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Objective: This research aims to analyze the distribution of several 
demographic aspects of teacher professional education program (TPEP) 
students and explore the differences in psychological well-being in 
demographic aspects. Method: This research is quantitative. Participants were 
816 teacher professional education program students who were obtained 
using purposive sampling techniques. The inclusion criteria for research 
participants are 1) teacher professional education program students and 2) 
willingness to become research participants and follow the process until 
completion. Data analysis uses the statistic descriptive. Data was analyzed 
using JASP software. Results: The results of this study present the 
demographic profile of TPEP students, which is categorized into several 
aspects. It was found that most TPEP students are women, while the dominant 
age of TPEP students is 21-24 years. In addition, most students are unmarried, 
and honorary teachers have a varied distribution of work experience. In this 
research, the analysis of differences in psychological well-being in 
demographic aspects is supported by previous research findings. Novelty: 
This study presents the demographic distribution of TPEP students, which can 
be used to develop psychosocial support through demographic characteristics 
to improve psychological well-being effectively. 
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INTRODUCTION 
Teacher professional education program (TPEP) is an educational program conducted 
for those who have completed either a Bachelor's or Applied Bachelor's degree, as well 
as for those who have completed a Diploma IV, regardless of whether their background 
is in education. The program's objective is to provide prospective teachers with the 
opportunity to obtain an educator certificate in early childhood education, primary 
education, and secondary education. Psychological well-being (PWB) for TPEP students 
is paramount; TPEP students should have stable and increasing psychological well-
being. Good psychological well-being is essential for TPEP students because it can affect 
their motivation, concentration, and learning achievement (Astuti et al., 2023). To 
simplify understanding, psychological well-being in TPEP students is identified as 
referring to the favorable and healthy emotional, mental, and social conditions 
possessed by students (Boomhower, 2020; Sining et al., 2022; Bhargava et al., 2022; 
Jiang, 2024). When students feel happy and motivated and have strong self-esteem, they 
tend to show greater interest in learning. They also tend to face challenges positively 
and strive for higher academic achievement. 

We must understand that psychological well-being is an essential factor in the lives 
of TPEP students in improving their academic outcomes (Yu et al., 2023). Previous 
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research has shown that academic well-being can be influenced by various aspects of 
the educational environment, both physical and psychological. These various aspects 
play a role in the psychological well-being of TPEP students. This finding is consistent 
with a study conducted by Moeller et al. (2019), which demonstrated that social support 
and acceptance from the environment can positively influence students' psychological 
well-being. 

This emphasizes the importance of supporting TPEP students in overcoming these 
transitional challenges to maintain their academic well-being. Tuominen et al. (2020) 
research suggests changes in achievement goal orientation during class transition. In 
the transition, students will intersect with learning difficulties in the adjustment 
process, impacting psychological well-being (Tuominen et al., 2020). Students who have 
successfully negotiated the transition process demonstrate a capacity to navigate their 
daily lives, including the ability to adapt to a novel environment, enhance intrinsic 
motivation for learning, manage time in a balanced manner, attend classes regularly, 
and complete tasks in a timely and effective manner This transition process also occurs 
for TPEP students who experience grade or level increases. 

Creating psychological well-being also requires a positive environment. Research by 
Foellmer et al. (2021) shows that exposure to greenspace in the campus environment 
can contribute to the psychological well-being of TPEP students. TPEP students tend to 
prosper when their educational environment is comfortable and they can access green 
natural scenery. Resources in the environment can be an essential factor in reducing 
stressors and improving the psychological well-being of TPEP students. 

When psychological well-being in TPEP students tends not to be fulfilled, it can also 
impact negative behavior. Psychological well-being can also be caused by feelings of 
burnout experienced by TPEP students (Hejazi et al., 2021; Gundogan, 2023). Burnout 
and engagement can impact TPEP students' well-being and academic achievement. 
TPEP students must be able to handle burnout in their academics. On the other hand, 
educators also have an essential role in paying attention to the factors that cause 
burnout (Mijakoski et al., 2022; Carroll et al., 2022). As a solution, TPEP students can 
reduce the use of digital technology and try to socialize in order to improve 
psychological well-being (Hietajärvi et al., 2019). By socializing, TPEP students will gain 
various experiences and can even discuss their academic problems, improving 
psychological well-being. 

