. Limitation. This research still has limitations because it is still in the needs
analysis stage to produce a conceptual draft of the learning model. Therefore,
implementation, testing, and evaluation of the draft model are still required. This study
was conducted in a single institutional context, which may limit the generalizability of
the findings. This limitation suggests that the findings should be interpreted with
caution. Future Research. Future research is recommended to continue the next stage of
the R&D process, specifically the implementation and evaluation of the proposed
learning model to test its effectiveness in improving learning outcomes. Further studies
could also involve larger and more diverse samples across various educational contexts
to increase generalizability. Additionally, experimental or quasi-experimental designs
are recommended to measure the impact of sports tourism-integrated learning on
student physical literacy, engagement, and performance. Finally, future research could
explore the integration of digital technology and sustainability aspects to strengthen the
relevance of this model in the global educational landscape.

REFERENCES

Abu-Rasheed, H., Weber, C., & Fathi, M. (2023). Context based learning: a survey of
contextual indicators for personalized and adaptive learning recommendations - a
pedagogical and technical perspective. Frontiers in Education, 8§, 1210968.
https:/ /doi.org/10.3389/FEDUC.2023.1210968 / TEXT

Aibar, A., Abos, A., Garcia-Gonzalez, L., Gonzalez-Cutre, D., & Sevil-Serrano, J. (2021).
Understanding students’ novelty satisfaction in physical education: Associations
with need-supportive teaching style and physical activity intention. European
Physical Education Review, 27(4), 779-797.
https:/ /doi.org/10.1177/1356336X21992791

Alixanov, V., Salmanov, V., Talibova, L., Hasanov, N., Zeynalli, C., & Aliyev, S. (2026).
The Role of Physical Education in Developing Students” Motivation and Lifelong
Physical Activity: A Pedagogical Perspective. Physical Education Theory and
Methodology, 26(3), 442-447. https:/ /doi.org/10.17309/TMFV.2026.3.04

Amiri, S. M. H. (2025). Project-Based Learning Pedagogy: Bridging Theory and Practice
for Real-World Impact. International Journal of Research and Innovation in Social Science,
IX(IIIS), 3810-3831. https://doi.org/10.47772 /1JRISS.2025.903SEDU0274

Baptista, A., & Pereira, E. (2022). Innovative Teaching and Creative Learning in a Sport
Tourism Curriculum: A Portuguese Case of Experiential Learning. Innovative
Approaches  in  Pedagogy  for  Higher = Education  Classrooms,  11-24.
https:/ /doi.org/10.1108 /52055-364120220000042002

Bergman, M., Martinez-Redecillas, E., Moral-Garcia, J. E., Casado-Montilla, J., & Luis
Solas-Martinez, J. (2026). Impact of Active Tourism on Physical Activity in Children
and Adolescents: A Systematic Review (2015-2025). World 2026, Vol. 7, Page 31, 7(2),
31. https:/ /doi.org/10.3390/ WORLD7020031

IJORER: https://journal.ia-education.com/index.php/ijorer 483



s - - Page 471-488
Email : jjorer@ia-education.com © 2026 TJORER:

International Journal of Recent Educational Research

IJORER : International Journal of Recent Educational Research P-ISSN : 2721-852X ; e-ISSN : 27217965
\\» ; : . - N IJORER, Vol. 7, No. 4, July 2026
j Homepage : https:/ /journal.ia-education.com/index.php/ijorer » Vol./, No. %, July
ot

Biabani, M., & Izadpanah, S. (2019). The study of relationship between Kolb’s learning
styles, gender and learning American slang by Iranian EFL students. International
Journal of Instruction, 12(2), 517-538. https:/ /doi.org/10.29333 /1]1.2019.12233A

Caldwell, H. A. T., Di Cristofaro, N. A., Cairney, J., Bray, S. R.,, Macdonald, M. J., &
Timmons, B. W. (2020). Physical Literacy, Physical Activity, and Health Indicators in
School-Age Children. International Journal of Environmental Research and Public Health,
17(15), 5367. https:/ /doi.org/10.3390/IJERPH17155367

Chawre, R. (2025). Role of Physical Education in Developing Students Well-Being and
Success. Integrated Journal for Research in Arts and Humanities, 5(3), 338-343.
https:/ /doi.org/10.55544 /IJRAH.5.3.42

Chen, C. J.,, Lee, H. Y., Lin, R. J,, & Farng, J. K. (2022). A Bibliometric Analysis on
Motivation Between 2016 and 2020 of Physical Education in Scopus Database.
Frontiers in Education, 7, 900000.
https:/ /doi.org/10.3389/FEDUC.2022.900000/ TEXT

