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Distance Learning Program Unit-Open University students.
Method: The method used is correlational with the quantitative

approach with its measurement instrument using a questionnaire. The

Ilfeeayx?;gsiﬁdependence; data analysis used is correlation analysis with parametric statistics.
Resilience; Results: The results of this study show that the three variables have a
Self-concept; significant positive correlation. The categories of self-concept and self-
Self-reliance. reliance of students are in the high category, while their resilience

ability is in the medium category. Novelty: Researchers hope this
research will continue, so the following suggestion for the following
researchers is to develop an approach in guidance and counseling to
improve self-reliance and student resilience in remote lectures.

INTRODUCTION

Students are considered less resilient in dealing with online learning during the
pandemic. Some of these characteristics are shown by students' low enthusiasm and
confidence in managing their own needs and determining their own learning needs
(Sapendi, 2019). Sapendi (2019) states that learning difficulties become learning
challenges students must face. If students cannot face these challenges, it can be said
that they do not have learning independence. Learning independence positively
correlates with self-adjustment ability in students (Yoku, 2016; Weber, 2022). Based on
the statement, if the individual has high learning independence, his self-adjustment
ability is even higher. Self-reliance teaches responsibility for each individual to achieve
individual goals (Agustin & Handayani, 2021). Another opinion also states that if
students are unable to adjust to online learning activities, it can be said that students do
not have adaptation to lecture conditions (Winata et al., 2021). Learning independence
is also positively correlated with the motivation to excel; if students have good learning
independence skills, they will also have high achievement motivation (Fitriani et al.,
2020).

The main thing that affects learning independence and self-concept is based on the
learning environment. The learning environment also contributes very highly to the
cognitive abilities of learners. A student environment that is not conducive will hinder
students' creativity ability in undergoing online lectures (Roth et al., 2022). Some
Indications of students' ability to take part in online lectures include students showing
that they do not feel that they do not find a competitive class atmosphere, doing
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assignments that are not by their maximum ability, the quality of the assignments
shown decreases, the influence of friends who are less motivating, low fighting power
when participating in online learning, often feel that their abilities are low compared to
other friends, and so on.

The feeling that their self-ability is low means that the individual is indicating that he
is experiencing a low self-concept. The statement supports that self-concept has a self-
esteem charge, and the two variables are inseparable. If a student's self-concept is low, it
will also be a big problem because people with low self-concepts in learning also have
low academic motivation (Bharathi & Sreedevi, 2018). The low self-concept will later
affect the learning outcomes shown by students in their learning outcomes reports. The
report on the learning outcomes of each semester will reflect that the student has
experienced study failure or success (Bastaminia et al., 2018).

Self-concept is a necessary learning process. Self-concept can also be said to be a
framing of one's experiences that can interpret the external reality of an individual
himself (Hartanti et al., 2019; Martinez, 2016). Self-concept can predict student resilience
ability, and the two variables have a positive and significant correlation according to the
research results conducted by Irianto and the team (Irianto et al., 2021). The negative
self-concept that the individual shows in the present will affect the individual in his
future (Hartanti et al., 2020). Thus, the role and urgency of the self-concept itself are
essential for students undergoing remote learning (TUWEB) because this can also affect
several other things in the individual.

Self-concept is significantly capable of influencing behavior. Simultaneously, the
ability to resilience and self-concept in individuals can mediate other variables, namely
bullying victimization and a sense of well-being individuals (Perinelli et al., 2022;
Shemesh & Heiman, 2021). Thus, it can be concluded that a person's resilience ability
must be researched and developed because resilience can also affect mental health
(Ribeiro-Gongalves et al., 2023). A person's mental health can be affected by many
things, especially the psychological balance that the individual himself has. If an
individual does not have a balanced self, it can affect the activity and psychological
condition of other individuals. The resilience ability can also describe how much an
individual's adaptability is in some situations (Karabiyik, 2020; Weber, 2022).

Based on the background of the above problems, the importance of measuring
individual resilience abilities is crucial. Individual resilience ability can affect several
other variables in individuals, so research on the correlation between self-concept and
learning independence to the resilience ability of students undergoing remote learning

(TUWEB) needs to be identified.

