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Objective: The study aims to investigate the interplay between formal and 
non-formal education and their cumulative impact on the character 
development of Minke, a central figure in Pramoedya Ananta Toer’s Buru 
Tetralogy. Method: Drawing upon a comprehensive analysis of the tetralogy, 
the research meticulously examines Minke's educational experiences within 
and outside the institutionalized academic framework. By categorizing and 
evaluating his cognitive skills, linguistic proficiencies, and cultural identities 
acquired through formal education, juxtaposed with his extracurricular 
engagements and interactions outside the school, the study provided a 
nuanced portrayal of Minke's holistic learning journey. Results: The findings 
underscore the pivotal role of both formal and non-formal educational 
paradigms in shaping Minke's multifaceted persona. While formal education 
endows Minke with foundational skills and introduces him to European 
intellectual traditions, non-formal experiences enrich his character by 
exposing him to diverse societal challenges, fostering critical thinking, and 
nurturing a voice against colonial oppression. The synergistic integration of 
these educational modalities emerges as instrumental in molding Minke into a 
discerning, empathetic, and critically astute individual, distinctively depicted 
across the tetralogical narratives. Novelty: Contrary to prior singular 
emphases on formal or non-formal education, this research presents a holistic 
exploration that underscores the complementary nature of both educational 
realms in character development. The nuanced analysis provides fresh 
insights into the transformative potential of integrating diverse educational 
experiences, emphasizing their collective influence on individual and societal 
narratives as depicted in literary representations. 
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INTRODUCTION 
Resnick (1987) presents a bifurcation of an individual's educational experiences into two 
overarching and interrelated domains, each augmenting the other in cultivating 
knowledge, competencies, and character. These domains encompass formal education, 
predominantly institutionalized within educational establishments, and non-formal 
education, manifesting outside the traditional scholastic environment. Slabko (2019) 
expounded that formal education is characterized by structured classroom settings 
delineated by physical boundaries, emphasizing cognitive processes and learners' 
analytical endeavors. Within this realm, students are furnished with diverse knowledge 
paradigms; methodological reasoning approaches, and strategies for introspective 
reflection and contextual integration of acquired knowledge (Akgun & Kaya, 2020; 
Khasawneh et al., 2023; Nückles, 2021, 2021; Simoes et al., 2021). 

Conversely, non-formal education accentuates experiential learning, fostering 
tangible and intangible competencies and refining character attributes. Within this 
framework, "experiential learning" denotes students' immersive engagements in 
authentic societal milieus, transcending mere conceptual engagement to embody 
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holistic participation (AbuKhousa et al., 2023; Lowell & Yan, 2024; Miller, 2023; 
Papaioannou et al., 2023; Zhang et al., 2024). This mode of education accentuates the
Cultivation of soft skills encompassing collaboration, empathy, solidarity, and 
organizational prowess on an expansive scale. 

Supplementing Resnick's discourse, an array of studies has scrutinized the curricular 
content of formal education, collectively underscoring its pivotal role in personal 
development. Nonetheless, contemporary critiques highlight the formal education 
system's inadequacies in nurturing graduates endowed with resilience, self-regulation, 
and social acumen (Tans, 2020). Addressing this exigency necessitates a paradigmatic 
shift towards student-centric and dialogical pedagogical approaches (Armstrong, 2021; 
Tian et al., 2021; Varma & Jafri, 2021; Wu et al., 2023; Yu, 2024). Furthermore, extant 
literature underscores the primacy of comprehension as the quintessential objective of 
education (Egerău, 2022), with contemporary research elucidating the determinants of 
cognitive understanding (Reid, 2020). Emphasizing the pedagogical role of educators, 
recent scholarship accentuates students' proactive engagement as pivotal contributors 
to their educational journey (Wiid, 2021). 

In the realm of non-formal education, scholarly inquiry has been prodigious. 
Notably, Learning is omnipresent, often eluding recognition due to its ubiquitous 
nature. A prevalent sentiment among tertiary students asserting superior learning 
outcomes from extramural engagements (Almohesh & Altamimi, 2024; Lombardi et al., 
2021; Otu et al., 2023; Rodriguez & Crawford, 2022; Shoeib, 2022), advocating for the 
integration of external experiences to foster "seamless learning." Additionally, 
multifaceted domains facilitate learning in outdoor educational contexts, advocating for 
the systematic integration of outdoor pedagogies across diverse settings and 
demographics (Abdrakhmanov et al., 2024; Armstrong, 2021; Barfod et al., 2022; 
Bautista et al., 2021; Gal & Gan, 2020). These studies advocate for incorporating 
extramural learning experiences within formal pedagogical frameworks. 

