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Objective: Feedback literacy is a fundamental skill in education that supports 
academic success, personal growth, and the development of lifelong learning 
skills. It improves the educational experience by encouraging a culture of 
improvement and effective communication. Feedback literacy enhances 
students' learning by leveraging their ability to evaluate feedback. This 
research analyzes articles on Feedback Literacy using Bibliometric Analysis to 
explore topic development and research potential. Method: descriptive 
research that Bibliometric Analysis processes. Results: 106 articles on feedback 
literacy from 2012 to 2022 were mined from Database Scopus,  with the United 
Kingdom being the leading country contributing to this topic. The most active 
authors are Paul Sutton and David Carless. The latest trends in feedback 
literacy are associated with self-assessment, student engagement, socio-
material aspects, and interprofessional education. Novelty: The novelty in 
exploring articles related to feedback literacy is the research associated with 
individual differences in learning, as each student always desires to be treated 
differently, especially when receiving feedback and giving feedback to other 
classmates 
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INTRODUCTION 
The development of feedback in the last decade has been shifting. A few years ago, 
teachers’ feedback was seen as an informative statement to revise and add to students’ 
knowledge (Chong, 2020). Nevertheless, nowadays, a new perspective of feedback has 
been introduced. Numerous researchers have now seen that feedback requires students 
to be actively involved and use each feedback to improve their learning quality (Boud & 
Dawson, 2021; Chong, 2020; Henderson et al., 2019). Previous studies have shown the 
importance of feedback in the learning process (Barnawi et al., 2024; Namaziandost et 
al., 2024; Sanchayan et al., 2024). Researchers focused on developing the content of 
feedback and its principles. Feedback was expected to improve learners' work by 
enhancing its contents and principles. According to Evans (2013), the research on 
feedback conducted before 2012 focused on building the principle of feedback to 
establish effective feedback for students. Moreover, it synthesizes that most studies 
between 2000 and 2012 contain 12 principles of feedback. Most principles discuss how 
feedback can be further explored to support students' learning effectively. For example, 
numerous studies in this time examined explicit delivery of feedback, the technicalities 
of feedback, and training in assessment for teachers. Based on the studies 
Conducted before 2012, it can be inferred that researchers put feedback at the center of 
the examined and explored object. 

Nonetheless, after 2012, there was a significant shift in examining feedback 
implementation in teaching and learning activities. The idea of feedback literacy 
initially switched our perspectives on understanding feedback (Chan & Luo, 2022; 
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Gravett, 2022; Han & Xu, 2020; Yan & Carless, 2022; Yu & Liu, 2021). This research 
invited us to focus more on the involvement of teachers and students in utilizing 
feedback rather than putting the content and functions of feedback in the center of the 
research map. Initiated by Sutton’s (2012) concept, a growing body of feedback literacy 
has started to exist. For instance, the framework of teacher feedback literacy (Boud & 
Dawson, 2021; Carless & Winstone, 2020a) and student feedback literacy (Carless & 
Boud, 2018; Carless & Winstone, 2020b; Chong, 2020; Hoo et al., 2021; Yu & Liu, 2021). 
These studies attempt to investigate the roles of teachers and students in using feedback 
and its direct implications for feedback literacy about students' learning (Mäkipää, 2024; 
Xie & Liu, 2024; Zhang et al., 2024). Eventually, the growing interest in feedback literacy 
cannot be neglected as it might be the essential concept that enables learning 
improvement through feedback. A deeper understanding of feedback literacy needs to 
be further explored to understand better how significant this idea is to the learning and 
teaching activities, especially regarding assessments (Dawson et al., 2021; Jensen et al., 
2021; Lipnevich & Panadero, 2021; Ndukwe & Daniel, 2020; Panadero & Lipnevich, 
2022; Zhang & Hyland, 2022). Thus, in this study, we propose conducting a bibliometric 
study to obtain a better understanding of feedback. It is expected that this study could 
unveil research novelty and trends in education assessment, specifically in feedback 
literacy. 