RESEARCH METHOD

This research uses a quantitative approach with a cross-sectional correlational method.
The identification was carried out briefly using a pilot study that investigated the
relationship between self-concept, learning independence, and resilience which was
measured using a questionnaire in Distance Learning Program Unit Open University
students. The respondents in this study were 98 students of 221 students who were the
population in this study. The sampling technique used is simple random sampling by
considering that student email data in the student affairs department has changed a lot
and is not accommodated by changes because there are no update reports from
students, so the sample in this study is intended based on students who get emails from
the research team only. The instrument validity and reliability are likely in Table 1.
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Table 1. Instrument validity and reliability test results.

Variable Validity Coefficient Reliability Coefficient Category
Self-concept 0.753 0.754 High
Self-reliance 0.500 0.694 Moderate

Resilience 0.694 0.705 High

The data analysis technique uses parametric statistics considering that the data
produced is usually distributed and linear. The hypothesis test used is a correlation test
using SPSS software. This analysis is supported by observations as secondary data in
the report of the results of this study for one week after the instrument is carried out by
students.

RESULTS AND DISCUSSION

Results

This study's results describe the self-concept, self-reliance, and resilience level in
Distance Learning Program Unit-Open University students. In addition, the results of
this study will explain how self-concept and self-reliance affect resilience in students
(Wong et al., 2018). The results of the study can be described as follows:

Self-Concept

Self-concept is a variable (X1) in this study. The results of calculating the percentage in
this study state that the self-concept of students undergoing remote lectures has a
moderate category, as evidenced in Figure 1.

m Self Concept

LOW MEDIUM HIGH

Figure 1. Student self-concept categorization.

The results of this study show descriptive data on the self-concept category of
students undergoing remote lectures in the moderate category. Based on Figure 1, it can
be explained that students who have self-concept in the high and low categories during
remote lectures have a frequency of 30 people with a percentage of 31.0% of the overall
sample. Meanwhile, students with a moderate self-concept, 38 people with a percentage

of 38.0%.

Self-Reliance

Learning independence is a variable (X2) in this study. The results of calculating the
percentage in this study state that the self-reliance of students undergoing remote
lectures has a high category, as evidenced in Figure 2.
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® Self-Feliance

LOW MEDIUM HIGH

Figure 2. Student self-reliance categorization.

Based on Figure 2, it can be explained that students with self-reliance who undergo
remote lectures are in the high category. Students with a low frequency of self-reliance
in the low category are 35 people with a percentage of 36.0%, and students with self-
reliance in the medium category with a total of 26 people have a percentage of 26.0%.
Meanwhile, students with self-reliance in the high category are 37 people, with a
percentage of 38.0%. Thus, the self-reliance of students undergoing remote lectures is in
a high category.

Resilience

Resilience ability is variable (Y) in this study. The results of the percentage calculation
in this study state that the resilience ability of students undergoing remote lectures has
a moderate category, as evidenced in Figure 3. Lectures have a moderate category, as
evidenced in Figure 3.

H Resilience

LOW MEDIUDM HIGH

Figure 3. The Categorization of Student Resilience Ability

Based on Figure 3, it can be explained that students with resilience ability in
undergoing long-distance lectures are in the moderate category. Students with a
frequency of resilience abilities in the low and high categories of 31 people with a
percentage of 31.6% each, and students with resilience abilities in the medium category
of 36 people have a percentage of 36.8%. Thus, the resilience ability of students
undergoing long-distance lectures is moderate.

Hypothesis Test

The hypothesis test results in this study tested the correlation between self-concept and
learning independence to the resilience ability of Open Univerity students undergoing
remote lectures during the COVID pandemic. The analysis results in this study include
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normality and linearity tests as prerequisite tests, then correlational analysis as

hypothesis tests.

1) Normality Test
Based on the normality test results below, the three variables have normally
distributed data. This is indicated by the coefficient on the self-concept of 0.099,
learning independence of 0.132, and resilience ability of 0.631, likely in Table 2.

Table 2. Normality test result.

Learning

Self Concept Independence Resilience

N 98 98 98
Normal Parameters Mean 81.35 36.68 73.66

Std. Deviation 8.937 3.522 7.616
Most Extreme Differences Absolute 124 118 .076

Positive 124 118 076

Negative -.080 -.066 -.067
Kolmogorov-Smirnov Z 1.227 1.166 .748
Asymp. Sig. (2-tailed) .099 132 .631

a. Test distribution is Normal.