Chen, F. Z.,, Chen, L. A., Tseng, C. C,, Pai, C. H,, Tsai, K. E., Liang, E. C., Chen, Y. F., Chen,
T. L. Liu, S. Y., Lee, P. C,, Lai, K. C,, Liu, B. R, Fouad, K. E., & Chen, C. W. (2025).
Enhancing student engagement and learning outcomes in life sciences:
implementing interactive learning environments and flipped classroom models.
Discover  Education, 4(1), 102-. https://doi.org/10.1007/544217-025-00501-
X/FIGURES/3

Chiu, S. K., & Lee, J. (2019). Innovative experiential learning experience: Pedagogical
adopting Kolb’s learning cycle at higher education in Hong Kong. Cogent Education,
6(1). https:/ /doi.org/10.1080/2331186X.2019.1644720

Cornish, K., Fox, G., Fyfe, T., Koopmans, E., Pousette, A., & Pelletier, C. A. (2020).
Understanding physical literacy in the context of health: a rapid scoping review.
BMC Public Health, 20(1), 1569. https:/ /doi.org/10.1186 /S12889-020-09583-8

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed
methods approaches fifth edition. SAGE Publications Inc.

Dahal, N., Neupane, B. P, Pant, B. P., Dhakal, R. K., Giri, D. R., Ghimire, P. R., & Bhandari,
L. P. (2024). Participant selection procedures in qualitative research: experiences and
some points for consideration. Frontiers in Research Metrics and Analytics, 9, 1512747.
https:/ /doi.org/10.3389/FRMA.2024.1512747

Durden-Myers, E. J., Green, N. R., & Whitehead, M. E. (2018). Implications for promoting
physical literacy. Journal of Teaching in Physical Education, 37(3), 262-271.
https:/ /doi.org/10.1123 /JTPE.2018-0131

Edwards, L. C,, Bryant, A. S., Keegan, R. J., Morgan, K., Cooper, S. M., & Jones, A. M.
(2018). ‘Measuring’ Physical Literacy and Related Constructs: A Systematic Review
of Empirical Findings. Sports Medicine, 48(3), 659-682.
https:/ /doi.org/10.1007 /S40279-017-0817-9

Edwards, L. C, Bryant, A. S., Keegan, R.]., Morgan, K., & Jones, A. M. (2016). Definitions,
foundations and associations of physical literacy: a systematic review. Sports Med.,
47(1), 113-126. https:/ /doi.org/10.1007 /s40279-016-0560-7

Elaine B. Johnson. (2002). Contextual Teaching and Learning: What It Is and Why It’s Here to
Stay. Corwin Press.

Ennis, C. D. (2017). Educating Students for a Lifetime of Physical Activity: Enhancing
Mindfulness, Motivation, and Meaning. Research Quarterly for Exercise and Sport,
88(3), 241-250. https:/ /doi.org/10.1080/02701367.2017.1342495

IJORER: https://journal.ia-education.com/index.php/ijorer 484



s . . Page 471-488
Email : jjorer@ia-education.com © 2026 TJORER:

International Journal of Recent Educational Research

IJORER : International Journal of Recent Educational Research p-ISSN : 2721-852X ; e-ISSN : 2721-7965
W . . . P i IJORER, Vol. 7, No. 4, July 2026
j Homepage : https:/ /journal.ia-education.com/index.php/ijorer » Vol./, No. %, July
ot

Fetters, M. D., & Tajima, C. (2022). Mixed methods research designs. International
Encyclopedia of Education: Fourth Edition, 426-440. https://doi.org/10.1016/B978-0-
12-818630-5.11042-5

Fitrah, M., Sofroniou, A., Yarmanetti, N., Ismail, I. H., Anggraini, H., Nissa, 1. C,
Widyaningrum, B., Khotijah, I., Kurniawan, P. D., & Setiawan, D. (2025). Are
Teachers Ready to Adopt Deep Learning Pedagogy? The Role of Technology and
21st-Century Competencies Amid Educational Policy Reform. Education Sciences
2025, Vol. 15, Page 1344, 15(10), 1344. https:/ /doi.org/10.3390/ EDUCSCI15101344

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School Engagement: Potential of
the Concept, State of the Evidence. Review of Educational Research, 74(1), 59-109.
https:/ /doi.org/10.3102/00346543074001059

Gibson, H. J. (1998). Sport Tourism: A Critical Analysis of Research. Sport Management
Review, 1(1), 45-76. https:/ /doi.org/10.1016/51441-3523(98)70099-3

