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Objective: This study aims to analyze the effect of behavioral bias on 
investment decisions among undergraduate students in Indonesia within 
the higher education context, with risk perception as a mediating variable 
and financial literacy as a moderating variable. The research provides an 
empirical foundation for strengthening behavioral-based financial literacy 
curricula in universities and preparing students to become rational 
investors. Method: A quantitative approach was employed by distributing 
questionnaires to 385 undergraduate students in Indonesia who are active 
individual investors registered with the Indonesia Central Securities 
Depository. The structural model was analyzed using SmartPLS 4, while the 
moderated mediation effect was tested using PROCESS Model 59 in SPSS. 
Results: The findings indicate that behavioral bias significantly and 
negatively affects risk perception, which in turn has a detrimental impact on 
students’ investment decisions. Critically, financial literacy moderates this 
relationship by weakening the adverse influence of behavioral bias on risk 
perception and transforming the effect of risk perception on investment 
decision into a positive one at higher levels of financial literacy.Moreover, 
risk perception mediates the relationship between behavioral bias and 
investment decisions, particularly at moderate levels of financial literacy. 
Novelty: The findings highlight the importance of integrating behavioral 
aspects into financial literacy curricula in higher education to equip students 
with cognitive and affective competencies for rational investment decision-
making. This study contributes not only to the behavioral finance literature 
but also enriches the financial literacy curriculum literature by providing 
empirical evidence on how behavioral and psychological mechanisms can 
be embedded into financial education design. This contribution bridges the 
gap between financial literacy education and behavioral finance research, 
emphasizing curriculum design that enhances students’ cognitive, affective, 
and behavioral competencies. 
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INTRODUCTION 

In higher education, improving financial knowledge is now a key focus for helping 
students make better financial choices. But many financial literacy programs in colleges 
mainly focus on things like budgeting, saving, and calculating investments. They don’t 
pay enough attention to the personal habits and behaviors that really influence how 
people make financial decisions in real life. This curricular gap limits students’ ability to 
understand how psychological biases and emotional factors influence financial behavior. 
Addressing this issue is increasingly urgent because the younger generation, particularly 
Generation Z, has become highly active in investment activities driven by the rapid 
expansion of digital financial platforms. According to data from the Indonesia Central 
Securities Depository (2024), as of January 2024, Generation Z accounted for 56.29 percent 
of all investors on the Indonesia Stock Exchange, with total stock assets valued at IDR 
50.26 trillion. This trend reflects a growing reality that university students today are not 
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only learners but also financial actors who actively engage in real economic decision-
making processes.  

As students become more involved in investment activities, they also face 
increasingly complex financial choices that require not only analytical reasoning but also 
emotional control and behavioral awareness. However, many do not yet possess 
sufficient cognitive and affective capacities to make rational investment decisions  
(Armansyah et al., 2023; Maheshwari & Samantaray, 2025; Pašiušienė et al., 2023). This 
condition underscores the need for educational institutions, particularly universities, to 
redesign their financial literacy curricula to move beyond the mere transfer of financial 
knowledge. A comprehensive curriculum should equip students with the ability to 
recognize and manage risk, mitigate behavioral biases, and cultivate reflective decision-
making in financial contexts (Mane & Sangale, 2023; Rochelle et al., 2017; Williams & 
Oumlil, 2015; Zhou et al., 2024).  

Several higher education institutions have begun integrating financial literacy 
materials in the curriculum through special courses or thematic learning programs. 
However, the approach used is still technical. Generally, it still focuses on understanding 
basic concepts and personal financial managerial skills, such as budgeting, debt 
management, and the principle of risk diversification in investment (Garman & Forgue, 
2020; Kapoor et al., 2017; Keown, 2023). Financial decisions are not only influenced by 
cognitive aspects but also by affective mechanisms such as risk perception and irrational 
behavioral tendencies (Baker & Nofsinger, 2010; Hirshleifer, 2015; Pompian, 2011). This 
indicates a persistent gap between the cognitive focus of current curricula and the 
behavioral dimensions that shape real-world financial decisions, underscoring the 
urgency for curriculum redesign that integrates behavioral insights into financial 
education. 