One of the best ways to highlight novelty in a study is to compare it with work done 
by others and point out things to be researched that have not been done before (Cahyo, 
2021). Therefore, this study aims to determine patterns, research trends, novelty, and 
research areas related to feedback literacy to help researchers have the correct data to 
determine the direction of further investigation. The novelty of this research is 
investigating the possibility of further research, namely on individual differences, 
which can be found through relationships between article topics. Hence, the research 
Questions of this research are: 1) Which country has the most articles on the topic 
Feedback Literacy?; 2) Who is the author with the most articles on the topic Feedback 
Literacy?; 3) What topic trends can still be developed from the topic  Feedback Literacy? 
Specifically, the objectives of this research are: 1) The documents in the Scopus 
database, the number of publications, and countries are the primary sources for data 
mining; 2) Analyze the author, the language used, the author's affiliation, and the 
number of citations from an article and keywords for the Feedback Literacy field from 
2012 until the data was mined; 3) Analyse the top five publications on the topic of 
Feedback Literacy. 
 
RESEARCH METHOD 
This research is descriptive research that uses bibliometric analysis. Bibliometric 
analysis is an instrument for objectively ascertaining published data that is often used 
as article performance data worldwide and can be a solution for understanding 
research trends, patterns, and novelties (Castañeda et al., 2022; Donthu et al., 2021b; 
Ezugwu et al., 2021; Kastrin & Hristovski, 2021; Rupp et al., 2021; Velez-Estevez et al., 
2022). This study's data was mined from the Scopus database (www.scopus.com), 
accessed by the Ministry of Education, Culture, Research and Technology 
(Kemdikbudristek). The Scopus database is used because it is the most extensive 
database and has a reliable reputation (Admoko et al., 2021; Deta et al., 2021; Jauhariyah 
et al., 2021; Mishra et al., 2021) and provides citations with abstracts from a variety of 
trusted scientific and research literature. Thus, it can visualize, track, and analyze 
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publications. This study uses the method adopted by Setyaningsih et al. (2018), as 
shown in Figure 1. 
 
 

 
 
 
 
 

Figure 1. Steps in the bibliometric process. 

 
Finding  Keywords 
Keyword search via command (TITLE-ABS-KEY(“feedback literacy”)), which was 
mined on September  2023, through the Scopus database between 2012 and 2022. In this 
study, the beginning of the year was taken in 2012 because the topic of feedback literacy 
was only discovered that year. The Scopus database has been widely used in 
bibliometric analysis (Afraz et al., 2022; Barbosa et al., 2022; Ellegaard, 2018). Keywords 
were chosen because they are the main idea of an article, which will play an important 
role when a researcher wants to retrieve documents through applications or other 
search engines. 
 
Getting Data from Scopus 
One hundred twenty documents were obtained from the mined data. This means that 
the Scopus database contains 120 documents in various forms (articles, proceedings, 
books, etc.). 
 
Refining Results 
The findings in step 2 are then taken only from journals, and 106 documents were 
found. The documents are guaranteed decent credibility because they have undergone 
a rigorous review process, a mandatory procedure in every journal's reputation. After 
that, the document is exported as a file with the extension .ris and .csv for further 
processing. For example, the processing results will display data before 2022 (2012-
2021), which is the peak of the number of articles on the desired topic, and then the 
researcher will analyze the data in the last step. In addition to filtering only the journal 
sources, the researcher also fixes keywords and state agencies written in various kinds 
in this step. Then, the data are combined so that they are not considered to have double 
meanings by using the Open Refine application, which can be used as open source. 
 
