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Objective: This research aims to measure the impact of learning reflection
activities on student well-being and learning achievement. The
independent curriculum is a transformative curriculum from the previous
curriculum. One of the goals of the independent curriculum is to create
prosperous students (student well-being). The well-being of students will
have an impact on high academic achievement. One effort to realize these
two things is by carrying out learning reflection activities. Method: The
subjects of this research were students in phase B, namely class IV students
at Gambirono State Elementary School 03. This research is quantitative and
experimental, with a pretest-posttest control group design. The data
collection method was a student well-being questionnaire and a test on
Indonesian language subjects. The learning reflection used is the 4F model.
The data analysis technique uses the t-test. Results: The research results

show that learning reflection using the 4F model impacts student well-
being and learning achievement in Indonesian language subjects. Novelty:
This research can be used as a reference for schools and teachers in creating
a comfortable atmosphere, input about the pattern of student learning
outcomes with their level of school well-being, support the importance of
comfort to support student learning outcomes, and be used as a reference
and consideration for similar research.

[=]

INTRODUCTION
The independent curriculum is one of the curriculum options the government offers
educational units. Substantially, the independent curriculum is a curriculum developed
from the previous curriculum (Rahmadayanti & Hartoyo, 2022; Sholeh et al., 2024;
Sunarni & Karyono, 2023). This curriculum was developed flexibly and focused on
essential material and character development and optimizing student competencies
(Budiono, 2023; Nasution, 2022). The leading spirit of this curriculum is to liberate
students in their learning; as stated by Ki Hajar Dewantara, "education demands that
children conform to their nature." The implication of all this is how we create student
well-being in learning, better known as Student well-being (Sasmito, 2023). Student
Well-being in the independent curriculum is a concept that focuses on student welfare
and happiness. Currently, research related to student well-being is an exciting issue
(Sasmito, 2023). Recently, student well-being has been termed student satisfaction. This
term refers to the relationship between emotions and student academic achievement
(MacCann et al., 2020).

However, there has been a recent movement to designate the term student well-being
with the term "well-being" as a frame of reference for discussion. Well-being is often
described as a person's overall satisfaction with their life, enthusiasm, and emotional
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expression, along with the absence of mental health problems and physical pain or
discomfort. However, in this case, "well-being" refers to something that all students
have and influences their energy, motivation, and resilience in managing their learning
psychologically (Morles et al., 2021).

Student Well-being is a condition of student welfare related to emotional, social,
physical, and academic conditions. A positive mood, attitude, and relationships with
other students and teachers characterize Student Well-being. Student well-being is a
multi-dimensional concept that emerges when individuals interact with others, their
environment, and the conditions and circumstances in which their lives develop.
Characteristics of whether a student's level of well-being is good or bad can be seen
through their academic achievement and attendance at school. Students' well-being is
the ultimate goal of implementing the independent curriculum (Sufyadi et al., 2021;
Zamzani et al., 2020). In recent years, student well-being has gained momentum as an
area of interest in educational research and practice.

As presented in scientific literature, student well-being has different meanings,
dimensions, antecedents, and consequences. Mental health theory suggests several
criteria that define well-being, including psychological symptoms, from mild and
transient psychological distress to severe and persistent symptoms and disability,
fulfillment of happiness, or life satisfaction. Other subjective indicators include
happiness or life satisfaction, positive development, mental health, and optimal mental
functioning and health. In the school context, Pettit and Delancey highlight that well-
being is a multifaceted construct that stretches from physical and material well-being to
social, emotional, mental, spiritual, moral, or psychological well-being, with physical
and socio-emotional well-being at the core of understanding and promoting well-being.
students (Avedissian & Alayan RN, 2021; Bowden et al., 2021; Burns et al., 2020).

Numerous studies have documented the relationship between school learning and
student well-being. Indeed, school learning is essential for many student characteristics
and student well-being. The correlation between these two elements is significant. The
educational factor is second only to parental income and household socio-economic
status. Several studies suggest that compared with absenteeism, bullying, and teacher-
student relationships, school quality, adequacy, and safety are more robust and more
consistent influences on various well-being outcomes, for example, mental health,
subjective happiness, life satisfaction, and self-concept. , and coping skills. However,
the mechanisms by which school learning influences student learning outcomes and
what determines the size of the effect remain largely unknown (Dowling & Barry, 2020;
Lamoreaux & Sulkowski, 2020; Ortan et al., 2021).

