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Objective: This study examines issues in implementing the P5 program at 
State High School 14 Samarinda. Method: The data in this study are interview 
and observation data with correspondents of 3 teaching staff, three education 
staff, and five learners from State High School 14 Samarinda. Results: The 
results show that in its implementation, State High School 14 Samarinda 
experienced difficulties at the beginning of the project implementation where 
there were no references from other schools or incomplete explanations from 
the Office of Education and Culture, both provincial and district, which 
caused several obstacles, especially in developing children's primary capital. 
With these limitations, the workforce and education personnel work 
professionally by collaborating with novice teachers and senior teachers 
through experiences and joint discussions with parents about their children's 
essential capital so that they quickly know which ones need improvement. 
Novelty: Previous studies have analyzed the implementation of individual 
and organizational programs in education management and have yet to pay 
attention to the implementation of programs, especially the P5 program. 
Therefore, this research seeks to introduce the P5 program at the senior high 
school education level to make learners aware of the importance of cognitive 
and affective abilities in life, including the problems they face. 
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INTRODUCTION 
Indonesia is the only country in the world with guidelines or basic foundations based 
on Pancasila. Pancasila has been used as the basic foundation of state law in all 
applicable norms. No exception in education refers to Pancasila, which has four core 
foundations: philosophical, juridical, cultural, and historical. With this foundation, the 
government made regulations regarding the primary duties of teaching staff in 
Government Regulation Number 19 of 2017 concerning Teachers stated in Article 1 
Paragraph 1, which states that the main task of teachers is to educate, teach, assess, and 
evaluate learners. From Indonesia's Independence until now, the world of education 
has undergone 11 curriculum changes, and the last established curriculum was the 
Merdeka Belajar curriculum. The Merdeka Belajar Curriculum is a change and 
improvement from the 2013 curriculum to improve the quality of national education 
(Saphira, 2022). 

The difference between the Merdeka Belajar curriculum and the 2013 curriculum lies 
in how teachers bring learners to explore individual life experiences into lessons, 
knowledge, and guidance for both themselves and others so that classroom learning is 
no longer centered on the teacher but on the learners themselves (Lutfiana, 2022). 
Carrying out the concept that learners are constantly moving to reveal all their potential 
requires adjustments between teachers and learners to adapt to these changes,
Especially in improving the quality of education. To implement this, there is a program 
called the Pancasila Learner Profile Strengthening Project (P5) in the Merdeka Belajar 
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curriculum where the government wants project-based learning to strengthen students' 
essential capital, which is adjusted to the Graduate Competency Standards (GCS) and 
the Pancasila Learner Profile (P3) (Yusuf & Arfiansyah, 2021). 

As the independent curriculum is characterized by project-based learning, schools 
must prepare lessons that are not necessarily based on theory. Teachers must be able to 
engage learners, guide all activities, and implement subjects according to agreed 
themes. This project provides guidance and reference for schools in running and 
implementing character education (Maharani et al., 2023) where the focus of this project 
aims to prepare young people who can understand, implement, live, and practice the 
values of Pancasila (Salam, 2023 ). The values of Pancasila can be in the form of students 
increasing their faith and noble character (Septiadevana et al., 2024), embracing the 
principle of diversity globally (Yumaroh & Suranto, 2024), being more sensitive to 
caring, sharing, and working together (Maghfiro et al., 2024), consciously increasing 
independence in living life, being able to think critically and innovatively through 
bright ideas and ideas (Ramayai & Wiranata, 2024), and having creative abilities, 
especially in providing fundamental ideas (Habib et al., 2024). 

Based on the background, the problem can be formulated as follows. First, it 
questions the implementation of the P5 program at State High School 14 Samarinda; 
second, it questions the obstacles faced while implementing the P5 program; and it 
questions the optimization of the P5 program at State High School 14 Samarinda. To 
assist research, the author will take the educational management approach proposed by 
Henry Fayol, who believed that management activities focus on four functions: 
planning, organizing, directing, and controlling. Fayol also believed that management 
is a goal or result that a group, institution, or organization has decided and carried out. 
While the service is in the process of achieving these goals, it succeeds well and by 
standards. Management is essential for all activities owned by every person, group, 
institution, or organization to achieve the desired goals according to mutual agreement. 
Management is process-oriented, which means it requires human resources, 
knowledge, abilities, and skills so that activity, or, in this case, the P5 program, becomes 
better, more efficient, and effective and can achieve success and pride for those who 
carry it out. Therefore, if managed well, a group, institution, or organization will only 
get the final result with a good predicate. 