2) Linearity Test and Correlational Hypothesis Test
Based on the results of the linearity test in Table 3 shows that self-concept and
learning independence toward resilience ability have a significance value of 0.084
which means that the relationship between variables is linear.

Table 3. Linearity test results.

ANOVA Table
Sum of Squares df Mean Square F Sig.
Unstandardize Between (Combined) 4083.864 81 50.418 1.825 .088
d Residual Groups I inearity .000 1 .000 .000 1.000
*Unstandardiz .
d  Predicted Deviation
¢ from 4083.864 80 51.048 1.847 .084
Value . .
Linearity
Within Groups 442.133 16 27.633
Total 4525.997 97

After conducting a normality test and a linearity test, in which both results meet
the prerequisite test, it can be decided that the hypothesis analysis can be continued
with parametric statistics with the results in Table 4.

Table 4. Hypothesis test results.

Model Summary

Change Statistics

R Adjusted Std. Error of

Model R .
Square R Square the Estimate RSquare p Change dfl df2 Sig. F Change
Change
1 4422 196 179 6.902 196 11.543 2 95 .000

a. Predictors: (Constant), Self-Reliance, Self-Concept
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Discussion

Based on the results, it is known that the relationship between self-concept and learning
independence to resilience ability in undergoing distance lectures during the pandemic
in Distance Learning Program Unit Open University students has a correlation
coefficient value of 0.442, which shows an influence in the moderate category. In
addition, the contribution of self-concept and learning independence to student
resilience was 19.6%. In comparison, 80.4% was determined by other variables not
studied in this study (Weber, 2022).

Based on the hypothesis test results above, it can also be inferred from the F value,
which shows a significance value of 0.000 where if the F Change value is 0.000 < 0.05,
then the decision is that Ho is rejected and Ha is accepted. Self-concept and learning
independence are significantly related to the resilience ability of students undergoing
remote lectures at Open University. The results showed that the value of the correlation
coefficient of the three variables was 0.442, which indicates a correlation in the
moderate category. The correlation of the three variables in this study has a significance
of 0.000 which indicates a very significant relationship. Self-concept and learning
independence contributed 19.6% to resilience ability. Other variables may significantly
affect students' resilience undergoing remote lectures at Open University.

The correlation shown in this study is positive. If self-concept and learning
independence are higher, then the resilience ability will also be higher. This is
supported by research that concluded that resilience ability could also be influenced by
a person's self-esteem, where if an individual has high self-esteem, he will also have
high resilience ability (Findley, 2013). In addition, resilience ability is also related to a
person's self-efficacy, which is shown through behavior where a person's self-efficacy
can determine the person's resilience ability (Conover & Daiute, 2017).

A person who has low resilience ability is possible due to a learning environment
that lacks support in learning. This results in low self-concept and student learning
independence in undergoing distance learning. This statement is supported by research
that explains the learning environment of nursing students in Israel who experienced
distance learning during the COVID pandemic. His research results show that self-
efficacy in the academic field, resilience ability, and social support have a positive
correlation (Warshawski, 2022). This is what allows the results of this study to show
that self-concept and learning independence only contribute to resilience ability by
19.6%. Social support, self-efficacy, self-esteem, and so on are among the 80.4% of
variables that affect resilience ability. Self-concept and resilience ability are also
mediator variables to bullying resistance and adolescent well-being (Shemesh &
Heiman, 2021). Based on the results of the study, it was stated that 507 high schools in
Israel often found cases of bullying in schools. If a student does not have high resilience
ability, then the student does not have good well-being because, during his time in
school, he gets bullying by friends. Resilience skills here are essential for teenagers,
especially during remote lectures. Suppose you do not have a good self-concept,
learning independence, and resilience ability. In that case, it will cause several
destructive impacts, including academic procrastination, saturation, and even a
decrease in academic achievement. This is supported by the Research results that
academic resilience positively correlates with academic achievement (Karabiyik, 2020;
Andriani & Kuncoro, 2020).