In the learning process, success is measured by knowing student learning
achievements. In the independent curriculum, the final learning achievement is
measured by giving a summative test at the end of learning (Anggraena et al., 2021;
Ardiansyah et al., 2023; Sufyadi et al.,, 2021; Suwardi et al., 2022). Student learning
achievement can be influenced by various factors, one of which is learning reflection at
the end of learning (Elfrianto et al., 2020). The first thing encouraged in traditional
education is reflection, which reflects students' reactions to learning (Morales, 2021).
Reflection Learning for students is an effort to pause momentarily to reflect, internalize,
and genuinely understand rather than perfect themselves. They allow students to
evaluate newly received fragments of information and integrate them into meaningful
understanding for students (Felten & Lambert, 2020; Kaputa et al., 2022). The central
core of learning reflection is the ability to involve students in ongoing learning. The
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success of this activity was stated in Dewey's paper in 1933 and has been widely quoted
and practiced in the world of education (Hildebrand, 2022). Learning reflection is also
an action that provides valuable learning opportunities for students (Greenberger,
2020). The reflective activities are related to content, approaches, and attitudes in
learning (Colomer et al., 2020; Veine et al., 2020). Reflection activities can strengthen
students' learning and ability to articulate and assess their learning (Chen & Bergne,
2021; Nobutoshi, 2023; Wesely, 2021)

There are several models of learning reflection. In this research, the model used is the
4F model (fact, feeling, finding, and future). Several studies state this model
significantly improves and fosters a student-centered learning environment (Anam et
al., 2023). The reflection of learning within an independent curriculum is crucial for
enhancing educational outcomes and fostering personal growth among students and
teachers. This approach emphasizes self-assessment and adaptability, essential in
today's dynamic educational landscape (Fahriany et al.,, 2023; Joe & Harefa, 2024;
Mardiana et al., 2023). Learning reflection is essential to increase student engagement
and teacher development. One thing that is a challenge is the implementation of this
learning reflection, namely the teacher's understanding of the curriculum and resources
that need to be considered to be able to carry out learning reflection activities (Makulua
et al., 2023; Sirait et al., 2024).

What is new from this study is the reflection of learning measured by the
variables of student well-being and learning achievement in the independent
curriculum. This study reveals learning practices in the independent curriculum that
have not been detailed in previous studies. The explanation above indicates that
learning reflection impacts the quality of student learning. An independent curriculum
that initiates the realization of students' psychological well-being can also be boosted
through learning reflection activities. Learning reflection also illustrates the impact on
students' learning achievements. Researchers have yet to find a research context that
examines the impact of learning reflection on student well-being and learning
achievement. However, it is inevitable that researchers focus on this impact in an effort
to see the effects of implementing the independent curriculum at the educational unit
level. Therefore, this research aims to measure the impact of learning reflection
activities given to class IV students at SDN Gambirono 03 on student well-being and
learning achievement.

RESEARCH METHOD

This research aims to measure the impact of learning reflection on student well-being
and learning achievement in Indonesian language lessons. This research uses a
quantitative approach. The type of research is an actual experiment with a pretest-
posttest control group design. This design uses two groups of subjects selected
randomly. The experimental group was given treatment, while the control group was
not. Before and after treatment, the two groups had their variables measured. The
design is as follows.

(R) 01 X 02
(R) 03 04

Figure 1. Pretest-posttest control group design.
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This research involved students in phase B, especially class IV students at
Elementary School (ES) Gambirono 03 Bangsalsari Jember. These subjects are chosen
from classes that implement the independent curriculum. The research subjects were
chosen randomly and then divided into one class as the experimental group, class IV
(A), and one class as the control group, class IV (B). The research instruments used were
student well-being questionnaires and Indonesian language lesson questions.

The stages in this research are the preparation stage, which consists of experimental
design, literature study, and instrument creation. The research implementation stages
are pretest, intervention, and posttest posttest. The final stage is data collection,
processing, and analysis. The data analysis technique uses a t-test (paired sample t-test).
In carrying out the research, the researcher gave the experimental and control classes a
pretest. Next, the researcher provided intervention in the form of learning reflection
activities at the end of the session in the experimental class.

Meanwhile, learning is carried out in the control class as in normal learning activities.
The intervention provided is a reflection activity using the 4F model: fact, feeling,
finding, and future. The intervention was given 4 times face to face. At the end of each
face-to-face meeting, the researcher reflects on the 4F model. The results of the reflection
in each session become material for designing the learning model as desired from the
results. At the fourth meeting, at the end of the session, a posttest posttest was given to
the experimental and control classes. Next, data analysis and data interpretation are
carried out. The research procedure can be described in Figure 2.

Start
Research
Identify problems and
determine research objectives

Hypothesis Determination ‘ ‘ Research Report ‘
Sample Determination
Kelas A — Treatment Conclusion
Class B - Control
Pre Test Data Collection
Measuring Student and Analysis
Wellbeing and Learning
Achievement
Treatment Post Test
Class A: Reflection on Learning| | Measuring Student
Class B : No Treatment Wellbeing and Learning

Figure 2. Research procedure.

RESULTS AND DISCUSSION

Results

To determine the impact of learning reflection on Student well-being and learning
achievement in Indonesian language subjects, researchers used the t-test. This is
because the data obtained is ordinal (categorical scale) and is interconnected with a
significance level (a), which is set at 5.000%, so the basis for making the t-test decision
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is: If the Sig (2-tailed) value is > 0.050 then the Hypothesis rejected, but if the Sig value
(2-tailed < 0.050 then the Hypothesis is accepted. The following are the results of the t-
test on administering the pretest and posttest posttest for the control and experimental
classes.