 
RESEARCH METHOD 
This research uses qualitative-descriptive research that is post-positivism or puts 
forward social science by collecting data and analyzing it with words that come from 
research sources without any numerical or quantitative data. This research was 
conducted for six months, from July to December 2023. The subjects of this study were 
the principal, three teaching staff, and five students at State High School 14 Samarinda. 
Data collection techniques used were observation in the form of checklists, in-depth 
interviews based on instruments, and documentation obtained from photos, recordings, 
and other documentation from the school based on the need of researchers (Darmanin 
et al., 2023; Mastikawati et al., 2022; Rutakumwa et al., 2019; Woenardi et al., 2022; 
Zainudin et al., 2023). Data validity uses four criteria in the form of trustworthiness, 
certainty, dependability, and transferability. Data analysis techniques used were data 
collection, data reduction, data presentation, elaboration, and conclusion to answer the 
problems in this study. 
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RESULTS AND DISCUSSION 
Results 
Implementation Operations 
The implementation of the P5 program that will be described here is assembled into 
three studies: implementation, strengthening, obstacles, and solutions. An example of a 
school that follows this program is State High School 14 Samarinda, which has followed 
the new curriculum in Indonesia. 

 
Implementation of the P5 Program 
Implementing the P5 program begins with the school’s understanding of the program, 
whether by the school profile or not. Based on the results of interviews conducted by 
Mr. Dr. Suparno, M.Pd as the head of State High School 14 Samarinda, and also Mrs. 
Fitri Andayani, M.Pd as the vice principal for curriculum, the school stated that the 
school already knew what P5 was, how to implement it and how to combine it with the 
school profile. Furthermore, the researcher asked about the extent to which the school 
knows the profile of Pancasila students in the structure of P5 activities. 

"The Pancasila learners profile in the structure of P5 activities in schools in the 
Merdeka curriculum is a form of character development for students in shaping 
the character profile of Pancasila lessons including, noble character, cooperation, 
independence, global diversity, and critical thinking." Said Mrs. Fitri, the vice 
principal for curriculum. 

 
With the intended character based on Pancasila, the next question is whether specific 

strategies and methods are used to implement P5 at State High School 14 Samarinda. 
"There is a special strategy, which is to hold a bazaar at the end of the theme 
process that has been completed so that students can be directly involved in 
exhibiting and marketing the products resulting from the P5." Said Mr 
Suparno, head of State High School 14 Samarinda. 

 
After the specific strategies used in running the P5 program, the next step is how the 

learning activities of the P5 project itself take shape at State High School 14 Samarinda. 
"At State High School 14 Samarinda, P5 activities have been running for 
approximately 1.5 years. During the P5 process, as a whole, it has been running 
by the theme determined by the school. However, there is still a need for 
development in the P5 learning process method at schools in the future." Said 
Mr. Saleh, a teaching staff member at State High School 14 Samarinda. 

 
After implementation, the researcher wants to know the relationship between the 

material and the strengthening of students’ essential capital at State High School 14 
Samarinda. 

 "So far, there is indeed a connection between each other where students can 
cooperate and collaborate with classmates and other classes in completing each 
theme that has been determined." Mr. Saleh is a teaching staff at State High 
School 14 Samarinda. 

 
The following process is about the theme: whether the selection of project themes 

applied to students is right on target and by school expectations. 
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"It is appropriate and right on target. However, it needs better development in 
the future, especially in developing the themes given to students," said Mr. 
Herly, a teacher at State High School 14 Samarinda. 

During the activities or programs implemented, the teaching staff and students will 
undoubtedly feel an impact from the existence of P5. 