Compiling Results of Statistic and Data Analysis 
Statistical data obtained from VOSviewer (Centre for Science and Technologies Studies, 
Leiden University, Netherlands), an application for building and visualizing 
bibliometric networks such as journals, titles, authors, authors, publications, and so on  
(Prahani et al., 2022). VOSviewer is used to map, visualize, and analyze trends on a 
particular topic appropriately (Afraz et al., 2022; Donthu et al., 2021a; Prahani et al., 
2022). In addition, VOSviewer can also map various types of bibliometric analysis to 
generate the central bibliographic database and advanced visualization with visual 
labeling (Hallinger & Kovačević, 2019; Hudha et al., 2020). The resulting data is then 
analyzed further with a .csv file and assisted with Microsoft Excel to make the data 

Finding 

keywords 
Refining the 

results  

Compiling 

and refining 

statistics 

data  

Analyze the 

data 

Getting the  

data from 

Scopus 



The Road to Better Assessment: Unleashing the Potential of Feedback Literacy Through Bibliometric Analysis in Education 
 

 

1068 

more detailed and easy to understand (Prahani et al., 2023; Prahani, Alfin, et al., 2022; 
Prahani, Jatmiko, et al., 2022). In VoS Viewer, interlocking circles indicate a relationship 
between two bibliometrics, while the strength of the relationship between terms is 
indicated by the distance between two or more circles. Different colors represent 
different term groups. The size of the circle describes the frequency of occurrence of the 
term.  
 
Analysing the Data 
Data analysis was carried out descriptively by looking at the strength of the link based 
on the results of mapping and visualization using the VOS Viewer application and then 
given an analysis based on existing data to answer research questions based on the 106 
documents that have been determined in step 3. 
 
RESULTS AND DISCUSSION 
Results 
The publication and countries contributed to feedback literacy research from 2012 until 2022 
In the world of research, a topic always has a trend according to the development of the 
times. For a researcher, it is essential to know the trends in the field of research he is 
studying to seek novelty in the research (Mazov et al., 2020).  
 

1. Type and number of documents and countries published regarding feedback 
Literacy 

 
Figure 2. Number of documents in each source with the topic of feedback literacy. 

 

2. Number of publications in each year 
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Figure 3. Number of publications per year with the topic of feedback literacy. 

 
 
3. Number of Countries Contributing to the Feedback Literacy topic 

 

 
Figure 4. The top five countries in the publication of articles on the topic of feedback literacy. 
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Figure 5. Cluster mapping by country. 

 
Analyzing the author, the language used, the author's affiliation, and the number of citations of 
an article for the Feedback Literacy field from 2012 until 2022 
In addition to knowing the types of documents and countries that contribute, 
researchers need to understand data about writers who are active in a particular topic. 
Hence, they can be used as research references and to know gaps that have not been 
explored in that topic because the author, especially the first author, is both the designer 
and implementer. In addition, it will also reveal the number of citations in the article 
and the author's affiliation. The number of papers cited is also crucial because it will 
reflect the number of times other authors have cited the article, indicating performance 
in a study (Aksnes et al., 2019). 
 
1. Author, Affiliation, and Language 

Because feedback literacy is still relatively new and has not been widely published, it is 
still possible to trace its development history based on the author and the topics he 
covered. 
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Figure 6. Five authors with the highest number of articles on feedback literacy. 

 
One hundred twenty institutions participated in this topic, with the most prominent 
five shown in Figure 7. 
 

 
Figure 7. Five institutions with the most articles on the topic of feedback literacy. 
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Figure 8. Authors cluster. 

 
Regarding the authors, examining the number of citations an article receives is also 
essential. 
 

Table 1. Top 5 source titles, subject areas, and cited authors on feedback literacy 
research. 

Top Source Title Top Subject Area Top Cited Author 

Source Title Total Subject Area Total Author Cited By 

Assessment and 
Evaluation in Higher 
Education 

42 Social Sciences 109 Carless, D (2018) 398 

Innovations In Education 
and Teaching 
International 

5 Arts and Humanities 13 Sutton, P 115 

Teaching In Higher 
Education 

4 Computer Science 8 Molloy E 90 

Assessing Writing 3 Medicine 5 Carless, D (2019) 77 

BMC Medical Education 3 Business, Management 
and Accounting 

4 Carless, D (2020) 75 

 
Table 2. Review articles from Paul Sutton and David Carless. 