Some forms of behavioral bias that often appear in the investment context include 
overconfidence, herding, and disposition effects (Dhingra et al., 2024; S. Kumar & Goyal, 
2015; Mittal, 2022; Yuliawati et al., 2024; Zahera & Bansal, 2018). Overconfidence is the 
tendency of individuals to overestimate their skills, cognitive abilities, and the accuracy 
of their information (Jain, Walia, Kaur, et al., 2023; J. Kumar & Prince, 2023; Pikulina et 
al., 2017). Herding is the tendency of individuals to feel comfortable when following the 
actions of the majority around them (Ahmad & Wu, 2022; Din et al., 2021; Jain et al., 2019). 
The disposition effect is the tendency of individuals to sell profitable assets too quickly 
because of the desire to secure profits, while at the same time, they are reluctant to sell 
loss-making assets in the hope that their value will recover (Braga & Fávero, 2017; 
Dvorackova et al., 2023; Rau, 2015; Zahera & Bansal, 2019). 

In this situation, risk perception plays an important role as a psychological 
mechanism that links bias to final decisions because individuals tend to consider 
decisions based on the perception of potential losses or perceived gains (Almansour et 
al., 2023; Jain, Walia, Singla, et al., 2023; Nguyen et al., 2019). According to Baker & 
Ricciardi (2014), risk perception is a subjective process that individuals carry out when 
evaluating risk and uncertainty involving various quantitative and qualitative factors. 
This perception influences how investors choose a financial service or product that best 
suits their needs and expectations (Bairagi, 2021; Hossain & Siddiqua, 2024). 

Adequate financial literacy can be a cognitive protection tool that helps students 
evaluate decision alternatives more logically and structurally (Tang & Baker, 2016). 
Individuals with good financial literacy tend to have the ability to compare risks and 
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potential returns more objectively before making investment decisions (Gupta, 2021; 
Lusardi, 2019) and can minimize the influence of behavioral biases such as 
overconfidence and herding in their decision-making process (Adil et al., 2022; Suresh G., 
2024). This literacy also plays an important role in helping individuals prepare personal 
financial planning, manage debt wisely, and understand the principle of risk 
diversification in investment so that individuals can avoid impulsive decision-making 
(Kadoya & Khan, 2020; Lusardi, 2019). 

In the context of higher education, strengthening financial literacy is not only a 
means of transferring knowledge but also an effort to form critical thinking patterns and 
a cautious attitude among students in facing the complexity of the digital financial 
market, which is increasingly accessible to the younger generation (Nivrutti, 2024; Zhou 
et al., 2024). Thus, financial literacy is one of the important pillars in equipping students 
with relevant financial managerial skills for rational and sustainable investment decision-
making. 

Previous studies have shown that behavioral bias can negatively impact the quality 
of investment decisions (Baker & Ricciardi, 2015; Banerji et al., 2023; Mittal, 2022; 
Ogunlusi & Obademi, 2021; Shunmugasundaram & Sinha, 2024; Yasmin & Ferdaous, 
2023). On the other hand, research has shown that people's understanding of money can 
help reduce the harmful effects of these biases. (Adil et al., 2022; Gulzar et al., 2024; Hayat 
& Anwar, 2016; Khan et al., 2023; Suresh G., 2024). Therefore, the educational approach 
to financial literacy should not only emphasize the normative aspect but also be 
responsive to students' psychological characteristics as individuals vulnerable to bias in 
financial decision-making. Creating a financial education program that takes into account 
how people think and act is becoming more important. This is because it helps us 
understand how biases affect how people see risks and how much financial knowledge 
they have. By doing this, we can design better learning programs that help students 
develop a more complete understanding of financial skills, attitudes, and skills in dealing 
with complex financial decisions. 

This study looks at how biases in behavior, how people see risk, and the decisions 
they make when investing are connected among university students. It also checks how 
financial literacy affects this connection. The study also wants to give suggestions based 
on real findings to create a better and more complete financial literacy program for higher 
education. The findings can help make students more skilled and confident in handling 
their money, by covering what they know, what they can do, and how they think about 
financial matters. 

