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assessment, 9) Revising learning programs, 10) Implementing and
developing evaluations. Based on the results of the study showed that the
research instruments in the form of the results of the learning model,
textbooks, student worksheets, assessment sheets, and learning
implementation plans scored good criteria. The direct learning model
with a life-based learning approach is suitable for use as a learning model
in improving student learning outcomes.

INTRODUCTION

The world of education is required to be consistent in learning and improve abilities
and be able to optimize learning models (Hamka & Arsyad, 2015) both in formal and
non-formal education (Guttierrez, 2015). Non-formal education is not only in the form
of schools that have not received official recognition from the government, but there are
courses and training institutions that are also very effective in helping the community
gain life skills (Daniel et al., 2020).

Effective and different learning needs to be done by the teacher to find out the
characteristics of each student (Rachman, 2015) and the material to be delivered. In
supporting creativity in learning makeup, effective teacher guidance is needed so that
students produce good creations in every drawing technique (Wahyuni & Prabowo,
2020). The direct learning model can be passed by conveying competencies and learning
objectives and requiring students to be teacher-centered (Astutik, 2020). The
demonstration of material in learning has a very good impact on students in the
classroom. A teacher is required to provide initial training guidance and can convey
information step by step. At the end of learning, it is necessary to check the initial
understanding of students by giving assignments or evaluating together with the
learning material that has been delivered (Astutik, 2020). Through several stages of
teacher-centered learning, it can improve student learning outcomes (Ilmika, 2017; Huet
et al., 2011; Al-Faki & Khamis, 2014).

In helping improve student learning outcomes it is necessary to do with learning
strategies and techniques. In direct learning strategies, there are several stages of
discussion that can be carried out by teachers in class (Yan et al., 2018). The discussion
process can make the classroom atmosphere more lively (Lecun et al., 2015). Teaching
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Feasibility of Developing Direct Learning Models With a Life Based Learning Approach

The learning model of the life learning approach can contribute to classroom learning
(Daniel et al., 2020). Learning with a life approach also believes that what we experience
(Fatmawati et al., 2019) and learn outside the work environment is important (Miller,
2008). Life-based learning can provide to develop individual abilities. In this learning
also makes students have a full willingness to meet their needs both in learning and in
social. learning to work and not being limited by the place of work is a feature of the life
learning approach. In this case, learning make-up can be done inside or outside the
classroom as a place for students to look for creations or imagination in any material
practice (Ilmika, 2017; Hairida, 2018; Hairida, 2017). Both the results and the practice of
students are very necessary to train both.

Students who have slow learning characteristics need to have modules or examples
according to the needs and circumstances of students to achieve optimal learning
success to achieve competence for competency tests. The learning module can be done
by creating material through power points (Hamka & Arsyad, 2015; Abdi, 2014) or
completing student worksheets. Some of these characters are owned by some students
at the course and training institutions in Yogyakarta. The expected ability of students is
to be able to meet the Indonesian national qualification standards. As well as the ability
to do veiled bridal make-up without make-up. In this case, deep learning is needed
(Daniel et al., 2020; Cheung & Hew, 2011).

By paying attention to the objective conditions of students and the curriculum in the
competency material for doing veiled Yogyakarta bridal make-up without make-up, in
determining learning activities, related learning sources must be considered and the
selection of appropriate learning models (Arsyad, 2017). The direct learning model with
the Life Based Learning approach is specifically designed to support student learning
outcomes (Daniel et al., 2020; Bakare & Orji, 2019). Through declarative and procedural
knowledge students are expected to be able to manage thought patterns and carry out
gradual learning activities step by step (Wahyuni & Prabowo, 2020; Agrippa et al., 2020;
Arnika & Kusrini, 2014; Safitri et al., 2013; Sultan & Bancong, 2017).

By paying attention to these reasons and the objective conditions of students and the
curriculum on the competency material of doing veiled Yogyakarta bridal make-up
without make-up, in determining learning activities, related learning sources must be
considered and the selection of learning models. To improve learning outcomes to do
veiled bridal make-up in Yogyakarta, students certainly cannot be separated from all
activities that improve the quality of learning outcomes of doing Yogyakarta veiled
bridal make-up without make-up in the course institution, therefore it is necessary to
apply a life-based learning model, as well as teaching and learning strategies. optimal
and effective that can be implemented by educators without sacrificing interest and
motivation of course students. Because learning is a process for students in building
their ideas or understanding, teaching, and learning activities must provide
opportunities for students to be actively involved in these learning activities. The direct
learning model design scheme with a life-based learning approach in Figure 1.
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Figure 1. Direct learning model with approach.

The scheme above is an illustration of applying a direct learning model with a life-
based learning approach. Before implementing a direct learning model with a life-based
learning approach according to the above scheme, it is necessary to first make the
feasibility of the learning instrument. This study aims to analyze the feasibility of
research instruments in the form of the results of learning models, textbooks,
worksheets, assessment sheets, and lesson plans.