"It is very positive because it can directly provide material and practice to 
students in developing the Pancasila student profile project directly to students 
with the discussion methods and completion of material and practice in groups," 
said Mrs. Henny, a teacher at State High School 14 Samarinda. 

 
Strengthening the Basic Capital of Learners at State High School 14 Samarinda 
Based on the Big Indonesian Dictionary (KBBI), reinforcement can be defined as a 
process or a way or action to strengthen or strengthen. According to Mr. Herly, a 
lecturer at State High School 14 Samarinda, reinforcement can be interpreted as a 
process/way/effort of a person/group to provide a reinforcement of themselves who 
were previously weak or full of shortcomings to become solid for a particular purpose. 
Every program certainly has a vital goal for developing individuals and groups. This is 
also the case with the P5 Programme, which all schools in Indonesia should carry out, 
and State High School 14 Samarinda is no exception. In this school, there is counseling 
or an introduction to the material before the P5 activities are carried out, and usually, 
the one who delivers it is the school facilitator teacher. In every activity of the P5 
program, the teaching staff can know the primary capital of students as a whole. 
However, there are some teaching staff who need help understanding what the 
essential capital itself is. This is a challenge for State High School 14 Samarinda, which 
already uses the Merdeka curriculum launched by the Indonesian government. 

In seeking data regarding reinforcement, this research used the interview method 
with some documentation obtained. The interview started with wanting to know the 
extent of the development of essential capital owned by students before the existence of 
P5 at school. 

"Before P5, the basic capital of students was still lacking, especially in the self-
orientation and character development section because 80% did not know what 
was around them. Likewise, with the mastery of tools that are still rigid in using 
them, such as during entrepreneurship projects where students are asked to cook 
to market and showcase the results of their cooking." Said Mrs. Fitri, deputy 
head of curriculum at State High School 14 Samarinda. 

 
The Researchers also tried to find other answers from the learners themselves. 

“Most of our friends went to a monotonous or one-way school, so we had 
difficulty if we were suddenly asked to be independent in doing projects given by 
the school. Every time the project was implemented, we were asked to think 
creatively about what the school wanted, and we had to come up with ideas to 
overcome our limitations. Even so, we do it happily and must do it. We also get 
guidance from the teachers if we do not understand." said Melvin, an X6 
student at State High School 14 Samarinda. 

 
With these shortcomings, the next question is what the school will do about it. 

"The schools follow what is in the P5 program, especially in developing 
character and behavior by the values of Pancasila. We also adjusted the project 
theme based on the ability of most learners based on our observations so far. If 
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the project is inappropriate, the learners will be bored and lazy to follow the 
project. Take, for example, where we did a traditional dance project in Indonesia. 
Only some were enthusiastic about the project because many could not dance. 
Then, we tried a project on entrepreneurship, and it was obvious that students 
were very good at everything. From how to cook the right recipe to how they do 
marketing in their way." Said Mr Herly, a teacher at State High School 14 
Samarinda. 

 
The researcher also tried to confirm their development with one of the learners. 

“At first, we were scared, worried, and even lazy to do it. However, after doing 
it, it turned out to be fun too. We were able to learn many things related to the 
project. Like me, who could not cook at first, now I can. Then some friends used 
to be nervous when talking to people; now they are looser. Most of us progressed 
more, especially in character, self-orientation, language, use of tools, and 
cooperation with other classmates, " said Heidy from class X5. 

 
With the development of the learners being very satisfactory for both the school and 

the learners themselves, the school incorporated the P5 program into its curriculum. 
The applicable government directives and standards implement it. 
 
Obstacles and Solutions Encountered while Implementing the P5 Programme 
In carrying out any activity or program, some obstacles will be faced. State High School 
14 Samarinda is no exception; which has obstacles in implementing the P5 program 
launched by the Education and Culture Office of the Government of Indonesia, which is 
an integral part of the Merdeka Curriculum or a curriculum that all schools in Indonesia 
must carry out. For this reason, we try to dig deeper into the obstacles faced by State 
High School 14 Samarinda. 