Table 1. Paired sample statistics for the control class.

Mean N Std. Deviation Std. Error Mean
Pair 1 Pre 54.290 21.000 15.990 3.490
Post 66.430 21.000 13.880 3.030

Table 2. Paired sample statistics for experiment class.

Mean N Std. Deviation Std. Error Mean
Pair 1 Pretest 47.370 19.000 18.360 4210
Posttes 70.790 19.000 16.930 3.880

Table 3. Paired samples test control class.

Paired Differences
95% Confidence

Std. Interval of the Sig.
Std. Error Difference (-
Mean Deviation Mean Lower Upper t df tailed)
Pairl Pre- -12.140 11.890 2590 -17.550 -6.730 -4.670 20.000 .003
Post
Table 4. Paired samples test experiment.
Paired Differences
95% Confidence
Std. Interval of the
Std. Error Difference
Mean Deviation Mean Lower Upper t df Sig. (2-tailed)
-23.420  18.630 4270  -32.400 -14.430 -5.470 18.000 .003

Based on the T-test output, it is known that Asymp.Sig. (2-tailed) has a value of 0.000
in the control class and 0.003 in the experimental class. Because the two values of
Asymp.Sig. (2-tailed) < 0.050. So it can be concluded that the "hypothesis is accepted,d"
meaning if seen from the results of the pretest and posttest, there is a significant
difference in learning reflections on student well-being and learning achievement in
Indonesian language subjects in grade 4 elementary schools in the Merdeka curriculum.

Next, use the Mann Whitney test, part of non-parametric statistics. This is because
the aim is to find differences in the averages of two samples, and the data obtained is
ordinal data (categorical scale) or data that is not normally distributed or homogeneous.
The basis for decision-making for the Mann-Whitney Test is: If the Asymp.If the sig
value is > 0.050, then the Hypothesis is rejected, but if the Asymp.Sig value is < 0.050,
then the Hypothesis cannot be rejected (accepted).
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Tabel 5. Mann-whitney test.

Ranks
Class N Mean Rank Sum of Ranks
Posttest  Experiment 20.000 31.130 622.500
Posttest  Class
Control Class 21.000 11.360 238.500
Total 41.000
Test Statistics
PosttestPosttest
Mann-Whitney U 7.500
Wilcoxon W 238.500
Z -5.302
Asymp. Sig. (2-tailed) .002

a. Grouping Variable: Kelas

Based on the output of the Mann-Whitney Test, the value of Asymp is known. Sig. (2-
tailed) is 0.002 < 0.050, so it can be concluded that "The hypothesis is accepted." Thus,
there is a significant impact on learning reflection on Student well-being and learning
achievement in Indonesian language subjects between the control and experimental
classes. To strengthen the results of the Wilcoxon Test and Mann-Whitney Test, the next
step is to look for a comparison of the pretest and posttest posttest data for the

experimental group and the control group.

Table 6. Pretest and posttestposttest results.

Subject Experiment Group Subject Control Group
Pretest PosttestPosttest difference Pretest PosttestPosttest difference
1. 55.000 90.000 35.000 1. 40.000 45.000 5.000
2. 50.000 90.000 40.000 2. 40.000 55.000 15.000
3. 50.000 65.000 15.000 3. 50.000 70.000 20.000
4. 50.000 55.000 5.000 4. 40.000 60.000 20.000
5. 50.000 70.000 20.000 5. 40.000 50.000 10.000
6. 25.000 65.000 40.000 6. 50.000 70.000 20.000
7. 50.000 80.000 30.000 7. 70.000 85.000 15.000
8. 35.000 80.000 45.000 8. 60.000 70.000 10.000
9. 50.000 65.000 15.000 9. 70.000 80.000 10.000
10. 25.000 75.000 50.000 10. 60.000 80.000 20.000
11. 50.000 55.000 5.000 11. 70.000 75.000 5.000
12. 20.000 65.000 45.000 12. 50.000 75.000 25.000
13. 50.000 55.000 5.000 13. 20.000 45.000 25.000
14. 60.000 85.000 25.000 14. 60.000 60.000 0.000
15. 50.000 100.000 50.000 15. 50.000 65.000 15.000
16. 25.000 75.000 50.000 16. 40.000 40.000 0.000
17. 65.000 85.000 20.000 17. 80.000 90.000 10.000
18. 75.000 75.000 0.000 18. 40.000 80.000 40.000
19. 25.000 80.000 55.000 19. 70.000 80.000 10.000
20. 45.000 50.000 5.000 20. 50.000 65.000 15.000
21. 70.000 75.000 5.000
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Mean  45.250 73.000 27.750 Mean  53.330 67.380 14.040

These data show that the higher the score obtained, the more significant the impact
of learning reflection. The average result between the Pretest and Posttest of the
experimental group was 27.750. Meanwhile, in the control group, the average between
the pretest and posttest posttest was 14.040. So, the average value of the experimental
group is greater than that of the control group. This positively impacts learning
reflection on Student well-being and learning achievement in Indonesian language
subjects in Phase B grade 4 elementary schools in the Independent Curriculum.