Globio, E. (2024). Flexible Learning Models: Advancing Educational Outcomes in High School
Settings. https:/ /doi.org/10.2139/SSRN.4862961

Hasanov, Z., Antoniou, P., Garayev, V., & Suleymanov, E. (2021). The impact of
behavioural, cognitive and emotional dimensions of student engagement on student
learning: the case of Azerbaijani higher education institutions. International Journal of
Knowledge and Learning, 14(1), 10. https://doi.org/10.1504 /1JKL.2021.10037816

Higham, J., & Hinch, T. (2010). Sport and Tourism: Globalization, Mobility and Identity.
Sport  and  Tourism:  Globalization, ~ Mobility ~ and  Identity,  1-314.
https:/ /doi.org/10.4324 /9780080942643 / SPORT-TOURISM-JAMES-HIGHAM-
TOM-HINCH/RIGHTS-AND-PERMISSIONS

Johnson, R. B., & Christensen, L. (2014). Educational research quantitative, qualitative, and
mixed approaches fifth edition. SAGE Publications.

Kirk, D., & Haerens, L. (2014). New research programmes in physical education and sport
pedagogy. Sport, Education and Society, 19(7), 899-911.
https:/ /doi.org/10.1080/13573322.2013.874996

Kolb, A. Y., & Kolb, D. A. (2013). THE KOLB LEARNING STYLE INVENTORY 4.0 A
Comprehensive Guide to the Theory, Psychometrics, Research on Validity and Educational
Applications. Experience Based Learning Systems.
www.learningfromexperience.com

Kolb, D. A. (2015). Experiential learning: Experience as the Source of Learning and
Development, Second Edition. Pearson FT Press, 390.

Kurtaliqi, F., Lancelot Miltgen, C., Viglia, G., & Pantin-Sohier, G. (2024). Using advanced
mixed methods approaches: Combining PLS-SEM and qualitative studies. Journal of
Business Research, 172, 114464. https:/ /doi.org/10.1016/].JBUSRES.2023.114464

Li, J., Philpot, R. A., & Bruce, T. (2025). Asian minds and bodies: a fresh lens on Asian
student engagement in physical education. Sport, Education and Society.
https:/ /doi.org/10.1080/13573322.2024.2445116

Li K. C.,, Wong, B. T. M., Kwan, R., Chan, H. T., Wu, M. M. F., & Cheung, S. K. S. (2023).
Evaluation of Hybrid Learning and Teaching Practices: The Perspective of
Academics. Sustainability (Switzerland), 15(8). https://doi.org/10.3390/SU15086780

Maican, C. 1., Cazan, A. M., Cocorada, E., Dovleac, L., Lixandroiu, R. C., Maican, M. A.,
& Cocoradd, S. A. (2024). The role of contextual and individual factors in successful
e-learning experiences during and after the pandemic - a two-year study. Journal of

IJORER: https://journal.ia-education.com/index.php/ijorer 485



s - - Page 471-488
Email : jjorer@ia-education.com © 2026 TJORER:

International Journal of Recent Educational Research

IJORER : International Journal of Recent Educational Research P-ISSN : 2721-852X ; e-ISSN : 27217965
\\» ; : . - N IJORER, Vol. 7, No. 4, July 2026
j Homepage : https:/ /journal.ia-education.com/index.php/ijorer » Vol./, No. %, July
ot

Computers in Education 2024 12:2, 12(2), 589-624. https://doi.org/10.1007 /540692-
024-00323-0

Mishra, S., Malhotra, G., Johann, M., & Tiwari, S. R. (2022). Motivations for participation
in active sports tourism: a cross-national study. International Journal of Event and
Festival Management, 13(1), 70-91. https:/ /doi.org/10.1108 /IJEFM-06-2021-0045

Mulenga, R., & Shilongo, H. (2024). Hybrid and Blended Learning Models: Innovations,
Challenges, and Future Directions in Education. Acta Pedagogia Asiana, 4(1), 1-13.
https:/ /doi.org/10.53623 / APGA.V4]1.495

NewtonSuter, W. (2012). Sampling in Research. Introduction to Educational Research: A
Critical Thinking Approach, 217-249. https:/ /doi.org/10.4135/9781483384443

O’Neill, G., & Short, A. (2025). Relevant, practical and connected to the real world: what
higher education students say engages them in the curriculum. Irish Educational
Studies, 44(1), 23-40. https:/ /doi.org/10.1080/03323315.2023.2221663

Pedrosa De Jesus, H. T., Almeida, P. A., Teixeira-Dias, ]. ]., & Watts, M. (2006). Students’
questions: Building a bridge between Kolb’s learning styles and approaches to
learning. Education and Training, 48(2-3), 97-111.
https:/ /doi.org/10.1108/00400910610651746