The amalgamation of formal, scholastic experiences and extracurricular engagements 
among individual learners engenders a multifaceted educational repertoire. Extensive 
scholarship has elucidated the synergistic interplay between formal and non-formal 
education, highlighting their complementary nature. Even with their significance, these 
educational modalities are occasionally marginalized in academic discourse (Azionya & 
Nhedzi, 2021; Contreras et al., 2021; Pugach et al., 2020; Rodriguez & Crawford, 2022; 
Shoeib, 2022). Advocating for a collaborative ethos between formal and non-formal 
educational sectors, scholars posit that such synergy could ameliorate extant criticisms, 
particularly within science education domains. Furthermore, the potential of non-
formal education as a viable alternative to conventional pedagogical frameworks has 
been meticulously analyzed (Roman, 2020), underscoring the symbiotic relationship 
and the potential for mutual enhancement within the educational landscape. 

Literary works, as representations of reality, provide a domain and space to examine 
how characters in diverse narratives confront various experiences and phenomena, 
encompassing formal and non-formal learning encounters. Within this discourse, the 
character of Minke from the magnum opus of Pramoedya Ananta Toer is examined. As 
an individual privileged with colonial education and belonging to the minority elite, 
Minke reaped numerous benefits from his scholastic endeavors. Three distinct facets are 
elucidated: knowledge acquisition, skill development, and attitudinal formation. 
However, Minke discerns that his formal education, although valuable, needs to 
improve in equipping him to serve and uplift his community oppressed by colonialism. 
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Through extracurricular learning experiences, Minke refines, revises, and augments his 
formal education, metamorphosing into a mature and empathetic individual deeply 
attuned to his community's plight. In essence, Minke epitomizes contemporary learners 
who, while benefiting from institutional education, find it insufficient to foster holistic 
maturity. A receptivity to non-formal education emerges as imperative for 
comprehensive personal development (Ranasinghe et al., 2024; Rojas et al., 2024; Ryan 
& Deegan, 2020; Stavrou & Achniotis, 2023). 

This article aims to elucidate how education within schools integrates with education 
outside schools in fostering and developing students' characters. These two spheres 
complement, revise, and reinforce each other in specific aspects, contingent upon 
individuals, social environments, and historical contexts. This article's novelty lies in 
examining and analyzing these two types of education through the lens of the fictional 
character Minke found in the Pramoedya Ananta Toer tetralogy. Minke is perceived 
and understood as representing Indonesia's early educated class. The interaction 
between his formal and non-formal education shapes Minke as an individual who 
paved the way for nationalist consciousness in Indonesia. 
 
RESEARCH METHOD 
Leveraging an exhaustive analysis of the tetralogy, this research systematically delves 
into the nuanced examination of Minke's educational trajectory within and beyond the 
confines of the institutionalized academic framework. Through a meticulous 
categorization and assessment of Minke's cognitive aptitudes, linguistic proficiencies, 
and cultural identities acquired through formal educational channels, juxtaposed with 
his extracurricular pursuits and interpersonal interactions beyond the scholastic milieu, 
this study offers a comprehensive and nuanced portrayal of Minke's holistic learning 
odyssey. 

The analytical framework employed in this research meticulously dissects the 
multifaceted dimensions of Minke's educational experiences, employing a 
methodological rigor that enables a granular understanding of the interplay between 
formal pedagogical structures and his learning journey's dynamic, experiential aspects. 
This investigation navigates the complexities inherent in Minke's educational 
landscape, unraveling the intricate threads that weave together his intellectual 
development within the academic institution and the profound influences stemming 
from his interactions outside the formal educational sphere. 