"There are several obstacles we face during this P5 where we do not have a large 
place like a hall that can accommodate all students when briefed by the teaching 
staff assigned as project coordinators. In addition, we also find it difficult if we 
have to assess one by one during the project because we have a large number of 
learners, so the teaching staff cannot supervise them one by one. We also find it 
difficult to carry out large projects, especially in setting aside our time to prepare 
materials, assess, and provide feedback to our students." Said Mrs. Henny, the 
P5 facilitator. 

 
Researchers also tried to gather information regarding the obstacles they faced from 

one of the students who attended State High School 14 Samarinda. 
"The obstacle is the short preparation time, so we must think and find what we 
will display or market to show our best. The teacher needed to be clearer in 
explaining the project. Sometimes, we also misinterpreted his wishes.” Said 
Naya from class XI-5. 

 
With these various obstacles, what solutions are carried out so these problems are 

manageable? 
"We still run the program according to what has been planned, but we make the 
atmosphere happy by giving them freedom of expression, always monitoring and 
joking with students, allowed to play their favorite music, and assisting those 
who do not understand or other special things." Said Mrs. Henny. 
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We also asked learners how they overcame these barriers. 

"We were made into teams to divide the tasks between each other in preparation 
and execution. We also often spontaneously ask passing teachers questions to get 
satisfactory answers if we have difficulties," said Aji Sabrina from class XI-4. 

 
Discussion  
Based on the findings obtained, the researchers found several points of discussion 
where in the implementation section, there are several things to be discussed, namely 
that schools find out in advance the P5 program launched by the government so that 
there are no misunderstandings and ambiguities along the way. Every individual or 
group wanting to run a program or project will undoubtedly face risk, uncertainty, and 
ambiguity, all interconnected and need careful consideration. 

These three aspects are very vulnerable in a very high-complexity project. In the case 
of the P5 program run by State High School 14 Samarinda, the projects implemented 
were highly complex, with the school having to assist and serve 387 students with the 
capacity of 27 teaching in 15 classes. If calculated, each teacher must and can assist 4 to 
6 hours of students in each P5 project as a facilitator. An unbalanced ratio between the 
number of students and the number of teachers will prevent the project implementation 
process from being disrupted, and the quality of each learner needs to be by the 
expectations of the project implementation. In addition, it is also challenging for schools 
to find qualified, competent, and professional teachers where currently, many 
graduates from universities majoring in teaching only view teaching as a job, not as a 
dedication and calling to becoming a teacher (Annan, 2020; McGarr & McDonagh, 2021; 
Smith, 2020; Taylor, 2021). 

Although the ratio of teaching staff is overwhelmed, with the determination of the 
theme that has been agreed upon from the beginning, the shortcomings can be resolved 
well; even some teaching staff feel that it is not a weakness but as self-motivation that I 
am able and willing to overcome these problems. According to Zhang et al. (2021), 
themes can provide clear direction and purpose without realizing that significant 
obstacles are ahead. By bringing a cheerful atmosphere to the teaching staff, other 
teaching staff also feel it so that the atmosphere in running a project can be carried out 
with an optimistic feeling that the project will be successful. The effect of high self-
confidence from teaching staff will undoubtedly impact learners who feel it and believe 
they can do it without anxiety or worry (Munna & Kalam, 2021). 

With the assurance of the teaching staff, students can freely carry out the projects 
requested by the school. They do this in various ways, including collaborating or 
cooperating with other classes. Some studies show that collaborative learning can 
provide several internal and external benefits. The internal advantage is that students 
are more accomplished and more understanding of each other, making learning more 
enjoyable (Kuwabara et al., 2020), honing leadership in the groups, developing positive 
attitudes (Kuuk et al., 2020), improving self-esteem, learning to be more inclusive, 
feeling a sense of belonging and being valued, as well as improving self-skills for the 
future. While externally in the form of getting the experience of working with friends 
who are not yet known in depth, improving interaction patterns between students 
through language acquisition (Ghavifekr, 2020), encouraging motivation and 
competitive spirit for their group mates (Odehova et al., 2022), and get many learning 
resources from the experiences of various individuals. 
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In the obstacles section, the study found that teaching staff needed help assessing 
each individual and taking the time to do so. In addition to the large number of 
learners, teaching staff are also constrained by the many assessment formats that must 
be by applicable methods. This finding is by O'Neill & Padden (2022), who states that 
the number of assessment formats can be beneficial and not for a teacher. It is beneficial 
because teachers have different experiences but not because they must fulfill the 
assessment requirements according to the applicable method. The burden can be time-
consuming and requires a high level of calmness, concentration, and focus. 