Discussion

Student Well-being in the Independent Curriculum

Student well-being is a condition of student welfare related to emotional, social,
physical, and academic conditions. It is characterized by a positive mood and attitude
and positive relationships with other students and teachers. Student well-being is a
multi-dimensional concept that emerges when individuals interact with other people,
their environment, and the conditions and circumstances in which their lives develop.
Student well-being has recently become a specified and desired expectation in the
education system in many countries (Nurunnabi et al., 2020). It is adopted by many
countries and is considered by many educators, researchers, and psychologists as a
concept that represents an essential goal of education. Student well-being has
thousands of references in Pubmed, Science Direct, and Clarivate analyses (Rappleye et
al., 2020; Torrano et al., 2020). This shows that student well-being is an essential theme
in education. This is relevant to the aim of the independent curriculum, namely to make
students psychologically prosperous or well-being.

Student well-being in the independent curriculum is an important aspect, and the
aim is to design a learning environment that supports overall student development.
Student well-being is the main foundation for achieving optimal academic achievement.
The independent curriculum provides extensive space for exploration related to
students' mental, emotional, and social health. Students can develop essential life skills
such as empathy, collaboration, and self-management. Through a flexible learning
approach, the independent curriculum seeks to meet the individual needs of each
student, respecting diversity and facilitating meaningful learning experiences. The
project-based learning model is integrated to support student well-being. Thus, the
independent curriculum is about academic achievement and students' personal
development, equipping them with various skills and attitudes needed to face future
life with confidence and resilience. Recent research shows that implementing an
independent curriculum impacts student well-being (Fatimah & Kusdaryani, 2023;
Firdausi, 2022; Husna & Abdurrahman, 2024).

Learning Reflection

Learning reflection is an activity carried out in the learning process. This action takes
the form of written and oral assessments by teachers on students and by students on
teachers. The concept of reflection is recognized as an integral part of learning. John
Dewey stated, "We do not learn from experience. We learn from reflecting on
experience (Wardani et al., 2023). An educator's ability to design reflective learning can
enhance students' ability to monitor the effectiveness of their learning. Critical
educators such as Boud have argued that an essential aspect of successful learning is
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understanding and managing the learning process (Molloy et al., 2020). Reflection is a
powerful learning tool. Through reflection, students can evaluate and demonstrate their
understanding of their learning. Learning reflection activities can be used to promote
metacognition or increase awareness and control over thinking, learning, and cognitive
processes to advance understanding of learning material. This activity can also support
inter- and intrapersonal skills such as self-confidence and collaboration (Khiat & Vogel,
2022).

In this research, the learning reflection model is the 4F model developed by Dr.
Roger Greenaway. The model consists of four stages, namely: Facts (events), Feelings
(feelings), Findings (learning), and Future (change)(Rais, 2019). In the Facts (Events)
section, students/teachers tell stories about their experiences during class learning.
Then, what good things have been experienced in this process? Next, students are asked
to write down the obstacles and difficulties they experience. Next, the author's solution
is to overcome these obstacles. Students/teachers express their feelings during the
learning process at the Feelings stage. Including expressing the cause of these feelings.
At the Findings (Learning) stage, students/teachers tell about the lessons that can be
learned from the learning process that has been carried out. Finally, in the Future
(Application) section, students/teachers write about what can be done to improve if
several errors are found so that they do not happen again, including what actions will
be taken after gaining experience from the process.

Reflection, Student Well-being, and Learning Achievement

The results of the analysis above confirm that the implementation of learning reflection
has a significant impact on student well-being and student learning achievement.
Learning reflection is proven to have a significant impact on student well-being and
student learning achievement. The reflection process allows students to evaluate their
learning experiences, identify strengths and weaknesses, and formulate strategies for
future improvement. During the research, students appeared to be actively conveying
their evaluations and hopes for learning activities at the next meeting. Then, the teacher
tries to innovate and be creative according to the reflection results at the end of the
meeting. The results regarding student well-being and student learning achievement
are visible. On a continuum, a graph shows improvement in student learning
achievement in the experimental class.

Reflecting can increase students' self-awareness, which improves their psychological
well-being, reducing stress and increasing self-confidence. In addition, learning
reflection also encourages students to be actively involved in the learning process,
which can increase their motivation and involvement. Research shows that students
who engage in reflective learning tend to have better academic achievement because
they can understand the material more deeply and develop critical thinking skills. This
increase in emotional and psychological well-being contributes to greater motivation
and engagement in learning, improving academic achievement. Additionally, learning
reflection helps students set more apparent, realistic goals and develop effective action
plans to achieve them, contributing to better learning outcomes.