Although more students are investing, there aren't many studies in Indonesia that 
look closely at how things like behavioral bias, how people see risk, and their financial 
knowledge affect their investment choices. It's important to understand these factors 
because they help create a financial education program that's both useful and takes into 
account how students think and feel. Because of this, the study wants to: 
(1) Study how personal biases affect the way students at universities in Indonesia make 

their investment choices. 
(2) Check how risk perception affects the link between behavior biases and the choices 

people make when investing. 
(3) Explore how financial knowledge affects the link between people's mental shortcuts, 

their view of risks, and the choices they make when investing. 
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(4) Provide recommendations based on research results for developing a more contextual 
and behaviorally based financial literacy curriculum in Indonesian universities. 

ThusThis study aims to offer both theoretical and practical contributions by 
providing, evidence-based insights to strengthen financial literacy education in higher 
education. The ultimate goal is to inform and support the development of a more effective 
and behaviorally oriented financial literacy curriculum that not only enhances students’ 
conceptual understanding but also fosters rational, reflective, and responsible financial 
decision-making. 

 
RESEARCH METHOD 
Research Design 

This study employs a quantitative method based on surveys. This method enables 
researchers to gather a large volume of data in a structured way, which helps in 
examining the connection between different variables as outlined in a clear conceptual 
model (Creswell & Creswell, 2017). The main goal of this study is to look at how 
behavioral biases affect the investment choices of students. It also looks at how people's 
understanding of risk plays a role in this effect, and how their level of financial 
knowledge influences this relationship. The study aims to understand how mental and 
thinking factors shape students' decisions when investing, so that universities can create 
better financial education programs based on real evidence. 

To test the proposed moderated mediation model, Partial Least Squares Structural 
Equation Modeling (PLS-SEM) and PROCESS Model 59 were used. PLS-SEM was 
selected because it works well with complex models that include hidden factors and 
when the number of participants is not too large, and it allows simultaneous estimation 
of multiple dependent relationships, which is essential in educational and psychological 
research (J. F. Hair et al., 2019). PROCESS Model 59 complements PLS-SEM by enabling 
the conditional process analysis of mediation and moderation effects within a single 
analytical framework (Hayes & Rockwood, 2020). These combined methods ensure 
robust testing of both direct and indirect effects, providing comprehensive insight into 
students’ behavioral and cognitive mechanisms in financial decision-making. 

Population and Sample 
The population in this study includes undergraduate students from Indonesia who 

are individual stock investors and have registered with the Indonesia Central Securities 
Depository. The sample was selected using a purposive sampling method, based on the 
following inclusion category: (1) having the status of an active undergraduate, (2) having 
a personal securities account in their name, and (3) actively transacting stocks. 

Data collection was conducted online using Google Forms, which was distributed 
through the Investment Gallery network at various universities in Indonesia in 
collaboration with the Indonesia Stock Exchange (IDX). The number of respondents who 
met the criteria and could be analyzed was 385 students. 
The demographic features of the respondents are as follows: 
• Based on gender, 208 people (54%) were male and 177 people (46%) were female. 
• Based on age, all respondents were in the range of 17–28 years, which 

demographically falls into the Generation Z category (100%). 
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• All respondents (100%) were active students pursuing a Bachelor's degree from 
various universities in Indonesia. 

This composition provides a fairly representative picture of Generation Z students 
who are active as individual stock investors. It is thus relevant to studying investment 
behavior in the context of higher education in Indonesia. 

Research Procedures 
This study was conducted through the following stages (Figure 1): 
1. Conceptual Model Design: Developing the research framework and designing the 

questionnaire based on established theories and previous empirical studies. 
2. Data will be collected using an online survey that is sent to participants through 

university investment centers that are connected to the Indonesia Stock Exchange. 
3. Validity and Reliability Testing: Checking if the constructs have convergent validity, 

discriminant validity, and internal consistency using SmartPLS 4. 
4. Data Analysis: Using statistical methods to analyze the data, including looking at the 

measurement model and testing the structural model. SmartPLS 4 is used for the 
measurement part, and PROCESS Macro (Model 59) in SPSS is used for moderated 
mediation analysis. 