Another obstacle still related to assessment is the need to develop students' 
independence in carrying out the projects. When the teacher came to the group, the 
students looked busy as if they understood what to be, and when asked about the 
obstacles faced, the students also answered that there were no obstacles. Problems arise 
when the final results from certain groups do not follow what was directed before the 
project. The output created by these problematic groups will add more work for the 
teaching staff because they have to spend time and think about giving appropriate 
grades to their work individually. This dynamic is consistent with the research of 
Erdem and Koçyiğit (2019), who found that acts of dishonesty and disrespect for others 
and even their teachers was caused by a teacher's lack of assertiveness, making the 
teacher's self-esteem and authority disappear in the eyes of students. The impact is that 
the teacher is underestimated and not considered a teacher. 

Another obstacle found is the need for more preparation time for students in 
carrying out the projects that have been set. According to observations and from the 
results of interviews, the time given is long enough, namely two weeks before the 
project is implemented. Within two weeks, the teacher hopes students can prepare the 
tools and materials as much as possible. However, on the implementation day, some 
groups still need to prepare optimally for the requested project. This is caused by 
several factors, namely the mindset of students who take things lightly, an attitude that 
likes to procrastinate; Tiboron et al. (2021), prioritizing pleasure over thinking about 
lessons (Irmayani & Anas, 2020), and lack of attention from parents regarding their 
children's assignments (Chophel & Choeda, 2021). 

To overcome obstacles in running the P5 program, schools and teachers have done 
various things internally and externally for students. Externally, this includes helping 
students find their interests and talents. According to Li et al. (2022), helping to find 
interests and talents can improve children's self-orientation and focus in doing 
something, which will impact the ability to develop ideas and creativity of learners. 
Another solution is creative teaching methods and increasing interaction in the 
classroom and during the project. According to Frenzel et al. (2021), this solution has 
proven effective because students are not bored and have more respect for teachers 
both in and outside school. 

The following solution is to collaborate between senior teachers and novice teachers 
where using their experience, senior teachers can easily overcome the obstacles 
experienced and provide examples and role models for novice teachers. According to 
Jin et al. (2021), the experience of senior teachers is an experience for novice teachers, 
and novice teachers can imitate what senior teachers do. Likewise, senior teachers can 
emulate novice teachers due to generational differences (Grassini, 2023). The 
collaboration of these two teachers lies in handling students who misbehave (Yang, 
2023), using technology, sharing experiences (Kolleck et al., 2021), and communicating 
with parents.  
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CONCLUSION 
Fundamental Finding: In carrying out the P5 program, students will carry out various 
projects according to themes determined by the school, where these themes will be 
adapted to the material in various combined subjects. They will learn that cognitive 
abilities are used and affective abilities where students must have many ideas, 
creations, and integration. Implementing the P5 program at State High School 14, 
Samarinda, has gone well and is by the competency standards that apply to the 
Merdeka curriculum. Children's primary capital in character, language, quantitative 
logic, tools, and cooperation has developed well. However, some improvements must 
be made, especially in teaching staff to less controlled students. It has been going well 
from the teachers' side, especially in coordinating the projects being implemented, 
especially in the cooperation between novice teachers and senior teachers where existing 
obstacles can be easily overcome. Teachers are also able to provide understanding and 
conditioning to students in carrying out various projects that have been planned. 
Implication: Learners need to become more familiar with this kind of project activity, 
and there is a need for adaptation and introduction so that they realize that life is not 
only material things but requires high ideas and creativity. Limitation: This research 
was only conducted at State High School 14 Samarinda and only examined for six 
months with a visit time of once a month with two projects where State High School 14 
Samarinda had programmed four projects in one year. Future Research: Researchers 
hope that future research can develop more in-depth education management issues by 
the P5 program launched by the government in the Merdeka curriculum and can be a 
reference for other studies that want to discuss the implementation of the P5 program. 
 