RESEARCH METHOD

General Background

The research model of developing this learning device uses a model prepared by
Thiagarajan, the 4D model. This model consists of 4 stages of development, namely
defining, designing, developing, and disseminating. An overview of this development
research design can be seen in Figure 1. This study uses the Dick and Carey
development model. The development model refers to the steps of a systems approach
model by understanding the character of students (Nugroho et al., 2018). There are 7
steps in Dick and Carey's learning, including 1) Identifying learning objectives or
program competencies, 2) Conducting instructional or learning analysis, 3) Analyzing
student characteristics and learning context, 4) Formulating specific learning objectives
and program indicators, 5) Developing learning instruments, 6) Developing learning
strategies, 7) Developing and selecting learning materials, 8) Designing and developing
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formative evaluations, 9) Revising learning programs, 10) Implementing and
developing summative evaluations. In this study, the feasibility of developing a
learning model with a life-based learning approach using several instruments,
including the results of the learning model, textbooks, student worksheets, assessment
sheets, and lesson plans.

The Technique of Analyzing the Feasibility of A Learning Model with A Life-Based
Learning Approach

At this stage, it is carried out by analyzing descriptive statistical data using the
percentage of the results of the expert test validation questionnaire. By using the
formula:

PSA = Yalternative answers are chosen by each aspect

X 100%

Y alternative ideal answer for every aspect

In giving meaning to percentage figures, as a result of calculations using this formula
which will be linked to determining whether this media should be revised or not, the
following criteria will be used:

Table 1. Score criteria.

Percentage Criteria
81% - 100 % Very good
61% - 80% Good
41% - 60% Enough good
21% - 40% Not good
0% - 20% Very not good

RESULTS AND DISCUSSION

Before implementing the life-based learning development model, all instruments need
to be validated and assessed. The following are the results of the learning model
validation.

Table 2. Learning model results.

No. Assessment Aspects Average Rating
value category

1  Learning steps 3,6 Good
2 Social System 3,75 Good
3  Principle of Reaction 4 Good
4  Support System 4 Good
5 Instructional Impact 4 Good
6  Accompaniment Impact 3,6 Good

Average value 3,8 Good

From Table 2, it can be seen that the average result of the assessment by the validator
resulted in a good category. In this case, it shows that this learning model can be tested
on students as a support for the learning process. Through the development of a
learning model able to make students more focused on learning goals (Azwar et al.,
2017). In line with research from (Wahyuni & Prabowo, 2020) states that the results of
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the validation of direct learning tools are in a good category so that they can be tested
on students in the learning process. The results of the assessment of the lesson plan
validation of experts and practitioners, expert assessment is carried out by Learning
Experts II. The results of the assessment of the lesson plan instrument are briefly
presented in Table 3.

Table 3. Validation results lesson plan.

No Assessment Aspects Average Rating
value category

1 Learning objectives 4 Good

2 Learning Activities 4 Good

3  Core activities 3.5 Good

4  Student Worksheet 4 Good
teaching materials
Average value 3.9 Good

Table 3 above shows that the results of the lesson plan assessment include aspects of
learning objectives, learning activities, proficiency, core activities, student books, and
student worksheets have an average of 3.9 so that the lesson plan that has been
developed is in a good category. Supported by Sarigih & Elvis (2015) states that the
procedure for delivering teaching materials to students is categorized as good. By
assessing the results of the validation of a valid learning plan, it can have a positive
impact on learning physics through student activities to be good (Astutik, 2020). Then
will analyze the results of the validation of students' books.

Tabel 4. Validation of student book.

No. Assessment Aspects Average Rating
value category

1  Suitability of material and 4 Good
learning objectives

2 Science words and terms 3.5 Good

3  Truth of concept 3.5 Good

4  Concept sequence 3.5 Good

5 Image supporting material 3.5 Good

6 Language readability 3.5 Good

7  References 3.5 Good

Average value 3.6 Good

Then for the validity instrument that has been generated in the table above, it shows
that the average feasibility of the student textbook has a good value category. This is in
line with Daniel et al (2020) through direct case-based science learning which can
improve student literacy.

Table 5. Results of Student worksheet validation.
Assessment

No Aspects Average value Rating category
1 Instructions 4 Good
2 Feasibility Konten 3.8 Good
3 Prosedur 4 Good
4 Question 4 Good
Average value 3,9 Good
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Table 5 above shows that the results of the assessment of student worksheets
covering aspects of instructions, content feasibility, procedures, and questions have an
average of 3.9 so that the worksheets of students that have been developed are in a good
category. Learning tools are in the effective category (Rachman, 2015).

Table 6. Validation results of performance appraisal and product appraisal sheets.