 
Figure 1. Research Process Steps 

Research Instrument 
The instrument used was a structured questionnaire consisting of 33 statements that 
measure four main constructs, as shown in Table 1 below. Prior to the main data 
collection, the instrument has gone through pilot testing on 30 active investor student 
respondents to test item clarity and internal consistency. The first Confirmatory Factor 
Analysis (CFA) results showed that all the items met the required standards: each had a 
factor loading of at least 0.7, average variance extracted (AVE) of at least 0.5, composite 
reliability (CR) of at least 0.7, and Cronbach's alpha of at least 0.8. This means the items 
are reliable and ready to be used for collecting primary data. 
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Table 1. Operationalization of Research Variables, Dimensions and Indicators 
Variable Type/Dimension Code Indicators References 

Behavioral 
Bias 

Overconfidence BB1 
 

BB2 
 

BB3 
 

BB4 
BB5 

 
BB6 

Confidence in market 
knowledge and skills 
Ability to control investment 
outcomes 
Experience and trust in 
personal abilities 
High trading frequency 
Satisfaction with previous 
investment decisions 
Confidence in timing stock 
purchases and sales 

(Jain et al., 2019; Jain, 
Walia, Kaur, et al., 2023; 
J. Kumar & Prince, 2023) 

 Herding BB7 
 
 

BB8 
 
 
 

BB9 
 

BB10 
 

BB11 
 

BB12 
 

Tendency to follow other 
people's investment 
decisions 
Influence of 
recommendations from 
brokers or well-known 
analysts 
Influence of opinions from 
friends and colleagues 
Response to information 
from the media 
Quick reaction to the actions 
of other investors 
Expectation of low risk and 
high returns 

(Ahmad & Wu, 2022; 
Jain, Walia, Kaur, et al., 

2023)  

 Disposition Effect BB13 
 

BB14 
 

BB15 
 

BB16 
 
 

BB17 
 
 

Tendency to sell stocks that 
have increased in price 
Keep holding onto stocks that 
have gone down in value 
Focus on avoiding capital 
losses 
Tendency to avoid losses 
rather than pursue gains 
(loss aversion) 
Excessive attention to price 
declines of stocks in the 
portfolio 

(Rau, 2015; Zahera & 
Bansal, 2019) 

Risk 
Perception 

Single construct RP1 
 

RP2 
 

RP3 
 

RP4 
 

RP5 
 

RP6 

Primary focus on risk when 
making decisions 
Discomfort with market 
uncertainty 
Concern about price 
fluctuations 
Anxiety over poor asset 
performance 
Subjective assessment of the 
risk of loss 
Perceived control over risk 

(Almansour et al., 2023; 
Bairagi, 2021; Hossain & 

Siddiqua, 2024) 
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Variable Type/Dimension Code Indicators References 

Investment 
Decision 

Single construct ID1 
 

ID2 
 

ID3 
ID4 
ID5 
ID6 

 
ID7 

Alignment with investment 
goals 
Expected outcomes and 
realized gains 
Risk tolerance 
Investment security 
Cash flow growth 
Lower risk than the general 
market 
Investment time horizon 

(Almansour et al., 2023; 
Ogunlusi & Obademi, 

2021) 

Financial 
Literacy 

Single construct FL1 
FL2 

 
FL3 

Basic financial knowledge 
Personal financial 
management skills 
Understanding of 
investment risk management 

(Kadoya & Khan, 2020; 
Lusardi, 2019) 

Note: Behavioral Bias is a multidimensional construct consisting of three dimensions: Overconfidence, Herding, 
and Disposition Effect. In contrast, Risk Perception, Investment Decision, and Financial Literacy are single-factor 
constructs measured directly through their indicators without sub-dimensions. This structure ensures conceptual 
clarity and consistency between the theoretical framework and the measurement model. 

All items were rated using a 5-point Likert scale. The questions in the questionnaire 
were taken from earlier studies that had been checked and proven reliable, and then 
changed to fit the situation of student investors in Indonesia. 