Authors Title Findings Recommendation 

(Sutton, 
2012) 

Conceptualizing 
feedback 
literacy: 
knowing, being, 
and acting. 

1. This paper is a conceptual paper that 
seeks to explain feedback literacy in 
educational activities 

2. Literacy feedback has three 
dimensions: epistemological 
dimension, practical dimension 

3. In short, the epistemological 
dimension of feedback literacy is 
how students use feedback to 
understand science and not just see it 
as information. 

4. In short, the ontology dimension of 
feedback literacy is the need for 

Educators can develop 
feedback literacy by 
strengthening students' 
learning experiences and 
implementing feedback in 
teaching and learning 
activities. This can be done 
by enhancing social 
relationships and caring 
between teachers and 
students. 
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Authors Title Findings Recommendation 

student involvement to explore and 
use feedback. In other words, the role 
of students is an essential key to the 
success of feedback literacy 

5. In short, the practical dimension of 
feedback literacy is the importance of 
students acting after understanding 
the teacher's feedback. With actions 
from students, such as reading, 
interpreting, and editing answers to 
feedback from the teacher, feedback 
literacy will be easier to achieve. 

(Carless 
& Boud, 

2018) 

The 
development of 
student 
feedback 
literacy: 
enabling uptake 
of feedback 

1. There are four dimensions of student 
feedback literacy 

2. These dimensions are appreciating 
the feedback process, making 
judgments, regulating emotions, and 
taking action 

Due to its important position 
in enhancing the quality of 
learning, the discussion and 
exploration of feedback 
literacy need to be improved. 
Thus, implementing feedback 
literacy aids in the future to 
enhance students’ learning 
experience and boost learning 
quality. 

(Carless, 
2019) 

Feedback loops 
and the longer-
term: Towards 
feedback spirals 

1. This research was conducted by 
employing a longitudinal study for 
five years 

2. The first result is that feedback that 
is not teacher-controlled involves 
more students’ roles in 
understanding feedback. This can be 
done by asking students to seek 
information about their learning 
progress so that students’ evaluative 
judgment abilities increase 

3. The second result is that if students 
are allowed to develop their 
learning, there will be an 
opportunity for them to experience 
double-loop learning through 
feedback provided by the teacher. 
Double-loop learning is when 
students re-evaluate their learning 

4. There are unexpected results from 
this study. This study found that: 1. 

Participants did not feel satisfied 
using previous feedback. 2. The 
participant also felt that he could 
not understand the meaning of the 
rater. 

Teachers should focus on 
developing feedback that 
supports self-regulation skills 
so that feedback becomes 
more effective. 

(Carless 
& 

Winstone, 
2020a) 

Teacher 
feedback 
literacy and its 
interplay with 
student 
feedback 
literacy 

1. This article is a conceptual paper 
which is conceptualized using 
empirical data 

2. In the concept, feedback is 
positioned as an assessment element 
that requires the division of 
responsibilities between students 
and teachers. So, it is hoped that the 
role of students is more visible in 

From this conceptual paper, it 
is hoped that further research 
on feedback literacy will be 
developed. It is expected that 
further research development 
can improve the performance 
of using feedback in the 
classroom 
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Authors Title Findings Recommendation 

learning feedback 
3. As a result of this division of 

responsibilities, the authors propose 
a framework for teacher feedback 
literacy and student feedback 
literacy 

4. In the explanation of teacher 
feedback literacy, a teacher is said to 
be literate in feedback if they 
understand three dimensions of 
feedback: design, relationship, and 
pragmatics. 

5. In the explanation of student 
feedback literacy, students are said 
to be literate about feedback if they 
can (1) appreciate feedback, (2) 
comprehensively evaluate all 
feedback, (3) regulate emotions after 
receiving sharp feedback, (4) and 
make changes after feedback is 
received. 