Several alternatives for developing a person's resilience ability can be done through
integrative therapy by focusing on group counseling (Radulescu, 2015) and FFT-CD or
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Family-Focused treatment (Tompson et al., 2017). The integrative therapy approach can
be carried out through cognitive games inserted with humor (Anasuri & Anthony,
2018). Through humor, a person's resilience ability will increase due to prolonged stress
and a slightly disturbed mental health condition. This is because the condition of
distance learning is enough to make students feel bored, so they experience burnout in
learning, resulting in decreased mental health (Wang et al., 2019).

Individuals who have high resilience ability will also have high optimism. This is
evidenced by a study conducted on 195 students in the USA. Their research proved that
students with high resilience abilities would not quickly feel fatigued or have anxiety or
insomnia (Haskett et al., 2022). A person with low resilience ability, supported by high
self-concept and learning independence, will also affect academic achievement. The
results of this study are also supported by research that shows that learning
independence has a positive relationship with resilience ability, but resilience ability
does not have a significant relationship with intelligence (Ahyani & Raharjo, 2015;
Dickinson & Dickinson, 2014). Not only is resilience ability essential for adolescents, but
learning independence also plays a vital role in an individual's academic life. According
to Sapendi (2019), learning independence also positively correlates to individual
academic achievement. Furthermore, research conducted on adolescents in Jayapura
also proves that learning independence with self-adjustment (Yoku, 2016).

The influence of peers greatly influences several aspects of a teenager's life. This is
also evidenced by the reality in the lives of adolescents, where their environment grows
into a supporting factor for their self-development, especially in shaping their self-
concept and learning independence. Learning independence and discipline affect
learning achievement by 42.2% (Winata et al., 2021). In addition, students who have
high learning independence also have a high self-concept. High self-concept also
significantly affects peer conformity (Suminar & Meiyuntari, 2016; Widiarti, 2017). This
shows that peer conformity can influence self-concept, where self-concept is also a
factor that affects learning independence.

During this pandemic, students experience learning independence in the less
category caused of study habits and less supportive learning technology (Hidayat et al.,
2020; Mayordomo et al., 2016; Newland, 2014). Not only that, but it is also possible that
the learning presented by lecturers that is less attractive makes them experience
burnout so that learning achievement decreases due to independence and weakened
self-concept. The motivation to excel also decreases because the learning environment
has no competitors. Learning motivation is a predictor variable for learning
independence by 49.0% (Fitriani et al., 2020).

Self-concept can be stimulated from childhood with some games. One of the games
that can stimulate self-concept is related to building space with various flat building
forms; this not only stimulates self-concept but also stabilizes insights in childhood
(Weber & Leuchter, 2022). Self-concept can also affect academic achievement and
individual performance (Roth et al., 2022). This is also supported by research that states
that an individual's academic self-concept can change academic achievement (Perinelli
et al., 2022). It can predict individual career selection based on self-concept and
academic achievement (Choy & Yeung, 2022). The impact of the three variables is low
on the individual's future, so the three variables need to be developed and instilled in
students during remote learning (TUWEB).

Based on the results of this study, the three variables with the highest low category
frequency are the learning independence variables. These results can be used as an
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evaluation in implementing distance learning for students. There is a need for
improvement and immediate intervention for students with low learning
independence. Learning independence and resilience itself can be developed through
brief counseling, which is one of the short therapies that restore the individual to
achieving specific goals, one of which is.

CONCLUSION

Fundamental Finding: Based on research studies, some conclusions can represent the
elaboration of research results. First, the self-concept category of Distance Learning
Program Unit Open University students has a moderate category, supported by some
students conveying that they need to learn their abilities and role in learning activities
while undergoing distance lectures. Second, Distance Learning Program Unit Open
University students' learning independence is a high category supported by planning to
participate in structured TUWEB learning. The three resilience abilities of Distance
Learning Program Unit Open University students in the moderate category, supported
by most students, said that they have adapted to distance learning. In contrast, many
students still feel uncomfortable participating in TUWEB. Implication: The relationship
between self-concept and learning independence to the resilience ability of Distance
Learning Program Unit students showed a significant positive relationship with a
correlation coefficient of 0.442 and a significance value of 0.000. Future research: the
self-concept category of Open University students has a moderate category that needs
to be improved. Limitation: self-concept and learning independence only on the topic
of Indonesian.