No Device Type Assessment Aspects *\/erage Rating

value category

1 Performance  Conditions are 4 Good
Appraisal disabled

Sheet Content feasibility 4 Good

Procedure 4 Good

Question 4 Good

Average value 4 Good

2  Product Material realm 4 Good

Assessment Construction realm 4 Good

Sheet Language domain 4 Good

Average value 4 Good

Based on the results of the validation of the performance appraisal sheet and the
product appraisal by the lecturer validator, the result is that the average assessment
category is good. In this case, it states that the assessment instrument is feasible to be
tested on students. Learning tools that have been developed can effectively increase the
representative abilities of students (Azwar et al., 2017). Based on the results of several
research instruments that have been analyzed above, we can see that the category
average is good. This also applies to the evaluation of other instrument validation
results, such as validation of the Learning Implementation Plan and validation of
student worksheets. All learning tools that have been validated with good grades can be
tested on the research sample (Wulandari, 2019). Very valid learning tools can be used
in an effective learning process (Wahyudi & Prabowo, 2020).

The Feasibility of a Direct Learning Model With A Life-Based Learning Approach

In this study, the purpose of this study was to determine the feasibility of a direct
learning model with a life-based learning approach to improve student learning
outcomes. The feasibility test carried out includes the test of learning design experts I,
learning design experts II, learning material experts, learning media experts, and
learning evaluation experts using a questionnaire/questionnaire method. The following
shows the results of the feasibility questionnaire for the direct learning model with a
life-based learning approach in Table 7.

Table 7. Feasibility of learning model.

No. Expert Average
1 Learning designI 3,8
2 Learning design II 3.9
3  Theoryl 3,6
4  Theory II 3,9
5 Evaluation 4
Overall total average 3,8
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Based on the results of the assessment of the four experts, namely (1) learning design
expert I who gave an assessment related to the learning model developed obtained an
average result of 3.8, (2) learning expert II who gave an assessment related to the
learning implementation plan developed obtained average results -averaged 3,9, (3)
material experts who gave an assessment related to the teaching materials developed
obtained an average result of 3.6, (4) material experts II who gave assessments related to
the worksheets of students developed obtained average results. an average of 3.9, and
(5) the evaluation expert who assessed the student assessment sheet obtained an
average result of 4. So it can be concluded that from all the trials experts got an average
score of 3.8. Based on the results of these calculations, if faced with the criteria, the
average score is in the valid category.

In living life in the current era of knowledge, educational principles are needed that
can accommodate the interests of students so that they can survive in the era of
knowledge. The intended ability not only consists of skills to find a job, but also skills to
be able to overcome difficulties that occur in their life (Lyer, 2017). follow the lesson.
Through the feasibility of the research instrument, it can provide fluency and be able to
improve the skills of students when the life-based learning model is applied (Fawait,
2017).

The learning model in this research can be studied according to the explanation from
UNESCO, namely by the existence of five pillars which reads how to know, how to do,
how to be, how to live together, and how to learn. The five pillars of education are signs
as well as indicators of educational success recommended by UNESCO. One of the
learning paradigms under the five pillars of UNESCO education is life-based learning.
Life-based learning can be said to be under the five pillars of UNESCO education
because the ultimate goal of life-based learning is in line with the UNESCO pillar of
education, which is to form the capabilities of students, which include life skills.
According to the Ministry of National Education, life skills as the core of competence
and educational outcomes are skills that a person has to be brave enough to face the
problems of life and life naturally without feeling pressured, then proactively and
creatively seek and find solutions so that they are finally able to overcome existing
problems.

Life-based learning recognizes that individuals have knowledge, skills, and abilities
that organizations cannot always see and acknowledge, even though they make a
significant contribution to life in the organization. Learning with a life approach also
believes that what we experience and discuss outside the work environment is
important. Learning with a life approach focuses on direct learning (Nordin et al., 2020)
with a subject approach and learning with a performance approach. Such conditions
offer the potential for developing a framework for skills development.

In a life-based learning approach, the process of students must also be able to
illustrate or model and even conduct experiments according to the intended
competencies. The learning evaluation that is assessed is a process that includes
correctness of work methods, thoroughness, accuracy, tenacity at work, and so on.
Direct learning models of life-based learning (especially demonstration activities) can
provide a challenge to consider the gap between theory (what should be) and
observation (what happens). With a life-based learning model approach that focuses on
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developing capabilities in the era of science to contribute to people's welfare and
happiness.

Learning by bringing students closer to real-life has been able to improve student
learning outcomes in learning. Nordin et al. (2020) stated that learning by focusing on
daily life skills can be easily integrated into classes with learning disabilities. Life Skills
competencies are indispensable in many areas (Abney & Wagman, 2015), including
work, further education, home and family, vacation, health, community involvement
(Jacobs et al., 2012), interpersonal relationships, and personal development.

CONCLUSIONS

Based on the research results, it can be concluded that the research instruments in the
form of the results of the learning model, textbooks, worksheets, assessment sheets, and
learning implementation plans meet the good criteria. The direct learning model with a
life-based learning approach is suitable for use as a learning model in improving
student learning outcomes. This is indicated by the results of the expert's assessment
who meet good qualifications. This research is limited to conducting a feasibility test of
a direct learning model research instrument with a life-based learning approach. For
future research, the application of learning using this research instrument can be tested
on students who are following the conditions and criteria for this instrument.
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