6. The combination of student 
feedback literacy and teacher 
feedback literacy is a form of 
sharing responsibility in using and 
managing feedback in learning 
activities 

 
After analyzing the author, the keywords are also important. In contrast, Figure 9 shows 
further analysis of keywords in articles discussing feedback literacy. 

 
Figure 9. The relationship between keywords in articles on the topic of feedback literacy. 

 
In addition to keywords, it is vital for a researcher to know the trends in discussing 
topics that were often discussed in the last year.  
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Figure 10. Relationships between keywords by year. 

 
 
Discussion 
The publication and countries contributed to feedback literacy research from 2012 until 2022 
From Figure 2, we can see that among 120 documents obtained when mining data from 
Scopus since the first article on feedback literacy, 106 documents have been published. 
Therefore, in the following discussion, the data used is from journals because apart 
from having the most significant number, the articles in Scopus-indexed journals have 
gone through strict review and assessment compared to other types of documents to 
ensure the newness of the contents (Hladchenko, 2022; Masic, 2023; Phoocharoensil, 
2022; Pranckutė, 2021; Singh et al., 2022). The article for the most recent year has been 
selected. 

From the data mined through the Scopus database, as shown in Figure 3, it can be 
seen that feedback literacy first appeared in 2012 with 1 article, and then for the next 
five years, no articles discussed it again. Yu & Liu (2021) stated that the discussion on 
feedback literacy in the first article was a breakthrough and attracted scientific attention 
because it raised a more student-centered feedback mode. Hence, it took a few years to 
study it more profoundly and process it into an article. In 2017, two articles discussed it 
based on the fact that giving feedback to students is not easy, spurred by Sutton's 
findings in 2012 about feedback literacy and the fact that student involvement in the 
feedback process is very important. Then, in 2019, it rose to 5 articles, added pieces in 
the following years, and peaked in 2021, which was 48 articles. The topic of feedback 
itself is essential in the world of education. After all, it is considered a powerful tool to 
improve student learning because it is feedback on students' performance (Carless, 
2022; Carless & Winstone, 2020b).  

On the other hand, twenty-four countries contributed to the form of articles on 
feedback literacy, but Figure 4 only shows the top 5 countries that contributed the most 
to the topic of feedback literacy. Data from the Scopus database shows the highest 
ranking in the United Kingdom. In this country, the first author of feedback literacy 
material was Conceptualising Feedback Literacy: Knowing, being, and Acting (Sutton, 
2012), followed by writers from China and Hong Kong five years later, in 2017. In 2018, 
the same writer from Hong Kong collaborated with writers from Australia and 
continued to develop in that country until Australia finally managed to rank second in 
feedback literacy. 
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The mapping of countries based on clusters can be seen in Figure 5. From the results 
of the Vos Viewer analysis, with the condition of countries with at least one publication, 
there are 6 clusters and 32 links, with the first cluster being the United States, which is 
connected by a red line with Canada, India, and Mauritius. This means that authors 
from the United States collaborate extensively with three other countries in the same 
cluster (Belli et al., 2020; Lee & Haupt, 2021; Li et al., 2021; L. Zhang et al., 2020). In the 
second cluster connected by the green line, writers from China collaborate a lot with 
three different countries, namely Hong Kong, Macau, and Malaysia. In the third cluster, 
namely on the blue line, are three countries: Australia, New Zealand, and Singapore. In 
the fourth cluster, there are also three countries, namely the United Kingdom, which 
ranks at the top in publications on Feedback Literacy, apparently collaborating a lot 
with Japan and Portugal, as shown in Figure 5 with a green line. Although the topic of 
feedback literacy is relatively new, its spread to other continents is reasonable even 
though not many articles have been published. 
 