REFERENCES

Agustin, R., & Handayani, I. (2021). Kemandirian belajar dan resiliensi mahasiswa tingkat awal
pendidikan matematika selama masa pandemi COVID-19. Jurnal Cendekia: Jurnal
Pendidikan Matematika (2021), 5(2), 1877-1885. https:/ /doi.org/10.31004/cendekia.v5i2.754

Ahyani, L. N., & Raharjo, T. (2015). Resiliensi pada siswa kelas unggulan ditinjau dari
inteligensi dan kemandirian. Seminar Nasional Educational Wellbeing, 240-252.

Anasuri, S., & Anthony, K. (2018). Resilience levels among college students: A comparative
study from two southern states in the USA. IOSR Journal of Humanities and Social Science,
23(1), 52-73. https:/ /doi.org/10.9790/0837-2301035273

Andriani, T. R., & Kuncoro, J. (2020). Hubungan antara konsep diri dan penyesuaian diri
dengan resiliensi mahasiswa dalam menghadapi banjir dan rob di UNISSULA. Sultan
Agung Fundamental Research Journal, 1(1), 69-76. https://dx.doi.org/10.30659/safrj.1.1.69-
%2076

Bastaminia, A., Rezaei, M. R., Rezaei, M. R., & Tazesh, Y. (2016). Resilience and quality of life
among students of yasouj state university. International Journal of Research in Humanities
and Social Studies, 3(8), 6-11. https:/ /doi.org/10.9734/BJESBS/2016/28885

Bharathi, T. A., & Sreedevi, P. (2018). A study on the self-concept of adolescents. International
Journal of Science and Research (IJSR), 5(10), 512-516.

Choy, M. W,, & Yeung, A. S. (2022). Cognitive and affective academic self-concepts: Which
predicts vocational education students’ career choice? International Journal of Educational
Research Open, 3, 1-10. https:/ /doi.org/10.1016/j.ijedro.2022.100123

Conover, K., & Daiute, C. (2017). The process of self-regulation in adolescents: A narrative
approach. Journal of Adolescence, 57, 59-68.
https://doi.org/10.1016/j.adolescence.2017.03.006

Dickinson, M. J., & Dickinson, D. A. G. (2014). Practically perfect in every way: Can reframing
perfectionism for high-achieving undergraduates impact academic resilience? Studies in

IJORER: https./fjournal.ia-education.com/index.php/ijorer 220


https://doi.org/10.31004/cendekia.v5i2.754
https://doi.org/10.9790/0837-2301035273
https://dx.doi.org/10.30659/safrj.1.1.69-%2076
https://dx.doi.org/10.30659/safrj.1.1.69-%2076
https://doi.org/10.9734/BJESBS/2016/28885
https://doi.org/10.1016/j.ijedro.2022.100123
https://doi.org/10.1016/j.adolescence.2017.03.006

Contribution of Self-Concept and Learning Independence to the Resilience of Students in Open University

Higher Education, 40(10), 1889-1903. https:/ /doi.org/10.1080/03075079.2014 .912625

Findley, D. (2013). Self-Concept clarity and self-esteem in adolescence : Associations with psychological,
behavioral, and academic adjustment. Thesis. University South Florida.

Fitriani, W., Haryanto, H., & Atmojo, S. E. (2020). Motivasi berprestasi dan kemandirian belajar
mahasiswa saat pembelajaran daring. Jurnal Pendidikan: Teori, Penelitian, dan
Pengembangan, 5(6), 828. https:/ /doi.org/10.17977 / jptpp.v5i6.13639

Hartanti, H., Jahju, J., & Marfu’i, L. N. (2019). Profil konsep diri mahasiswa universitas PGRI adi
buana surabaya (UNIPA). Jurnal Bimbingan dan Konseling Terapan, 3(1), 63-69.
http:/ /dx.doi.org/10.30598 /jbkt.v3i1.896

Hartanti, J., Nindi, L., & Marfu, R. (2020). The development and implementation of “modul
saku” rational emotive therapy (RET) for guidance and counseling students. International
Journal of Research and Review, 7(9), 194-201.