Psychological well-being is when an individual has a healthy mind and functions 
optimally without stress or mental problems (Yu et al., 2023). Optimal psychological 
functioning includes the individual's mental, physical, and social aspects. (Pramitha & 
Astuti, 2021). The existence of pressure and mental problems has the potential to hinder 
individuals from achieving psychological well-being. In order to achieve and maintain 
psychological well-being, it is essential to maintain a balance between the individual 
and the surrounding environment (Bloch-Jorgensen et al., 2018). Therefore, individuals 
must understand the various dimensions of psychological well-being to understand 
how someone can be said to be psychologically well. 

They identified six dimensions of psychological well-being. The first aspect is self-
acceptance, characterized by an individual's capacity to evaluate themselves positively. 
Individuals who can accept themselves can understand and accept their various 
strengths and weaknesses, both in the past and present, positively (Rachmawati et al., 
2023). This facilitates individuals' ability to struggle in every phase of their lives 
(Crosswell et al., 2022). In contrast, individuals who are unable to accept themselves are 
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characterized by dissatisfaction with themselves, disappointment about various things 
that have happened in the past, inability to accept their own qualities, and inability to 
understand their abilities and weaknesses. 

Second, positive relationships with others are characterized by how individuals can 
maintain warm, quality interpersonal relationships and trust each other (significant 
others). This also links to individuals' empathy and affection towards others (Ambarita, 
2020). On the other hand, individuals who cannot have positive relationships with other 
people are characterized by few close relationships with others, have difficulty trusting 
others, have low sympathy, and are not interested in building agreements or 
compromising in maintaining relationships with others. Building positive relationships 
with others impacts increasing social support for individuals. In both women and men, 
social support creates feelings of love, care, and value, further facilitating better 
psychological well-being (Riszki et al., 2022). 

Third autonomy; individuals in this dimension are characterized by the ability to 
control behavior without being utterly dependent on other people, able to think and 
take action even though they are under social pressure, and able to evaluate themselves 
according to their personal standards (Sya’idah et al., 2023). Meanwhile, individuals 
who cannot have this dimension are characterized by individuals who depend on other 
people's evaluations, cannot make their own decisions, rely on other people's decisions 
that are considered necessary and cannot think and take action under social pressure. 

Fourth is environmental mastery. In this dimension, individuals who can exercise 
mastery over the environment are characterized by having the ability to modify their 
environment so that they can manage various needs and demands in their lives, being 
able to choose and foster an environment that suits their personal needs and values, 
being able to take advantage by utilizing various existing opportunities effectively and 
being able to control various rules originating from external activities. In contrast to 
individuals who do not have mastery over their environment, they feel unable to 
organize their lives in daily activities, modify various things around them to suit their 
needs, and lack awareness of the various opportunities around them. In their research, 
Páez-Gallego et al. (2020) emphasized the importance of environmental mastery, 
namely the ability to choose an environment that suits personal needs. This will 
influence every decision an individual makes in his life. Fifth is purpose in life. In this 
dimension, individuals have confidence in the meaning of life, which is meaningful 
both in the past and present, have a directed life goal, are consistent with the principles 
of their goals, and have goals in life. Meanwhile, individuals who do not have a goal in 
life feel that they have no hope, so life lacks meaning and direction, and they cannot 
take lessons from life in the past. 

The last is personal growth. In this dimension, individuals who have personal 
growth are characterized by continuing to achieve their goals, being open to new 
things, and developing their potential to continue to grow and develop as a complete 
person to achieve self-actualization. Meanwhile, individuals who do not have personal 
growth are characterized by not having continuous life achievements (stagnation), 
having little or no desire to develop, feeling bored and uninterested in life, and being 
unable to develop potential and new things. 