Perales, W., & Bedoya Ulla, M. (2025). Technology in EFL contextual teaching and
learning: Teachers” practices and perspectives in a Thai university. Heliyon, 11(17),
e44169. https:/ /doi.org/10.1016/].HELIYON.2025.E44169

Pereira, E., Carvalhinho, L., & Baptista, A. V. (2024). Experiential learning in sport
tourism curriculum: A case study at the university of the Algarve. Journal of
Hospitality, Leisure, Sport & Tourism Education, 35, 100510.
https:/ /doi.org/10.1016/].JHLSTE.2024.100510

Peri¢, M. (2010). Sports tourism and system of experiences. Tourism and Hospitality
Management, 16(2), 197-206. https:/ /doi.org/10.20867/THM.16.2.5

Pham, A. N. M., Doan, A. N., Tran, T. T., Truong, H. N., & Nguyen, T. P. (2026). The
impact of student engagement on student satisfaction in an English as the medium
of instruction environment at a private university in Vietnam. Acta Psychologica, 263,
106315. https://doi.org/10.1016/].ACTPSY.2026.106315

Plano Clark, V. L., Foote, L. A., & Walton, J. B. (2022). Combining mixed methods and
case study research. International Encyclopedia of Education: Fourth Edition, 538-549.
https:/ /doi.org/10.1016/B978-0-12-818630-5.11053-X

Ramos-Vallecillo, N., Murillo-Ligorred, V., & Lozano-Blasco, R. (2024). University
Students” Achievement of Meaningful Learning through Participation in Thinking
Routines. European Journal of Investigation in Health, Psychology and Education, 14(4),
1012. https:/ /doi.org/10.3390/ E[IHPE14040066

Rangkuti, Y. A, Bangun, A. K., Kurniawan, R., Ilham, Z., Hasibuan, S., Tambunan, T. M.
B., & Silitonga, D. F. (2025). Cultural heritage and sports tourism: a systematic
literature review of sustainable destination management practices. Frontiers in Sports
and Active Living, 7, 1680229. https:/ /doi.org/10.3389/FSPOR.2025.1680229 / TEXT

Ray, P. P. (2024). A deep introspection into the role of ChatGPT for transforming
hospitality, leisure, sport, and tourism education. Journal of Hospitality, Leisure, Sport
and Tourism Education, 35. https:/ /doi.org/10.1016/].JHLSTE.2024.100504

Robinson, D. B., Randall, L., & Barrett, J. (2018). Physical literacy (mis)understandings:
What do leading physical education teachers know about physical literacy? Journal

IJORER: https://journal.ia-education.com/index.php/ijorer 486



s - - Page 471-488
Email : jjorer@ia-education.com © 2026 TJORER:

International Journal of Recent Educational Research

IJORER : International Journal of Recent Educational Research P-ISSN : 2721-852X ; e-ISSN : 27217965
\\» ; : . - N IJORER, Vol. 7, No. 4, July 2026
j Homepage : https:/ /journal.ia-education.com/index.php/ijorer » Vol./, No. %, July
ot

of Teaching in Physical Education, 37(3), 288-298. https:/ /doi.org/10.1123/]TPE.2018-
0135

Shearer, C., Goss, H. R., Boddy, L. M., Knowles, Z. R., Durden-Myers, E. ]., & Foweather,
L. (2021). Assessments Related to the Physical, Affective and Cognitive Domains of
Physical Literacy Amongst Children Aged 7-11.9 Years: A Systematic Review. Sports
Medicine - Open 2021 7:1, 7(1), 37-. https://doi.org/10.1186 /540798-021-00324-8

Simoén-Chico, L., Gonzélez-Pefio, A., Herndndez-Cuadrado, E., & Franco, E. (2023). The
Impact of a Challenge-Based Learning Experience in Physical Education on
Students” Motivation and Engagement. European Journal of Investigation in Health,
Psychology and Education, 13(4), 684-700. https:/ /doi.org/10.3390/ E[IHPE13040052

Siradjang, M. H., & Paputungan, F. (2025). CONTEXTUAL LEARNING MODEL
PRACTICE. Indonesian Journal of Social Science and Education (IJOSSE), 1(2), 34-43.
https:/ /doi.org/10.62567 /IJOSSE.V112.1008

Suwarni, abcde, Feby Elra Perdima, acde, & Joseph Lobo, acd. (2025). Global research
landscape on learning innovation in physical education: trends, collaboration
networks, and future directions (2013-2022). Edu Sportivo: Indonesian Journal of
Physical Education , 6(3), 236-247.
https:/ /doi.org/10.25299 /ESIJOPE.2025.VOL6(3).18605