This study seeks to contribute to the scholarly discourse on educational narratives 
within literary works by deploying a judicious combination of qualitative and 
quantitative methodologies. The meticulous examination of Minke's cognitive and 
linguistic competencies, contextualized within the broader tapestry of his cultural 
identities, enriches our understanding of the character and provides valuable insights 
into the broader implications of holistic learning experiences. Furthermore, the 
juxtaposition of formal education with extracurricular engagements serves as a 
methodological vantage point, affording a nuanced lens to elucidate the intricate 
interplay between institutionalized education and informal, experiential learning. 

This article will first analyze how Minke's education within schools equips him in 
cognitive, skill-based, and attitudinal aspects. Minke becomes critical, analytical, and 
rational—distinct from most peers who lack formal schooling, tending towards 
passivity, limited initiative, and submission to the oppressive colonial system. 
Subsequently, an examination will be made of how Minke's acquired knowledge is 
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supplemented by the 'learning' he obtains outside of school through encounters with 
various events and characters. Minke's reflection on these encounters renders him more 
holistic and comprehensive in understanding the realities and phenomena of his time. 
From this analysis, conclusions regarding the interaction between education within and 
outside schools in shaping Minke's character can be drawn. 

 
RESULTS AND DISCUSSION 
Results 
What to Learn from School 
Within the framework of formal education, Minke, as an indigenous individual, 
acquires multifaceted benefits that accrue not only to his advancement but also to the 
broader welfare of his community. This exposition categorizes Minke's scholastic 
advantages into three principal domains: 1) cognitive skills, 2) epistemic knowledge, 
and 3) attitudinal dispositions, delineated subsequently (Andrade, 2020). Regarding 
cognitive skills, Minke's scholastic engagement facilitates his reading and writing 
abilities, notably in the Dutch language and Latin script. This proficiency sets Minke 
apart from his progenitors, who were proficient solely in the Javanese language, 
potentially supplemented by pigeon Arabic. While contemporary perceptions may 
regard these literacies as commonplace, within Minke's historical context, they 
distinguished him as an erudite elite, constituting a mere 0.32 percent of the Dutch East 
Indies populace proficient in Dutch. 

Minke's linguistic competencies engender dualistic reactions: admiration from 
indigenous peers and Europeans, albeit grounded in disparate rationales. To 
Europeans, Minke epitomizes the purported efficacy of colonial pedagogical endeavors, 
embodying the successful assimilation of imposed curricula. Conversely, within his 
native milieu, Minke's linguistic acumen elevates his societal standing, engendering 
reverence and, at times, trepidation due to his exceptional abilities. This proficiency 
catalyzes matrimonial solicitations from prominent indigenous families, exemplified by 
Nyai Ontosoroh's profound admiration and willingness to betroth her daughter, 
Annelies, to Minke. Beyond classroom requisites, Minke's literacy extends to pragmatic 
applications, initially manifesting in Dutch advertisements and subsequently evolving 
into journalistic endeavors. His transition to Malay journalistic contributions amplifies 
his societal resonance, positioning him as a vociferous advocate against colonial 
subjugation through seminal publications such as Medan Priyayi. 

Even with the trajectory of Minke's literacy evolution, it is imperative to 
acknowledge that the foundational competencies were cultivated within the structured 
confines of formal education. This scholastic milieu cultivated Minke's analytical and 
expressive capacities, laying the groundwork for his subsequent societal advocacies. 
Parallelly, Minke's sartorial evolution exemplifies a confluence of Western and Javanese 
cultural motifs emblematic of cultural hybridity—a synthesis of disparate cultural 
identities coalescing into a nuanced persona yet retaining vestiges of ancestral heritage. 
This hybrid identity, encompassing attitudinal nuances, is emblematic of the 
transformative potential of colonial education, which facilitated Minke's transcendence 
beyond parochial confines (Hu, 2021). 