Analyzing the author, the language used, the author's affiliation, and the number of citations of 
an article for the Feedback Literacy field from 2012 until 2022 
Regarding the author's analysis, based on data sourced from the Scopus database, 89 
authors worldwide have published on Feedback Literacy; interestingly, only three 
authors (3.37%) have five or more documents. This means that there are still many 
opportunities to develop this topic. Of the 89 authors, the six most authored articles are 
shown in Figure 6. 

David Carless ranks at the top in the number of publications in the form of articles, 
while Paul Sutton, the first pioneer in this field, does not rank in the top ten authors 
with the most articles. David Boud is the second author to have the most articles. In line 
with this, The University of Hong Kong, as an institution of David Carless, and Deakin 
University, as an institution of David Boud, ranked at the top with 14 articles and 15 
articles. All of them still use English in their writing. 

Talking further about the authors, we will analyze the clusters of the authors using 
the Vos Viewer. Figure 8 shows the clusters of each author. Cluster means frequent 
collaboration between authors. Taken from Vos Viewer, four clusters and 21 links that 
discuss the topic of Feedback Literacy occur. The authors wrote at least three articles 
together. David Carless, the owner of the most published articles, is in cluster 3 with Pit 
E and Winston N, the cluster in blue, where Carless’ name has the largest circle, which 
indicates the most published articles. Meanwhile, Boud, the owner of the second most 
significant publication, is in cluster 2, the green color cluster, along with two other 
authors. The sequence of cluster numbers shows the number of different authors 
collaborating with these authors (Ball, 2018), so the smaller the cluster sequence 
number, the more or at least the same the number of collaborating authors (Colavizza et 
al., 2021; Fry et al., 2020; Kwiek, 2020; McAllister et al., 2022; Rodríguez-Soler et al., 
2020). Figure 8 shows that Bearman M has the most collaborations with three other 
writers, with a red link. In addition, from the Vos Viewer in the Overlay Visualisation 
section, it can also be seen that Pitt E and Tai J are two writers who are a novelty in their 
year of writing. The number of citations to articles on specific topics is also interesting 
to discuss because it reflects how much other authors use the writing or is a reference 
for other authors (Arsyad et al., 2018). 

Table 1 shows that the most references if a researcher wants to develop the topic of 
feedback literacy are in the journal Assessment and Evaluation in Higher Education, a 
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journal with publisher Taylor & Francis Online from the United Kingdom, which 
currently has an H-index of 89, Quartiles Q1, SJR 2021 = 2.032 (Source: scimagojr.com). 
By looking at the journal’s reputation, it can be believed that the topics in this field are 
of high quality to be developed and applied to the world of education (Asfahani et al., 
2023; Bayuo et al., 2020; Mystakidis et al., 2022; Rojas-Sánchez et al., 2023; Swacha, 2021; 
Zhang et al., 2022). For three consecutive years, between 2018-2020, the article with the 
most cited first author is David Carless. While Paul Sutton, the owner of the first article, 
ranks 2nd in citations. Paul Sutton published his paper in Innovations in Education and 
Teaching International. In contrast, David Carless published his writings in the journal 
Assessment and Evaluation in Higher Education in 2018 and 2019, while in 2020, in 
Teaching in Higher Education. 

There are 6 clusters with 79 links in articles on the topic of feedback literacy, with the 
condition that there are three exact keywords in each piece. The keyword feedback 
literacy is mainly connected to the keywords in cluster 1, namely the red cluster. Cluster 
1 contains academic writing, higher education, peer feedback, peer review, student 
feedback literacy, and teacher feedback. Meanwhile, cluster 2, connected by a green 
link, contains the keywords adolescents, communicative competence, feedback at 
school, field research, questionnaire interview, and school education. In cluster 3, the 
keywords for feedback literacy appear with curriculum, feedback, socio-material, 
student agency, and teacher feedback literacy. 