Learning reflection functions not only as a self-evaluation tool but also as a means to
improve the quality of learning experiences, which ultimately positively impacts
student's well-being and academic achievement. Learning reflection supports students'
academic development and well-being, creating a solid foundation for long-term
success.
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CONCLUSION

Fundamental Finding: Learning reflection significantly impacts the welfare and
learning achievement of students in the Merdeka curriculum. The reflection process
helps students evaluate their learning experiences, identify strengths and weaknesses,
and formulate strategies for future improvement. By reflecting, students can improve
their understanding, critical thinking skills, learning motivation, engagement, and
psychological well-being, improving their learning achievement. Learning reflection
also helps teachers evaluate the learning process that has been carried out and make
necessary improvements, which can improve the quality of learning received by
students. Thus, learning reflection effectively improves students' welfare and learning
achievement in the Merdeka curriculum. Implication: Merdeka Curriculum
emphasizes flexibility and personalization of learning; reflection helps students increase
self-awareness, manage stress, and develop essential emotional and social skills. The
positive impact on student well-being is reflected in increased motivation, engagement,
and self-confidence, all of which contribute to better academic performance. Limitation:
The research subject needs to be expanded. Future Research: Integrating learning
reflection in the Merdeka Curriculum supports academic achievement and students'
overall well-being, equipping them with the skills and attitudes needed to face future
challenges with confidence and resilience.

ACKNOWLEDGEMENTS

Thank you to the Open University for facilitating funding for this research. The source
of funds is the UT Annual Work Plan and Budget (RKAT-UT), with research contract
number B/300/UN31.LPPM/PT.01.03/2024, dated 05/02/2024.

REFERENCES

Anam, F., Mubharlisiani, L. T., Soewardini, H. M. D., & Purnomo, A. (2023). Reflections
on 4F model learning for professionalism development of prospective teachers:
Evidence from teacher professional education. Journal of Education Research, 4(4),
740-755. https:/ /doi.org/10.37985 /jer.v4i4.740

Anggraena, Y., Felicia, N., Eprijum, D., Pratiwi, I., Utama, B., Alhapip, L., & Widiaswati,
D. (2021). Pusat kurikulum dan pembelajaran badan standar, kurikulum, dan
asesmen pendidikan kementerian pendidikan, kebudayaan, riset, dan teknologi.
JPI (Jurnal Pendidikan Indonesia), 11(3), 2-12.
https:/ /doi.org/10.3389/fpsyg.2021.713057

Ardiansyah, F. S., & Juanda. (2023). Assessmen dalam kurikulum merdeka belajar.
Jurnal Literasi dan Pembelajaran Indonesia, 3(1), 8-13.

Avedissian, T., & Alayan, N. R. (2021). Adolescent well-being: A concept analysis.
International Journal of Mental Health Nursing, 30(2), 1-10.
https:/ /doi.org/10.1111/inm.12833

Bowden, ]J. L.-H., Tickle, L., & Naumann, K. (2021). The four pillars of tertiary student
engagement and success: A holistic measurement approach. Studies in Higher
Education, 46(6), 1207-1224. https:/ /doi.org/10.1080/03075079.2019.1672647

Budiono, A. N. (2023). Analisis persepsi komite pembelajaran dan praktik baik projek
penguatan profil pelajar pancasila pada kurikulum merdeka. Journal on Education,
5(2), 5340-5352. https:/ /doi.org/10.31004 /joe.v5i2.1278

Burns, D., Dagnall, N., & Holt, M. (2020). Assessing the impact of the COVID-19
pandemic on student well-being at universities in the United Kingdom: A

IJORER: https;//journal.ig-education.com/index.phy/ijorer 1428


https://doi.org/10.37985/jer.v4i4.740
https://doi.org/10.3389/fpsyg.2021.713057
https://doi.org/10.1111/inm.12833
https://doi.org/10.1080/03075079.2019.1672647
https://doi.org/10.31004/joe.v5i2.1278

Reflections on Learning and Student Well-being and Learning Achievement

conceptual analysis. Frontiers in Education, 5(1), 12-16.
https:/ /doi.org/10.3389/feduc.2020.582882

Chen, O., & Bergne, Y. (2021). “I know it when I see it”: Employing reflective practice
for assessment and feedback of reflective writing in a makerspace classroom.
Information and Learning Sciences, 122, 3(4), 199-222. https://doi.org/10.1108 /ILS-
09-2020-0209

Colomer, J., Serra, T., Cafiabate, D., & Bubnys, R. (2020). Reflective learning in higher
education: Active methodologies for transformative practices. Sustainability, 12(1),
1-19. https:/ /doi.org/10.3390/su12093827

Dowling, K., & Barry, M. M. (2020). The effects of implementation quality of a school-
based social and emotional well-being program on students’ outcomes. European
Journal of Investigation in Health, Psychology and Education, 10(2), 595-614.
https:/ /doi.org/10.3390/ ejihpe10020044