Furthermore, Minke's pedagogical journey transforms from reticence to 
assertiveness, transcending traditional Javanese norms. This metamorphosis 
underscores the pedagogical cultivation of critical thinking and assertive articulation, 
fostering Minke's intellectual autonomy and societal advocacy. Epistemologically, 
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formal education accentuates knowledge acquisition, leveraging structured curricula 
and pedagogical methodologies to disseminate empirical and reasoned insights. Within 
this framework, Minke's scholastic odyssey encompasses diverse disciplines, fostering 
analytical acumen and an affinity for European intellectual traditions (Gajic, 2021), 
particularly humanistic (Fernandez-Corbacho, 2022) and democratic tenets. However, 
this Eurocentric admiration becomes juxtaposed with the harsh realities of colonial 
subjugation, culminating in Minke's disillusionment and subsequent advocacy against 
colonial injustices. Minke's formal education engenders intellectual resilience and 
critical discernment, facilitating his advocacy against colonial subjugation through 
vernacular journalistic endeavors. This pedagogical resilience is a testament to the 
transformative potential of formal education, enabling Minke's evolution into a 
vociferous advocate for societal emancipation. 

In summation, Minke's formal education engenders multifaceted advancements, 
encompassing cognitive skills, epistemic enlightenment, and attitudinal evolution. This 
scholastic milieu cultivates Minke's intellectual autonomy, societal advocacy, and 
cultural synthesis, embodying the transformative potential of colonial pedagogical 
endeavors. 
 
Enrichment from Outside School 
Should the formative experiences within the educational system and the acquired 
formal knowledge be considered pivotal contributors to Minke's personal evolution, 
character development, and his subsequent roles as a writer, pioneer of social 
movements, inspirational figure, and community organizer, as expounded earlier, it is 
imperative to acknowledge that Minke's experiences beyond the institutional confines 
of formal education intricately revise, complement, and enhance the trajectory above of 
character development (Riyadi et al., 2023; Astuti et al., 2021). These internal and 
external educational influences collectively shape Minke's persona as delineated in the 
Buru Tetralogy, portraying him as a critical, humanistic, strategic, astute, and, 
paramountly, one deeply devoted to his people and nation. The absence of either of 
these formative experiences would invariably render Minke a distinct individual from 
the character depicted in the Tetralogy Buru. 

The structured and methodical learning encounters within the scholastic domain 
have undoubtedly facilitated Minke's development across three pivotal facets of his 
personality: skills, knowledge, and attitudes. This educational milieu has molded him 
into an individual endowed with exceptional literacy skills—manifested in adept 
reading, writing, and critical thinking—contemporary knowledge and humanistic 
attitudes that remain receptive to diverse perspectives and transformations. However, a 
comprehensive examination of Minke's character development necessitates due 
consideration of his extracurricular educational experiences, which significantly 
contribute to the nuanced contours of Minke's character (Mefteh, 2021; Pisarenko, 2021; 
Herman et al., 2022). 

Non-formal education, occurring beyond the confines of the institutionalized 
educational system, emerges as a dominant and arguably the most crucial facet of 
Minke's personality and character evolution. A staggering proportion—nearly 90 
percent—of Minke's maturation and character development transpires in environments 
removed from formal schooling. Within the overarching narrative of the Tetralogy, a 
salient argument posits that it is this non-formal education that engenders Minke's self-



How Formal and Nonformal Education Shapes a Student: A Case of Minke from Pramoedya A. Toer’s Buru Tetralogy 
 

 

364 

awareness, delineates his aspirational identity, and establishes the foundations for his 
empathetic and compassionate inclinations toward the oppressed. 

The influence of Minke's education outside the formal school setting is primarily 
conspicuous in the domain of skills. While Minke's initiation into honing his reading 
and writing skills within the school environment initially serves personal interests, 
including potential economic, social, or political gains, his extracurricular learning 
experiences propel these skills toward broader societal impacts (D'Angelo et al., 2022). 
Minke transcends personal intellectual satisfaction and extends his reading endeavors 
to draw insights crucial for social and political activism. His reading activities 
encompass a diverse spectrum, ranging from following wars in Aceh and Bali to 
studying the development of Japan and political movements in the Philippines. 
Notably, the direction and impact of these reading activities evolve, transforming 
Minke into a conduit for insights that inform his role as a press figure and 
organizational leader. 

Parallelly, the evolution of Minke's writing skills manifests a notable shift from 
introspective and egocentric compositions to a purpose-driven, outwardly directed 
narrative. Guided by constructive criticism from an external mentor, Kommer, Minke 
reorients his writing toward addressing societal issues and transformative objectives. 
This transformation underscores Minke's socio-cultural purpose in his writings, shifting 
from self-centered narratives to contributions that stimulate critical reflection and 
societal discourse (Lee & Nguyen, 2021). 