Previous studies have examined teachers' psychological well-being, but specific 
studies on TPEP students still need to be made available. Research conducted by 
Rachmawati et al. (2023) has discussed psychological well-being in TPEP students but is 
limited to pre-service training teachers. The novelty of this study lies in the composition 
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of participants, which includes pre-service training teachers, students, and in-service 
training teachers. In addition, previous studies tend to examine psychological well-
being with a comparative approach or to measure the influence of other variables such 
as social support, self-compassion, stress level, and coping mechanism (Widiyastuti et 
al., 2024; Mukhlisa et al., 2024; Sesarelia et al., 2024; Aulia et al., 2024). The demographic 
descriptive approach in this study presents data on the distribution of various 
demographic aspects to inspire further research to examine psychological well-being 
based on various demographic aspects. 

Based on these studies, this study aims to analyze the demographic distribution of 
TPEP students based on several aspects, including gender, age, marital status, teaching 
experience, employment status, level of education taught, and length of service. 
Furthermore, this study will explore the differences in psychological well-being 
conditions based on this demographic characteristic.  
 
RESEARCH METHOD 
This quantitative research is the most appropriate because it will describe descriptive 
results based on data or demographic aspects. Recruitment of research participants was 
carried out using the purposive sampling method, where researchers looked for 
potential participants who met the inclusion criteria and were willing to become 
research participants. The inclusion criteria for research participants are 1) students 
enrolled in the teacher professional education program and 2) willingness to participate 
in the research process until its conclusion. The total number of participants in this 
study was 819 TPEP students. The determination of this number is solely based on the 
researcher's analytical thinking regarding the feasibility and depth of data that may be 
obtained. Potential willing participants are asked to complete informed consent before 
participating in this study. The data in this study were analyzed using the JASP 
software for descriptive analysis. 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Research flowchart. 
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RESULTS AND DISCUSSION 
Results 
Based on the research data, the demographic results are described as follows: 
1. Demographic Results by Gender 

Based on the results of research on 819 TPEP students, the following descriptive 
results were obtained likely in Table 1.  
 
 

Table 1. TPEP students by gender. 
    No Gender        N              Percentage (%) 

1. Man 200.0 24.4 
2. Woman 619.0 75.6 

Total 819.0  

 
Table 1 shows that many respondents are female. The percentage is 75.6 percent. 
Male respondents totaling 200 people are equivalent to a percentage of 24.4 percent. 
 

2. Demographic Results by Age 
Based on the results of research on 819 TPEP students, descriptive results were 
obtained in Table 2. 
 

Table 2. TPEP students by age. 
No Age N           Percentage (%) 

1. 21-24 468.0 57.1 
2. 25-28 263.0 32.1 
3. 29-33 76.0 9.3 
4. Unknown 12.0 1.5 

           Total 819.0 100.0 

 
Table 2 shows that most respondents are aged 21-24, totaling 468 people, equivalent 
to a percentage of 57.1 percent. Next, respondents with an age range of 25-28 years 
totaled 263 people, equivalent to a percentage of 24.4 percent. Finally, respondents 
in the age range of 29-33 years consisted of 76 people, equivalent to a percentage of 
9.3 percent. In addition, there are respondents whose age is unknown, totaling 12 
people, equivalent to a percentage of 1.4 percent. 
 

3. Demographic Results by Marital Status 
Based on the results of research on TPEP students, the following descriptive results 
were obtained in Table 3. 
 

Table 3. TPEP students by marital status. 
No Marital Status N Percentage (%) 

1. No married yet 668.0 81.5 
2. Marry 148.0 18.1 
3. Widower/Widow 3.0 0.4 

Total 819.0 100.0 
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Table 3 shows that most respondents are single or unmarried, 81.5 percent. There 
are 148 married respondents, equivalent to 18.1 percent. 0.4 percent of respondents 
are widowers. 
 

4. Demographic Results by Teaching Experience 
Based on the results of research on 819 TPEP students, the following descriptive 
results were obtained in Table 4. 
 

Table 4. TPEP students by teaching experience. 
No Teaching Experience N Percentage (%) 

1. No experience 133.0 16.2 
2. There is experience 686.0 83.8 

Total 819.0 100.0 

 

Table 4 shows that the majority of respondents, 83.8 percent, have teaching 
experience, while the remaining 16.2 percent have no teaching experience. 
 