REFERENCES  
Annan, J. K. (2020). Preparing globally competent teachers: A paradigm shift for teacher 

education in ghana. Education Research International, 1-12. 
https://doi.org/10.1155/2020/8841653 

Chophel, T., & Choeda, U. (2021). Impact of parental involvement in homework on children’s 
learning. Journal of Education, Society and Behavioural Science, 35–46. 
https://doi.org/10.9734/jesbs/2021/v34i630334 

Darmanin, M., Matthew, R. K., Inglott, M., & Schembri, H. (2023). The use of an observation 
proforma during a school-based physical activity programme: Exploring the researchers’ 
insights. Journal of Education and Practice, 14(32), 1–9. https://doi.org/10.7176/jep/14-32-01  

Erdem, C., & Koçyiğit, M. (2019). Student misbehaviors confronted by academics and their 
coping experiences. Educational Policy Analysis and Strategic Research, 14(1), 98–115. 
https://doi.org/10.29329/epasr.2019.186.6 

Frenzel, A. C., Daniels, L., & Burić, I. (2021). Teacher emotions in the classroom and their 
implications for learners. Educational Psychologist, 56(4), 250–264. 
https://doi.org/10.1080/00461520.2021.1985501 

Ghavifekr, S. (2020). Collaborative learning: A key to enhance learners social interaction skills. 
Malaysian Online Journal of Education Sciences, 8(6), 9–21.  

Grassini, S. (2023). Shaping the future of education: Exploring the potential and consequences of 
AI and ChatGPT in educational settings. Education Sciences, 13(7), 1–13. 
https://doi.org/10.3390/educsci13070692 

Habib, S., Vogel, T., Anli, X., & Thorne, E. (2024). How does Generative Artificial Inteligence 
Impact Student Creativity? Journal of Creativity, 34(1), 1-7. 
https://doi.org/10.1016/j.yjoc.2023.100072 

https://doi.org/10.1155/2020/8841653
https://doi.org/10.9734/jesbs/2021/v34i630334
https://doi.org/10.7176/jep/14-32-01
https://doi.org/10.29329/epasr.2019.186.6
https://doi.org/10.1080/00461520.2021.1985501
https://doi.org/10.3390/educsci13070692
https://doi.org/10.1016/j.yjoc.2023.100072


Implementation of the Project for Strengthening the Profile of Pancasila Students (P5) in Schools 
 

 

475 

Irmayani, I., & Anas, M. (2020). Analyze the student’s behaviour, addicted to mobile legend 
online game (MOBA). Jurnal Psikologi Pendidikan & Konseling, 6(2), 68–76. 
http://dx.doi.org/10.26858/jppk.v6i2.13862 

Jin, X., Li, T., Meirink, J., van der Want, A., & Admiraal, W. (2021). Learning from Novice–
Expert interaction in teachers’ continuing professional development. Professional 
Development in Education, 47(5), 745–762. https://doi.org/10.1080/19415257.2019.1651752 

Kolleck, N., Schuster, J., Hartmann, U., & Gräsel, C. (2021). Teachers’ professional collaboration 
and trust relationships: An inferential social network analysis of teacher teams. Research in 
Education, 111(1), 89–107. https://doi.org/10.1177/00345237211031585 

Kuuk, Ö., Bülent, A. A., & Üniversitesi, E. (2020). Cooperative learning in developing positive 
attitudes and reflective thinking skills of high school learners’ in english course. 
International Journal of Psycho-Educational Sciences, 9(1), 83–96.  

Kuwabara, M., Einbinder, S. D., Sun, R., & Azizi, R. (2020). Collaborative learning techniques, 
student learning outcomes, and equal workload within groups in different teaching 
modalities. International Journal of Teaching and Learning in Higher Education, 32(2), 293–304.  