Regarding knowledge and attitude, Minke's extracurricular learning experiences 
outside the formal school setting contribute significantly to his profound understanding 
and application of broad knowledge and critical thinking, particularly in 
comprehending colonial reality. This critical perspective transcends mere personal 
awareness and precipitates tangible choices and actions, resonating with broader 
societal implications (Bozdag, 2023; Rawashdeh, 2023; Refaei, 2023; Sumonte Rojas et 
al., 2024; Zaidi et al., 2023). Minke emerges as a vocal critic of injustices and exploitation 
faced by his compatriots, channeling his dissent through various writings disseminated 
through the media he pioneers and manages. This catalyzes a ripple effect as the mass 
media amplifies Minke's spirit and critical thinking, fostering discussions among 
readers. 

Moreover, education beyond formal schooling introduces Minke to diverse 
experiences and individuals not encountered within the confines of the educational 
institution. Beyond experiencing maturation-inducing events and sharpening 
awareness, Minke interacts meaningfully with individuals from varied backgrounds. 
This inclusive social interaction contributes to Minke's heightened empathy toward the 
struggles of diverse groups, cultivating a critical lens for observing unjust power 
dynamics between different communities (Chan et al., 2021). The empathetic and 
solidarity-driven consciousness that emerges from Minke's encounters with diverse 
groups fuels his courageous opposition to prevailing conventions, particularly those 
sanctified by the colonial system. This divergence from conventional norms, deeply 
entrenched within societal consensus, propels Minke into a critical and analytical 
persona, challenging accepted notions and discerning the exploitative nature of 
established norms (Fourie & Moore-Berg, 2022). 

Minke's non-formal education, marked by its experiential, inclusive, socially 
sharpening, empathetic, and norm-challenging aspects, significantly contributes to his 
multifaceted character development. The experiential nature of this education ensures a 
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depth of understanding that roots Minke's knowledge in the tangible reality he directly 
encounters. Despite the potential for disorganization in experiential learning, Minke's 
prior formal education equips him to categorize, critically assess, and construct a 
coherent body of knowledge from diverse experiences. Consequently, Minke's writings 
based on experiential knowledge resonate authentically with real situations, 
establishing a meaningful connection with readers. Moreover, education beyond formal 
schooling exposes Minke to varied perspectives and individuals, fostering inclusive 
social interactions. This inclusive exposure facilitates the development of empathy and 
critical observation of societal dynamics, ultimately shaping Minke into a discerning 
and analytical individual who challenges prevailing conventions. 

Therefore, Minke's non-formal education emerges as a transformative force, 
enriching his character development by instilling experiential wisdom, fostering 
empathetic consciousness, and challenging normative conventions ingrained within the 
colonial system. The nuanced understanding and multifaceted development of Minke's 
character underscore the indispensable role played by education beyond formal 
schooling in shaping the trajectory of his personal and societal contributions. 
 
Discussion 
Holistic education is characterized by the seamless integration of formal, nonformal, 
and informal learning paradigms, transcending the boundaries of conventional 
educational settings. This pedagogical framework advocates for an interdisciplinary 
approach to learning, underscoring the imperatives of sustainable development, 
societal inclusivity, and transformative instructional methodologies (Viviani, 2022). 
Within this schema, the significance of nonformal education is accentuated, 
emphasizing experiential learning and active engagement as efficacious pedagogical 
strategies (Dieguez et al., 2022). Concurrently, the framework acknowledges the 
inherent value of informal learning, elucidating its role in augmenting and diversifying 
the comprehensive learning experience (Ammar et al., 2024; Arifin, 2023; da Silva et al., 
2023; Harati et al., 2023; Li & Zhang, 2023). In this context, nonformal education is 
conceptualized as a learning modality occurring extraneous to conventional educational 
environments, characterized by voluntariness, transient duration, and minimal 
prerequisites. Such a pedagogical avenue facilitates the acquisition of pragmatic 
competencies and knowledge, fostering holistic learner development (Bassachs et al., 
2020; Hasibuan et al., 2023; Kim, 2020; Lee et al., 2023; Qasserras, 2023). Furthermore, 
incorporating nonformal education within formal early childhood educational settings 
can engender culturally attuned pedagogical practices, given the innate integration of 
informal learning within quotidian experiences (Maleq et al., 2022). 