In the first cluster, feedback literacy is discussed more with university academic 
writing and involves colleagues providing feedback, teachers, and students. This means 
that feedback literacy has been tried on issues related to reports that require literacy 
directly, and feedback is given by oneself and the person in the surrounding 
environment. In comparison, the second cluster focuses more on the age level that can 
use feedback literacy and the critical skills that must be carried out for successful 
feedback, namely communication and interview grids as support. In the third cluster, 
the keyword feedback literacy is discussed with the curriculum, as well as how teachers 
plan and organize feedback literacy. This means that in the third cluster, the pattern of 
implementation of feedback literacy has been found so that it can be discussed more 
formally through the curriculum and lesson plans made by the teacher. 

In addition to keywords, it is also vital for a researcher to know about the trend of 
discussing topics often discussed in the last year. Figure 10 shows keywords often used 
in the previous year and often appear with feedback literacy: self-assessment, student 
engagement, socio-material, and interprofessional education. This means that the latest 
trend in discussing the topic of feedback literacy is addressed in line with cluster 1 in 
grouping based on keywords. Meanwhile, the keywords for a slightly longer year are 
higher education, academic writing, student agencies, written corrective feedback, and 
curriculum. 

The conclusion of this research is curriculum development that can build the 
development of literacy feedback skills through self-assessment and peer assessment. 
The latest keywords emphasize self-assessment, which has become a trending topic in 
recent years in education. The assessment approaches are from two sides, namely front 
(curriculum planning and educators as feedback designers involving self-assessment 
and peer assessment) and from behind (students as critical agents for the feedback 
process) (Carless, 2022). 

In recent years, feedback literacy has also been widely associated with sociometry. 
Sociometry is a theory built on the intersection of technology, work, and organization to 
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understand the relationship between social and material in everyday life. Meanwhile, 
Darvishi et al. (2022) emphasize how to overcome the weaknesses of peer feedback due 
to the inability of peers to provide feedback, namely by taking an approach that 
integrates training, self-monitoring, and artificial intelligence assistance, especially 
natural language processing techniques (NLP). Harris et al. (2022) provide two ways to 
improve students' feedback-reflective abilities: by organizing feedback seminars and 
applying interactive assessment sheets designed to promote self-reflection. 

From the overall analysis of the authors, keywords, and journals, it can be concluded 
that authors who can be used as references for researchers interested in developing the 
topic of Feedback Literacy are David Carless, Paul Sutton, and Boud D. Sutton. 
Specifically, the first author who coined feedback literacy provides a new concept that 
feedback literacy has three dimensions. The dimensions are epistemological, 
ontological, and practical. David Carless talks a lot about the importance of self-
assessment in the feedback process and the role of peers in assessing work. The teacher 
only plays a role in providing motivation, giving examples of feedback, and facilitating 
dialogue so that it can run well. In comparison, Boud D discusses more the 
competencies that must be possessed by each person in charge of providing education, 
starting from students, teachers, and curriculum designers, so that the feedback literacy 
process can run well. 
 
CONCLUSION 
Fundamental finding: Feedback literacy is an integral part of the learning process. A 
more profound comprehension of feedback literacy must be investigated to fully 
appreciate this concept's importance to the teaching and learning processes, particularly 
about assessments. Therefore, to have a deeper understanding of feedback, we suggest 
to perform a bibliometric analysis in this study. This study is anticipated to provide 
new research directions and educational evaluation trends, particularly in feedback 
literacy. The implication of this bibliometric research is to find novelty on the topic of 
feedback literacy from articles that have been analyzed. Existing articles can be used as 
references so that they can become further research in the field. Document-type profiles 
can be used so that research can be more focused. The limitation of this study is that 
feedback literacy requires specific skills and preparation from educators to provide the 
best possible feedback. 
Additionally, learners must be trained in maturity to receive feedback and accept and 
provide input effectively. On the other hand, articles are only taken from the Scopus 
Databases. Future research that can still be developed is seen from this analysis. For the 
writing team, it is interesting to discuss feedback literacy further in the future by linking 
the approach to individual differences in learning so that it is more of a personal 
approach because the things experienced by students in each learning process are 
always different, and students feel more comfortable if they are treated personally. 
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