Haskett, L. A., Doster, D. L., Athanasiadis, D. I, Anton, N. E., Huffman, E. K., Wallach, P.,
Walvoord, E., Stefanidis, D., Mitchell, S. A., & Lee, N. K. (2022). Resilience matters! Student
perceptions of the impact of COVID-19 on medical education. Indiana University.

Hidayat, D. R., Rohaya, A., Nadine, F., & Ramadhan, H. (2020). Kemandirian Belajar peserta
didik dalam pembelajaran daring pada masa pandemi COVID -19. Perspektif Ilmu
Pendidikan, 34(2), 147-154. https:/ /doi.org/10.21009/ pip.342.9

Irianto, M. A., Rahman, F., & Abdillah, H. Z. (2021). Konsep diri sebagai prediktor resiliensi
pada mahasiswa. Psikostudia : Jurnal Psikologi, 10(1), 1-10.
http:/ /dx.doi.org/10.30872/ psikostudia.v10i1.4120

Karabiyik, C. (2020). Interaction Between academic resilience and academic achievement of
teacher trainees. International Online Journal of Education and Teaching (IOJET), 7(4), 1585~
1601.

Martinez, R. S. (2016). Relationships between self-concept and resilience profiles in young
people with disabilities. Electronic Journal of Research in Educational Psychology, 14(3), 450-
473. http:/ /doi.org/10.14204/ ejrep.40.15150

Mayordomo, T., Viguer, P., Sales, A., Satorres, E., & Meléndez, J. C. (2016). Resilience and
coping as predictors of well-being in adults. Journal of Psychology: Interdisciplinary and
Applied, 150(7), 809-821. https:/ /doi.org/10.1080/00223980.2016 .1203276

Newland, L. A. (2014). Supportive family contexts: Promoting child well-being and resilience.
Early Child Development and Care, 184(10), 1336-1346.
https://doi.org/10.1080/03004430.2013 .875543

Perinelli, E., Pisanu, F., Checchi, D., Scalas, L. F., & Fraccaroli, F. (2022). Academic self-concept
change in junior high school students and relationships with academic achievement.
Contemporary Educational Psychology, 69, 1-20.
https:/ /doi.org/10.1016/j.cedpsych.2022.102071

Radulescu, G. (2015). Optimizing the level of well-being in private development groups in
integrative therapy. Procedia - Social and Behavioral Sciences, 187, 708-712.
https://doi.org/10.1016/j.sbspro.2015.03.132

Ribeiro-Gongalves, J. A., Costa, P. A., & Leal, I. (2023). Loneliness, ageism, and mental health:
The buffering role of resilience in seniors. International Journal of Clinical and Health
Psychology, 23(1), 1-10. https:/ /doi.org/10.1016/j.ijchp.2022.100339

Roth, T., Conradty, C., & Bogner, F. X. (2022). The relevance of school self-concept and creativity
for CLIL outreach learning. Studies in Educational —Evaluation, 73, 1-12.
https://doi.org/10.1016/j.stueduc.2022.101153

Sapendi, S. (2019). Hubungan antara kemandirian belajar siswa dengan prestasi belajar matematika
kelas VIII di SMPN 3 narmada tahun pembelajaran 2018/2019. Thesis. UIN Mataram.

Shemesh, D. O., & Heiman, T. (2021). Resilience and self-concept mediate the relationship
between bullying victimization and a sense of well-being among adolescents. International
Journal of Adolescence and Youth, 26(1), 158-171.
https:/ /doi.org/10.1080/02673843.2021.1899946

IJORER: https./fjournal.ia-education.com/index.php/ijorer 221


https://doi.org/10.1080/03075079.2014%20.912625
https://doi.org/10.17977/jptpp.v5i6.13639
http://dx.doi.org/10.30598/jbkt.v3i1.896
https://doi.org/10.21009/pip.342.9
http://dx.doi.org/10.30872/psikostudia.v10i1.4120
http://doi.org/10.14204/ejrep.40.15150
https://doi.org/10.1080/00223980.2016%20.1203276
https://doi.org/10.1080/03004430.2013%20.875543
https://doi.org/10.1016/j.cedpsych.2022.102071
https://doi.org/10.1016/j.sbspro.2015.03.132
https://doi.org/10.1016/j.ijchp.2022.100339
https://doi.org/10.1016/j.stueduc.2022.101153
https://doi.org/10.1080/02673843.2021.1899946