Additionally, holistic education transcends the confines of the traditional classroom 
milieu, accentuating the indispensability of student involvement in co-curricular 
endeavors and community-centric learning initiatives as integral facets of the holistic 
learning continuum (Chicharo et al., 2020). Such engagements afford learners 
opportunities to partake in mentorship endeavors, assume leadership roles, and 
immerse in community-based artistic endeavors (Barnes et al., 2021; Cipollone et al., 
2022; Lepore et al., 2021; Tatnall, 2020), thereby engendering multidimensional learning 
experiences and holistic development trajectories. In summation, holistic education 
underscores the synergistic integration of formal (Abulibdeh et al., 2024; Ashari et al., 
2022), nonformal, and informal learning modalities within and beyond traditional 
educational settings, prioritizing multifaceted, interdisciplinary, and community-centric 
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learning initiatives to cultivate sustainable development paradigms, inclusive societal 
frameworks, and comprehensive learner development. 

Analogously, Minke's educational trajectory exemplifies the synergistic confluence 
of formal and informal learning experiences. His scholastic sojourn, spanning his 
enrollment at HBS and subsequent studies at STOVIA under European tutelage, 
continued to evolve even after his disengagement from formal educational institutions. 
As an avid and committed learner, Minke assimilated invaluable insights across varied 
educational terrains, both within and external to formal academic frameworks. This 
amalgamated corpus of experiential learning experiences sculpted Minke into a 
discerning, empathetic, and critically astute individual, galvanizing his peers to 
interrogate and challenge the inequities perpetuated by the colonial regime. 

The symbiotic interplay between formalized instructional experiences and informal 
learning contexts epitomizes Minke's holistic development, as delineated in the 
concluding volumes of the tetralogy. Without the confluence of these educational 
modalities, Minke's developmental trajectory would inevitably have deviated from the 
nuanced persona depicted across the tetralogical narratives. Hence, the pivotal role of 
formal or nonformal educational experiences in shaping Minke's character remains 
indeterminate, as both paradigms collectively and distinctively enriched his 
multifaceted persona. 
 
CONCLUSION 
Fundamental Findings: The exploration into the character of Minke from Pramoedya 
Ananta Toer's Buru Tetralogy offers a profound insight into the intricate dance between 
formal and non-formal education. At its core, Minke's journey underscores the 
significance of a blended educational experience in molding a character deeply rooted 
in traditional wisdom and enlightened by broader perspectives. While pivotal in 
equipping him with linguistic and cognitive skills, Minke's formal education serves 
merely as a foundational platform. The actual transformation, however, emerges from 
his non-formal education, which enriches his character, amplifies his societal 
awareness, and galvanizes his advocacy against colonial subjugation. This experiential 
learning refines Minke's skills and shapes his attitudes, making him a beacon of hope 
and resistance for his community. Implications: 
The story of Minke serves as a poignant reminder of the limitations inherent in purely 
formal educational systems. While structured learning provides essential tools, 
unstructured, experiential, and often challenging encounters outside the classroom 
refine character, foster empathy, and instill resilience. In a rapidly evolving educational 
landscape, this underscores the need for a more integrated approach where formal and 
non-formal educational paradigms coalesce to create well-rounded individuals capable 
of navigating complex societal terrains. Moreover, Minke's story is a testament to the 
transformative power of education, especially in contexts marred by colonial legacies. It 
underscores the importance of education as a means to personal advancement and a 
tool for societal transformation and liberation from oppressive systems. Future 

Research: While this exploration offers invaluable insights, the nuanced interplay 
between formal and non-formal education warrants further investigation. Future 
research could delve deeper into (1) Comparative Analyses: Exploring how characters 
from different socio-cultural contexts respond to formal and non-formal education 
could provide a more comprehensive understanding of the universalities and 
specificities of educational impacts. (2) Contemporary Relevance: Drawing parallels 
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between Minke's experiences and contemporary educational challenges could shed 
light on persistent issues and potential solutions in today's globalized world. (3) 
Pedagogical Innovations: Investigating how educational institutions can integrate non-
formal learning experiences into curricula to foster holistic development and societal 
engagement. 
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