5. Demographic Results by Level of Employment Status 
Based on the results of research on 819 TPEP students, the following descriptive 
results were obtained in Table 5. 
 

Table 5. TPEP students by level of employment status. 
No Employment Status N Percentage (%) 

1. Honorary 444.0 87.7 
2. Permanent employees of the 

foundation 
61.0 12.1 

3. Civil Servant 1.0 0.2 
Total 819.0 100 

 
Table 5 shows that many respondents are honorary employees, 87.7 percent. There 
were 61 respondents with permanent foundation employee status, equivalent to 
12.1 percent. One respondent is a civil servant. 
 

6. Demographic Results by Level of Education Taught 
Based on the results of research on 819 TPEP students, the following descriptive 
results were obtained in Table 6. 
 

Table 6. TPEP students by education attained. 
No Education Taught N Percentage (%) 

1. Preschool 50.0 6.1 
2. Elementary School 356.0 43.5 
3. Junior High School 191.0 23.3 
4. Senior High School 222.0 27.1 

Total 819.0 100 

 
Table 6 shows that many respondents are teachers at the primary school education 
level, with a percentage of 43.4 percent. Respondents who taught high school 
amounted to 222 people, equivalent to 27.1 percent. Next, respondents who taught 
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junior high school amounted to 191 people or 23.3 percent. 6.1 percent of 
respondents taught at the early childhood education level. 
 

7. Demographic Results by Length of Service 
Based on the results of research on 819 TPEP students, the following descriptive 
results were obtained in Table 7. 
 

Table 7. TPEP students by length of service. 
No Length of Service N       Percentage (%) 

1. 0 years 94.0 11.5 
2. 1 year 177.0 21.6 
3. 2 years 243.0 29.7 
4. 3 years 142.0 17.7 
5. 4 years 42.0 5.1 
6. 5 years 52.0 6.3 
7. 6 years 22.0 2.7 

    8. 7 years        19.0 2.3 
   9. 8 years        10.0             1.2 
  10. 9 years        9.0             1.1 
  11. 10 years        5.0             0.6 
  12. 11 years        2.0             0.2 
  13. 13 years        1.0             0.1 
  14. 17 years        1.0             0.1 

Total      819.0            100.0 

 
Table 7 shows that the working period owned by respondents varies. Most 

respondents, namely 243 students, have a work period of 2 years, equivalent to a 
percentage of 29.7 percent. The subsequent distribution is respondents who have a 
working period of 1 year, 177 people, equivalent to a percentage of 21.6 percent. 
The third is students with a work period of 3 years, 142 people, equivalent to 17.7 
percent. Furthermore, 94 students do not have work experience, which is equivalent 
to a percentage of 11.5 percent. The rest, students with a work period of 4 years to 
17 years, each have a percentage of less than 10 percent. Based on the results of 
research on 819 TPEP students, the following descriptive statistical results were 
obtained in Table 8. 

 
Table 8. Descriptive statistics of TPEP students’ PWB. 

No Definition       Score 

1. Minimum 77.0 
2. Maximum 236.0 
3. Mean 159.2 
4. Standard Deviation 17.2 

 
Table 8 shows that psychological well-being has a lowest value of 77 and a highest 

value of 236 with an average value of 159.2. The standard deviation is 17.2, indicating 
that the data distribution does not vary because the standard deviation value is lower 
than the average. 
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Discussion  
The findings of this study demonstrate the mapping of demographic aspects of TPEP 
students. The demographic characteristics discussed in this study include gender, age, 
marital status, teaching experience, employment status, and level of education taught to 
the tenure of TPEP students. The research data shows that the teaching profession is 
dominated by women, with a presentation of more than 50.0%. The dominance of 
women in the teaching profession is inseparable from the concept of gender that has 
developed, where teaching has been seen as a profession that is parallel to the role of 
motherhood, making female teachers tend to have mastered the natural ability to 
educate and shape the morals of students. 