Elfrianto, E., Nasution, I. S., Siregar, F. E., & Yuhdi, A. (2020). Implementasi
pembelajaran aktif berorientasi mikir (mengamati, interaksi, komunikasi, dan
refleksi) di SD Muhammadiyah 12 Medan. Pelita Masyarakat, 2(1), 1-10.
https:/ /doi.org/10.31289/ pelitamasyarakat.v2i1.4071

Fahriany, F., Lestari, V. L., & Yasin, H. (2023). Independent learning-independent
campus curriculum: Students’ reflection on EFL quality in English education. Al-
Ishlah Jurnal Pendidikan, 15(40), 2-18. https:/ /doi.org/10.35445/alishlah.v15i4.4224

Fatimah, 1., & Kusdaryani, W. (2023). Inovasi layanan BK di era merdeka belajar.
Gambaran Kesejahteraan Siswa pada Implementasi Kurikulum Merdeka, 13(1), 266-277.
https:/ /doi.org/10.11591 /ijere.v12i2.22805

Felten, P., & Lambert, L. M. (2020). Relationship-rich education: How human
connections drive success in college. John Hopkins University Press. 14(1), 1-10.
https://doi.org/10.1088 /1742-6596/2377/1/012064

Firdausi, K. (2022). Bimbingan dan konseling yang memerdekakan dalam ekosistem
merdeka belajar. School Well-Being: Alternatif Peningkatan Kesejahteraan Psikologis
Siswa Dalam Implementasi Kurikulum Merdeka, 12(1), 240-256.

Greenberger, S. W. (2020). Creating a guide for reflective practice: Applying Dewey’s
reflective thinking to document faculty scholarly engagement. Reflective Practice:
International and Multidisciplinary Perspectives, 15(2), 23-19.
https:/ /doi.org/10.1080/14623943.2020.1773422

Hildebrand, D. (2022). “John dewey.” The Stanford Encyclopedia of Philosophy. Department
of Philosophy, Stanford University, 15(1), 255-258.

Husna, F., & Abdurrahman. (2024). Upaya mewujudkan student well-being melalui
manajemen kurikulum merdeka di SMA Nurul Jadid. Jurnal Educatio, 10(1), 105-
113. https:/ /doi.org/10.31949/educatio.v10il.6665

Joe, C., & Harefa, A. (2024). The independent learning curriculum: Teachers’
perspectives on challenges and expectations at SMP Negeri 1 Tuhemberua.
Sintaksis, 2(1), 372-388. https:/ /doi.org/10.61132/sintaksis.v2i1.372

Kaputa, V., Louc¢anova, E., & Tejerina-Gaite, F. A. (2022). Digital transformation in
higher education institutions as a driver of social-oriented innovations. In Social
innovation in higher education (pp. 61-85).

Khiat, H., & Vogel, S. (2022). A self-regulated learning management system: Enhancing
performance, motivation, and reflection in learning. Journal of University Teaching &
Learning Practice, 19(2), 43-59. https://doi.org/10.53761/1.19.2.4

Lamoreaux, D., & Sulkowski, M. L. (2020). An alternative to fortified schools: Using

IJORER: https;//journal.ig-education.com/index.phy/ijorer 1429


https://doi.org/10.3389/feduc.2020.582882
https://doi.org/10.1108/ILS-09-2020-0209
https://doi.org/10.1108/ILS-09-2020-0209
https://doi.org/10.3390/su12093827
https://doi.org/10.3390/ejihpe10020044
https://doi.org/10.31289/pelitamasyarakat.v2i1.4071
https://doi.org/10.35445/alishlah.v15i4.4224
https://doi.org/10.11591/ijere.v12i2.22805
https://doi.org/10.1088/1742-6596/2377/1/012064
https://doi.org/10.1080/14623943.2020.1773422
https://doi.org/10.31949/educatio.v10i1.6665
https://doi.org/10.61132/sintaksis.v2i1.372
https://doi.org/10.53761/1.19.2.4

Reflections on Learning and Student Well-being and Learning Achievement

crime prevention through environmental design (CPTED) to balance student safety
and psychological well-being. Psychology in the Schools, 57(1), 152-165.
https:/ /doi.org/10.1002 /pits.22301

Makulua, K., Pattiruhu, C. M., Mukaddamabh, 1., Touwe, Y. S.,, & Huriah, L. (2023).
Evaluation of early childhood learning using the independent curriculum. Al-Hijr
Journal of Adulearn World, 2(4). https://doi.org/10.55849/ alhijr.v2i4.550

Mardiana, W., Krisdiana, A., Afkar, T., & Anjariyah, D. (2023). The reflection of learning
within an independent curriculum is crucial for enhancing educational outcomes
and fostering personal growth among students and teachers. This approach
emphasizes self-assessment and adaptability, which are essential in today’s
educational landscape. IJECA (International Journal of Education and Curriculum
Application), 6(2), 13-20.