Li, Y., Kim, M., & Palkar, J. (2022). Using emerging technologies to promote creativity in 
education: A systematic review. International Journal of Educational Research Open, 1-15. 
https://doi.org/10.1016/j.ijedro.2022.100177  

Lutfiana, D. (2022). Penerapan kurikulum merdeka dalam pembelajaran matematika SMK 
diponegoro banyuputih. Jurnal Inovasi Pendidikan Kejuruan, 2(4), 310–319. 
https://doi.org/10.51878/vocational.v2i4.1752 

Maghfiro, L. M. K., Usman, A., & Hidayati, N. (2024). Penanaman karakter gotong royong 
melalui tema kewirausahaan dan kearifan lokal pada P5 kurikulum merdeka. Jurnal 
Teknologi Pendidikan, 1(3), 1-10. http://dx.doi.org/10.47134/jtp.v1i3.86 

Maharani, A. I., Istiharoh, I., & Putri, P. A. (2023). Program P5 sebagai implementasi kurikulum 
merdeka: Faktor penghambat dan upayanya. Atmosfer: Jurnal Pendidikan, Bahasa, Sastra, 
Seni, Budaya, dan Sosial Humaniora, 1(2), 176–187. 
https://doi.org/10.59024/atmosfer.v1i2.153 

Mastikawati, M., Baharun, H., Wahid, A. H., Solehatin, S., & Adawiyah, R. (2022). 
Strengthening early childhood learning outcomes through authentic assessment of 
students. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(5), 4547–4556. 
https://doi.org/10.31004/obsesi.v6i5.2525  

McGarr, O., & McDonagh, A. (2021). Exploring the digital competence of pre-service teachers 
on entry onto an initial teacher education programme in ireland. Irish Educational Studies, 
40(1), 115–128. https://doi.org/10.1080/03323315.2020.1800501 

Munna, S. A., & Kalam, A. (2021). Teaching and learning process to enhance teaching 
effectiveness: A literature review. International Journal of Humanities and Innovation (IJHI), 
4(1), 1–4. https://doi.org/10.33750/ijhi.v4i1.102 

Odehova, N., Nevska, Y., & Perlova, V. (2022). The effectiveness of cooperative learning in 
developing grammar skills. Advanced Education, 20, 25–34. https://doi.org/10.20535/2410-
8286.239888 

O’Neill, G., & Padden, L. (2022). Diversifying assessment methods: barriers, benefits and 
enablers. Innovations in Education and Teaching International, 59(4), 398–409. 
https://doi.org/10.1080/14703297.2021.1880462 

Ramayani, A. W., & Wiranata, I. H. (2024). Penerapan nilai-nilai karakter kreatif, mandiri, dan 
tanggung jawab dalam meningkatkan motivasi belajar PPKn dalam siswa SMP islam 
YPWBI kediri. Seminar Nasional Sains, Kesehatan dan Pembelajaran, 3, 312-319. 
https://doi.org/10.29407/seinkesjar.v3i1 

Rutakumwa, R., Mugisha, J. O., Bernays, S., Kabunga, E., Tumwekwase, G., Mbonye, M., & 
Seeley, J. (2019). Conducting in-depth interviews with and without voice recorders: A 
comparative analysis. Qualitative Research, 20(5), 565–581. 
https://doi.org/10.1177/1468794119884806 

http://dx.doi.org/10.26858/jppk.v6i2.13862
https://doi.org/10.1080/19415257.2019.1651752
https://doi.org/10.1177/00345237211031585
https://doi.org/10.1016/j.ijedro.2022.100177
https://doi.org/https:/doi.org/10.51878/vocational.v2i4.1752
http://dx.doi.org/10.47134/jtp.v1i3.86
https://doi.org/10.59024/atmosfer.v1i2.153
https://doi.org/10.31004/obsesi.v6i5.2525
https://doi.org/10.1080/03323315.2020.1800501
https://doi.org/https:/doi.org/10.33750/ijhi.v4i1.102
https://doi.org/10.20535/2410-8286.239888
https://doi.org/10.20535/2410-8286.239888
https://doi.org/10.1080/14703297.2021.1880462
https://doi.org/10.29407/seinkesjar.v3i1
https://doi.org/10.1177/1468794119884806


Implementation of the Project for Strengthening the Profile of Pancasila Students (P5) in Schools 
 

 

476 

Salam, F. (2023). Implementasi proyek penguatan profil pelajar pancasila (P5) dalam kurikulum 
merdeka di homeschooling. Confrence of Elementary Studies, 270–279.  