Regarding psychological well-being, gender differences have been studied in several 
dimensions. Compared to men, women show higher levels of psychological well-being 
in positive relationships with others and personal growth (Wijaya et al., 2023). Looking 
at the age difference of TPEP students, most are aged 21 to 24. At this age, individuals 
are in the early adult stage of development. In this phase, individuals are ready to take 
responsibility and play a role in accepting their position as part of society. At this stage, 
individuals are expected to be able to actualize themselves. In TPEP students, the stage 
is one part of fulfilling the need for self-actualization (Krismona et al., 2022). In 
examining the relationship between psychological well-being and age in the workplace, 
research by Gunawan et al. (2019) indicates that as individuals age, their psychological 
well-being tends to improve. 

Furthermore, this study highlights the demographic aspect of TPEP students' marital 
status. As many as 80.0% of the participants were single or unmarried. This is in line 
with the data showing the age distribution of TPEP students, which is dominated by 
early adult individuals under the age of 25. In this regard, most TPEP students involved 
as participants needed to gain previous teaching experience. In terms of employment 
status, 87.0% are honorary employees. Honorary teachers try to fulfill their needs to 
achieve welfare. One of the reasons for this may be attributed to the comparatively 
lower income earned by honorary teachers compared to government associated 
teachers. Honorary teachers must improve their academic learning capacity by 
influencing and innovating with available facilities, updating learning methods, and 
increasing their capacity (Aisyah et al., 2020). Therefore, the TPEP program is one of the 
steps that honorary teachers can take to self-actualize and achieve better psychological 
well-being. 

In this study, the levels of education taught by TPEP students varied from preschool 
to elementary school, JHS, and SHS. Most students teach at the elementary school level, 
as indicated by a percentage of 40.0%. This is in line with data from the Ministry of 
Education and Culture and Research, which shows that of the total teachers in 
Indonesia, most teachers teach at the elementary school level, which is 43.8% of all 
teachers in the country (Aisyah et al., 2020). The last demographic data discussed in this 
study is about the duration or tenure of work, which is obtained in a diverse 
distribution; most data has a tenure of one to three years. This work period falls within 
the category of short work periods. The majority of participants are in the position of 
novice teachers. Various situations may arise during the teaching and learning process 
that could impact the psychological well-being of an educator. Prior research has 
indicated that novice teachers frequently encounter emotional exhaustion and stress 
during teaching (Reynolds et al., 2021). In essence, this is because the teaching 
profession is often perceived as a role that requires a considerable investment of 
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intellectual, emotional, and physical effort, in addition to the pressure to provide an 
excellent standard of education (Kurt et al., 2021). The occurrence of stressful situations 
in the workplace has been linked to psychological distress, which, if sustained over an 
extended period, can result in burnout due to emotional distress and dissatisfaction 
(Fiorilli et al., 2019). 

The existence of these demographic differences certainly has an impact on 
psychological well-being in TPEP students; students with different demographic 
statuses will have different psychological well-being. As explained by Ryff, the 
formation of psychological well-being in individuals can be caused by several factors, 
namely internal factors and external factors, where the demographic aspects that have 
been discussed are included in both factors. Further research can explore teachers' 
psychological well-being, including how internal and external factors significantly 
influence it and how it can be improved. The high psychological well-being of teachers 
will also impact higher involvement and empathy toward students (Mercer & 
Gregersen, 2020).  

 
CONCLUSION 
Fundamental Findings: The study results show various distributions of demographic 
aspects in teacher professional education program (TPEP) students that can be 
described in each aspect. Most participants are female, with the dominance of 
participants aged 21-24. Additionally, students are unmarried, and the majority have 
teaching experience with honorary status spread across various levels of education. 
Implication: This study has mapped the demographic distribution, allowing further 
analysis of psychological well-being. Limitations: This study is limited to describing 
and analyzing the distribution of demographic aspects of TPEP students; a deeper 
analysis of psychological well-being in each demographic criterion is needed. Future 

Research: To determine whether demographic differences affect psychological well-
being, future research can study the level of psychological well-being based on 
demographic distribution. 
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