MacCann, C,, Jiang, Y., Brown, L. E. R., Double, K. S., Bucich, M., & Minbashian, A.
(2020). Emotional intelligence predicts academic performance: A meta-analysis.
Psychological Bulletin, 146(2), 10-30.

Molloy, E., Boud, D., & Henderson, M. (2020). Developing a learning-centred
framework for feedback literacy. Assessment & Evaluation in Higher Education, 45(4),
527-540. https://doi.org/10.1080/02602938.2019.1667955

Morales, J. B. (2021). De-territorialisations for pedagogical co-creation: Challenging
traditionalistic pedagogies with students in higher education. Journal of University
Teaching and Learning Practice, 18(7), 214-227.

Morles, J. C., Slemp, G. R., Pekrun, R., Loderer, K., Hou, H., & Oades, L. G. (2021).
Activity achievement emotions and academic performance: A meta-analysis.
Educational Psychology Review, 33(3), 1051-1095.

Nasution, S. W. (2022). Assesment kurikulum merdeka belajar di sekolah dasar.
Prosiding Pendidikan Dasar, 1(1), 135-142. https:/ /doi.org/10.34007 /ppd.v1il.181

Nobutoshi, M. (2023). Metacognition and reflective teaching: A synergistic approach to
fostering critical thinking skills. Research and Advances in Education, 2(9), 1-11.
https://doi.org/10.56397 /RAE.2023.09.01

Nurunnabi, M., Almusharraf, N., & Aldeghaither, D. (2020). Mental health and well-
being during the COVID-19 pandemic in higher education: Evidence from G20
countries. Journal of Public Health Research, 9(s1), 60-68.

Ortan, F., Simut, C., & Simut, R. (2021). Self-efficacy, job satisfaction and teacher well-
being in the K-12 educational system. International Journal of Environmental Research
and Public Health, 18(23), 12763. https:/ /doi.org/10.3390/ijerph182312763

Rahmadayanti, D., & Hartoyo, A. (2022). Potret kurikulum merdeka, wujud merdeka
belajar di sekolah dasar. Jurnal Basicedu, 6(4), 7174-7187.
https:/ /doi.org/10.31004 / basicedu.v6i4.343

Rais, M. (2019). Pembelajaran reflektif, seni berpikir kritis, analitis dan kreatif. Badan
Penerbit UNM, 12(1), 20-25.

Rappleye, J., Komatsu, H., Uchida, Y., Krys, K., & Markus, H. (2020). ‘Better policies for
better lives'?: Constructive critique of the OECD’s (mis)measure of student well-
being. Journal of Education Policy, 35(2), 258-282.
https:/ /doi.org/10.1080/02680939.2019.1576923

Sasmito, E. (2023). Upaya mewujudkan “student well-being” melalui peningkatan
kompetensi guru dalam menerapkan pembelajaran berdefrensiasi di SMA Negeri 1
Talun Kabupaten Blitar. Jurnal Terapan Pendidikan Dasar Dan Menengah, 3(1), 131-
144. https:/ /doi.org/10.26418 /i-psh.v13i2.57951

IJORER: https;//journal.ig-education.com/index.phy/ijorer 1430


https://doi.org/10.1002/pits.22301
https://doi.org/10.55849/alhijr.v2i4.550
https://doi.org/10.1080/02602938.2019.1667955
https://doi.org/10.34007/ppd.v1i1.181
https://doi.org/10.56397/RAE.2023.09.01
https://doi.org/10.3390/ijerph182312763
https://doi.org/10.31004/basicedu.v6i4.343
https://doi.org/10.1080/02680939.2019.1576923
https://doi.org/10.26418/j-psh.v13i2.57951

Reflections on Learning and Student Well-being and Learning Achievement

Sholeh, M., Widodo, B. S., & Putra, B. A. W. (2024). Evaluating the implementation of
the independent curriculum policy in Indonesia: Sentiment analysis. Studies in
Learning and Teaching, 5(1), 1-10. https://doi.org/10.46627 /silet.v5i1.219

Sirait, A. A., Basri, H., & Ab Rahman, Z. (2024). The concept of independent curriculum
implementation: Realizing humanistic Islamic education learning. Educative, 2(1),
210-222. https:/ /doi.org/10.37985/educative.v2il1.210

Sufyadi, S., Lambas, R., Rosdiana, T., Rochim, F. A. N., Novrika, S., Iswoyo, S., Hartini,
Y., Primadonna, M., & Mahardhika, R. L. (2021). Pembelajaran paradigma baru.
Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi, 10(2), 15-27.

Sufyadi, S., Lambas, R., Rosdiana, T., Rochim, F. A. N., Novrika, S., Iswoyo, S., Hartini,
Y., Primadonna, M., & Mahardhika, R. L. (2021). Panduan pembelajaran dan
asesmen (jenjang pendidikan dasar dan menengah). Pusat Asesmen dan Pembelajaran
Badan Penelitian dan Pengembangan dan Perbukuan Kementerian Pendidikan,
Kebudayaan, Riset, dan Teknologi, 1(1), 10-15.