Saphira, H. V. (2022). Integrating local wisdom-based learning to preparing the pancasila 
students’ profile, yes or no? International Journal of Current Educational Research, 1(1), 18–35. 
https://doi.org/10.53621/ijocer.v1i1.136 

Septiadevana, R., Sugiharti, T., & Sari, E.P.M. (2024). Hubungan pola pengasuhan orang tua dan 
keterampilan berpikir kreatif siswa sekolah dasar. Edukatif: Jurnal Ilmu Pendidikan, 6(1), 252-
259.  

Smith, K. (2020). Expansive learning for teacher educators- the story of the norwegian national 
research school in teacher education (NAFOL). Frontiers in Education, 5, 1-12. 
http://dx.doi.org/10.3389/feduc.2020.00043 

Tiboron, G. M. B., Decano, D. R. S., & Buladaco, M. V. M. (2021). Procrastination attitude of the 
senior high school learners in modular distance learning modality. International Journal of 
Research and Innovation in Social Science, 5(6), 303–308. 
https://doi.org/10.47772/ijriss.2021.5613 

Taylor, N. (2021). The dream of sisyphus: Mathematics education in south africa. South African 
Journal of Childhood Education, 11, 1–12. http://dx.doi.org/10.4102/sajce.v11i1.911 

Woenardi, T. N., Supratno, H., & Mudjito. (2022). Management of christian character education 
curriculum based on dormitory abdi-allah theological college trawas-mojokerto. Studies in 
Learning and Teaching, 3(1), 74–96. https://doi.org/10.46627/silet.v3i1.106 

Yumaroh, S., & Suranto, S. (2024). Implementation of global diversity values in vocational high 
school students. Didaktika: Jurnal Kependidikan. 13(1), 185-198. 
https://doi.org/10.58230/27454312.407 

Yusuf, M., & Arfiansyah, W. (2021). Konsep “merdeka belajar” dalam pandangan filsafat 
konstruktivisme. Jurnal Studi Kependidikan dan Keislaman, 7(2), 120-133. 
https://doi.org/10.53627/jam.v7i2.3996 

Zainudin, M., Utami, A. D., Widyaningrum, R., & Amin, A. K. (2023). The evaluation of 
research-based learning on ‘moodle’ learning management system using CIPP models. 
Pegem Journal of Education and Instruction, 13(4), 149–157. 
https://doi.org/10.47750/pegegog.13.04.18 

Zhang, X., Admiraal, W., & Saab, N. (2021). Teachers’ motivation to participate in continuous 
professional development: Relationship with factors at the personal and school level. 
Journal of Education for Teaching, 47(5), 714–731. 
https://doi.org/10.1080/02607476.2021.1942804  

 

 
Rediyono 
Master Management, STIE Pancasetia Banjarmasin, 
Komplek Waringin Jl. Ahmad Yani Km. 5.5 Kuripan, Pemurus Dalam,Banjarmasin, South 
Kalimantan, 70248, Indonesia 
Email: rediyono@stiepancasetia.ac.id  
 

 
 

https://doi.org/10.53621/ijocer.v1i1.136
http://dx.doi.org/10.3389/feduc.2020.00043
https://doi.org/10.47772/ijriss.2021.5613
http://dx.doi.org/10.4102/sajce.v11i1.911
https://doi.org/10.46627/silet.v3i1.106
https://doi.org/10.58230/27454312.407
https://doi.org/https:/doi.org/10.53627/jam.v7i2.3996
https://doi.org/10.47750/pegegog.13.04.18
https://doi.org/10.1080/02607476.2021.1942804
mailto:rediyono@stiepancasetia.ac.id