Trudeau, F., & Shephard, R. J. (2008). Physical education, school physical activity, school
sports and academic performance. International Journal of Behavioral Nutrition and
Physical Activity, 5. https://doi.org/10.1186/1479-5868-5-10

Wang, F.]., Choi, 5. M., & Lu, Y. C. (2024). The relationship between physical literacy and
quality of life among university students: The role of motivation as a mediator.
Journal of Exercise Science & Fitness, 22(1), 31-38.
https:/ /doi.org/10.1016/].JESF.2023.10.002

Whitehead, M. (2010). Physical literacy: Throughout the lifecourse. In Physical Literacy:
Throughout the Lifecourse (1st Edition). Routledge.
https:/ /doi.org/10.4324 /9780203881903 /PHYSICAL-LITERACY-MARGARET-
WHITEHEAD /RIGHTS-AND-PERMISSIONS

Wijnen-Meijer, M., Brandhuber, T., Schneider, A., & Berberat, P. O. (2022). Implementing
Kolb’s Experiential Learning Cycle by Linking Real Experience, Case-Based
Discussion and Simulation. Journal of Medical Education and Curricular Development,
9, 23821205221091510. https:/ /doi.org/10.1177/23821205221091511

Wu, Q., Li, S, Xin, S., Hou, Q., & Li, P. (2025). A study on students’ behavioural intention
and use behaviour of artificial intelligence-generated content in physical education:
Employing an extended the unified theory of acceptance and use of technology
model. Journal of Hospitality, Leisure, Sport and Tourism Education, 36.
https:/ /doi.org/10.1016/j.jhlste.2025.100547

Young, L., O’Connor, J., & Alfrey, L. (2020). Physical literacy: a concept analysis. Sport,
Education and Society, 25(8), 946-959.
https:/ /doi.org/10.1080/13573322.2019.1677586

Zhang, H., Chai, J., & Li, C. (2024). On innovative strategies of youth sports teaching and
training based on the internet of things and artificial intelligence technology from
the  perspective  of  humanism. Learning  and  Motivation,  86.
https:/ /doi.org/10.1016/].LMOT.2024.101969

IJORER: https://journal.ia-education.com/index.php/ijorer 487



IJORER : International Journal of Recent Educational Research P-ISSN : 2721-852X ; e-ISSN : 2721-7965
Homepage : https:/ /journal.ia-education.com/index.php/ijorer IJORER, Vol. 7, No. 4, July 2026

s . . Page 471-488
Email : jjorer@ia-education.com © 2026 IJORER:

International Journal of Recent Educational Research

Zhong, Q., Jiang, J., Bai, W., Yin, Z., Liao, Z., & Zhong, X. (2025). Application of digital-
intelligent technologies in physical education: a systematic review. Frontiers in Public
Health, 13, 1626603. https:/ /doi.org/10.3389/FPUBH.2025.1626603 /FULL

Zimmerman, B. ]J. (2000). Attaining Self-Regulation: A Social Cognitive Perspective.
Handbook of Self-Regulation, 13-39. https://doi.org/10.1016/B978-012109890-
2/50031-7

Zou, Y., Kuek, F., Feng, W., & Cheng, X. (2025). Digital learning in the 21st century:
trends, challenges, and innovations in technology integration. Frontiers in Education,
10, 1562391. https:/ /doi.org/10.3389/FEDUC.2025.1562391 / TEXT

* Widya Handayani (Corresponding Author)

Physical Education Department, Universitas PGRI Palembang, Indonesia

J1. Jend. A. Yani Lorong Gotong Royong, 9/10 Ulu, Kec. Seberang Ulu II, Kota Palembang,
Sumatera Selatan 30116

Email: Widyahandayani@univpgri-palembang.ac.id

Hikmah Lestari

Physical Education Department, Universitas PGRI Palembang, Indonesia

J1. Jend. A. Yani Lorong Gotong Royong, 9/10 Uluy, Kec. Seberang Ulu II, Kota Palembang,
Sumatera Selatan 30116

Email: hik2mah@univpgri-palembang.ac.id,

Muhsana El CIntami Lanos

Physical Education Department, Universitas PGRI Palembang, Indonesia

J1. Jend. A. Yani Lorong Gotong Royong, 9/10 Ulu, Kec. Seberang Ulu II, Kota Palembang,
Sumatera Selatan 30116

Email: elcintami@univpgri-palembang.ac.id

IJORER: https://journal.ia-education.com/index.php/ijorer 488