Sunarni, & Karyono, H. (2023). Persepsi guru terhadap implementasi kurikulum
merdeka belajar di sekolah dasar. Journal on Education, 5(2), 1613-1620.
https:/ /doi.org/10.31004 /joe.v5i2.796

Suwardi, S., Bukhori, I., Kartini, Chundasah, & Zulkifli, Z. (2022). Panduan pembelajaran
dan asesmen, RA, MI, MTs., MA dan MAK. Direktorat KSKK Madrasah Direktorat
Jenderal Pendidikan Islam Kementerian Agama.

Torrano, D. H., Ibrayeva, L., Sparks, J., Lim, N., Clementi, A., Almukhambetova, A.,
Nurtayev, Y., & Muratkyzy, A. (2020). Mental health and well-being of university
students: A bibliometric mapping of the literature. Frontiers in Psychology, 11(1),
1226-1233. https:/ /doi.org/10.3389/fpsye.2020.01226

Veine, S., Anderson, M. K., Andersen, N. H., Espenes, T. C., Sgyland, T. B., Wallin, P., &
Reams, J. (2020). Reflection as a core student learning activity in higher education:
Insights from nearly two decades of academic development. International Journal for
Academic Development, 25(2), 147-161.
https:/ /doi.org/10.1080/1360144X.2019.1659797

Wardani, I. G. A. K, Said, A., & Yatimah, D. (2023). Profesi keguruan. Universitas
Terbuka. 10(2), 15-50. https:/ /doi.org/10.53761/1.18.3.7

Wesely, J. K. (2021). Skimming the surface or digging deeper: The role of emotion in
students’ reflective journals during an experiential criminal justice course. Journal of
Experiential Education, 44(2), 167-183. https:/ /doi.org/10.1177/1053825920952829

Zamzani, I., Aditomo, A., Pratiwi, ., Sholihin, L., Hijriani, I., Utama, B., Anggraena, Y.,
Felicia, N., Simatupang, S. M., Djunaedji, F., Amani, N. Z., & Widiaswati, D. (2020).
Naskah akademik sekolah penggerak. Pusat Penelitian Kebijakan Badan Penelitian dan
Pengembangan dan Perbukuan Kementerian Pendidikan dan Kebudayaan, 1788(1), 229-
300. https://doi.org/10.1088/1742-6596/1788/1/012043

*Barokah Widuroyekti (Corresponding Author)

Fakultas Keguruan dan Ilmu Pendidikan, Universitas Terbuka, Indonesia

UT Jember J1. Kaliurang No 2-A. Krajan Barat. Sumber Sari Jember. Jawa Timur
68121. Indonesia

Email: barokahw@ecampus.ut.ac.id

IJORER: https;//journal.ig-education.com/index.phy/ijorer 1431


https://doi.org/10.46627/silet.v5i1.219
https://doi.org/10.37985/educative.v2i1.210
https://doi.org/10.31004/joe.v5i2.796
https://doi.org/10.3389/fpsyg.2020.01226
https://doi.org/10.1080/1360144X.2019.1659797
https://doi.org/10.53761/1.18.3.7
https://doi.org/10.1177/1053825920952829
https://doi.org/10.1088/1742-6596/1788/1/012043
mailto:barokahw@ecampus.ut.ac.id

Reflections on Learning and Student Well-being and Learning Achievement

Hadiqotul Luluk

Fakultas Keguruan dan Ilmu Pendidikan, Universitas Terbuka, Indonesia

UT Jember J1. Kaliurang No 2-A. Krajan Barat. Sumber Sari Jember. Jawa Timur
68121.

Indonesia

Email: lulu@ecampus.ut.ac.id

Arifin Nur Budiono

Fakultas Keguruan dan Ilmu Pendidikan, Universitas Islam Jember, Indonesia

J1. Kalimantan X, Krajan Timur, Sumbersari, Kec. Sumbersari, Kabupaten Jember,
Jawa Timur 68121. Indonesia

Email: budiononur05@gmail.com

Yurike Kinanthy Karamoy

Fakultas Keguruan dan Ilmu Pendidikan, Universitas Islam Jember, Indonesia

J1. Kalimantan X, Krajan Timur, Sumbersari, Kec. Sumbersari, Kabupaten Jember,
Jawa Timur 68121. Indonesia

Email: yurikekaramoy@gmail.com

Lindsay N. Bergsma

Psychology Student of Tilburg University

Tilburg School of Social and Behavioral Sciences (TSB)
Tilburg University, The Netherlands

Warandelaan 2, 5037 AB, Tilburg, The Netherlands
Email: ul87576@uvt.nl | Lindsay.natalia@gmail.com

IJORER: https;//journal.ig-education.com/index.phy/ijorer 1432


mailto:lulu@ecampus.ut.ac.id
mailto:budiononur05@gmail.com
mailto:yurikekaramoy@gmail.com
mailto:u187576@uvt.nl
mailto:Lindsay.natalia@gmail.com