Contribution of Self-Concept and Learning Independence to the Resilience of Students in Open University

Suminar, E., & Meiyuntari, T. (2016). Konsep diri, konformitas dan perilaku konsumtif pada
remaja. Persona: Jurnal Psikologi Indonesia, 4(2), 145-152.
https:/ /doi.org/10.30996/ persona.v4i02.556

Tompson, M. C,, Langer, D. A., Hughes, ]. L., & Asarnow, J. R. (2017). Family-focused treatment
for childhood depression: Model and case illustrations. Cognitive and Behavioral Practice,
24(3), 269-287. https:/ /doi.org/10.1016 /j.cbpra.2016.06.003

Wang, M., Guan, H., Li, Y., Xing, C., & Rui, B. (2019). Academic burnout and professional self-
concept of nursing students: A cross-sectional study. Nurse Education Today, 77, 27-31.
https://doi.org/10.1016/j.nedt.2019.03.004

Warshawski, S. (2022). Academic self-efficacy, resilience and social support among first-year
israeli nursing students learning in online environments during COVID-19 pandemic.
Nurse Education Today, 10, 1-6. https:/ /doi.org/10.1016/j.nedt.2022.105267

Weber, A. M., & Leuchter, M. (2022). Fostering children's block-building self-concepts and
stability knowledge through construction play. Journal of Applied Developmental Psychology,
80, 1-11. https:/ /doi.org/10.1016 /j.appdev.2022.101400

Widiarti, P. W. (2017). Konsep diri (self concept) dan komunikasi interpersonal dalam
pendampingan pada siswa SMP se kota yogyakarta. Informasi, 47(1), 135-149.
https:/ /doi.org/10.21831/informasi.v47i1.15035

Winata, R., Friantini, R. N., & Astuti, R. (2021). Kemandirian belajar dan kedisipilinan belajar
terhadap prestasi mahasiswa pada perkuliahan daring. JURNAL E-DuMath, 7(1), 18-26.
https:/ /doi.org/10.52657 /je.v7i1.1343

Wong, A. E., Dirghangi, S. R., & Hart, S. R. (2018). Self-concept clarity mediates the effects of
adverse childhood experiences on adult suicide behavior, depression, loneliness,
perceived stress, and life distress. Self and Identity, 18(3), 1-
20. https:/ /doi.org/10.1080/15298868.2018.1439096

Yoku, A. C. P. (2016). Hubungan antara kemandirian dengan penyesuaian diri pada mahasiswa
program penelusuran pengembangan dan potensi putra dan putri papua (P5) kabupaten jayapura
di kota salatiga. Thesis. Universitas Kristen Satya Wacana.

*Barokah Widuroyekti (Corresponding Author)

Pendidikan Guru SD, Fakultas Keguruan dan Ilmu Pendidikan,
Universitas Terbuka

Email: widurovektibarokah.ut@gmail.com

Inneke Putri Widyani
Akuntansi, Fakultas Ekonom, Universitas Terbuka
Email: inneke@ecampus.ut.ac.id

Jahju Hartanti

Bimbingan dan Konseling, Fakultas [Imu Pendidikan,
Universitas PGRI Adi Buana, Surabaya

Email: Jahyvuhartanti789@gmail.com

Lindsay N. Bergsma

Tilburg University Netherlands

Warandelaan 2, 5037 AB, Tilburg, The Netherlands
Email: ul87576@uvt.nl/Lindsay.natalia@gmail.com

IJORER: https./fjournal.ia-education.com/index.php/ijorer 222


https://doi.org/10.30996/persona.v4i02.556
https://doi.org/10.1016/j.cbpra.2016.06.003
https://doi.org/10.1016/j.nedt.2019.03.004
https://doi.org/10.1016/j.nedt.2022.105267
https://doi.org/10.1016/j.appdev.2022.101400
https://doi.org/10.21831/informasi.v47i1.15035
https://doi.org/10.52657/je.v7i1.1343
https://doi.org/10.1080/15298868.2018.1439096
mailto:widuroyektibarokah.ut@gmail.com
mailto:inneke@ecampus.ut.ac.id
mailto:Jahyuhartanti789@gmail.com
mailto:u187576@uvt.nl/Lindsay.natalia@gmail.com