Data analysis was done in three steps.  
1. First, the measurement model was evaluated to check if the construct was valid 

and reliable. The SmartPLS 4 software version 4.1.1.2 was used, following the 
criteria from (J. Hair & Alamer, 2022). The evaluation included:  
a. Indicator validity was checked by ensuring the loading factor was at least 

0.7,  
b. Convergent validity was confirmed by having an Average Variance 

Extracted (AVE) of 0.5 or higher,  
c. Construct reliability was measured using Composite Reliability (CR) and 

Cronbach's Alpha, both needing to be 0.70 or more,  
d. Discriminant validity was tested using the Heterotrait-Monotrait Ratio 

(HTMT) method, with a result of 0.85 or less. 

2. Structural Model Analysis 
To examine how different factors relate to each other, a method called Partial 
Least Squares Structural Equation Modeling (PLS-SEM) was used. This 
approach helps understand how one variable affects another and how well the 
overall model predicts outcomes. The analysis included looking at R-square (R²) 
to show how much of the variation in the outcome is explained by the model, f-
square (f²) to measure the effect size of each variable, and model fit values such 
as SRMR and NFI to assess how well the model matches the data. 

3. Moderated Mediation Testing 
To analyze moderated mediation, PROCESS Macro Model 59 by Andrew F. 
Hayes was used, with the help of SPSS Statistics 26 software. The moderated 
mediation test was conducted by: 
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a. Analyzing the direct and indirect paths between variables X (behavioral bias), 
M (risk perception), W (financial literacy), and Y (investment decisions), 

b. Testing two-way interactions (X×W and M×W), 
c. Testing conditional effects at three levels of financial literacy (low, medium, 

high), 
d. Bootstrapping as many as 5000 samples to obtain significance values and 

confidence intervals for indirect effects. 

The moderated mediation analysis was conducted using PROCESS Model 59 in 
SPSS (Hayes & Rockwood, 2020). The financial literacy (FL) variable was measured 
on a five-point Likert scale with three indicators (total range 3–15). The PROCESS 
output automatically generated conditional effects at three representative levels of 
financial literacy: low (FL = 6), moderate (FL = 12), and high (FL = 15), corresponding 
to the 16th, 50th, and 84th percentiles of the data distribution. Therefore, FL = 12 
represents the moderate (median) level of financial literacy in the sample and serves 
as the reference point for interpreting conditional indirect effects. 

 
RESULTS AND DISCUSSION 

Results 
Results of Measurement Model Evaluation 
Here are the results of the algorithm analysis using SmartPLS 4 for the measurement 
model assessment of the research model: 

 
Figure 2. Measurement Model of Research Model 
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Table 1. Convergent Validity and Reliability Analysis of Research Model 
Constructs Measurement 

Items 
Loadings AVE Composite 

Reliability 
Cronbach’s 

Alpha 
Behavioral 
Bias (BB) 

BB1 0.732 0.650 0.969 0.967 
BB2 0.786    
BB3 0.732    
BB4 0.710    
BB5 0.848    
BB6 0.820    
BB7 0.844    
BB8 0.806    
BB9 0.830    
BB10 0.805    
BB11 0.815    
BB12 0.812    
BB13 0.831    
BB14 0.844    
BB15 0.821    
BB16 0.831    
BB17 0.820    

Risk 
Perception 
(RP) 

RP1 0.785 0.608 0.903 0.871 
RP2 0.789    
RP3 0.844    
RP4 0.748    
RP5 0.752    
RP6 0.756    

Investment 
Decision 
(ID) 

ID1 0.759 0.617 0.918 0.896 
ID2 0.848    
ID3 0.839    
ID4 0.787    
ID5 0.720    
ID6 0.793    
ID7 0.743    

Financial 
Literacy 
(FL) 

FL1 0.938 0.895 0.962 0.941 
FL2 0.950    
FL3 0.949    

Table 1 shows the results of the convergent validity and reliability tests for the 
research model, using Confirmatory Factor Analysis. The factors for all the indicators are 
between 0.710 and 0.950, which is higher than the suggested minimum of 0.70 (J. F. Hair 
et al., 2019). This means the indicators are good at showing the underlying concepts they 
are meant to measure. The Average Variance Extracted (AVE) values for all the concepts 
range from 0.608 to 0.895, which is above the suggested minimum of 0.50, confirming that 
the constructs are valid and well measured (Fornell & Larcker, 1981). For reliability, the 
Composite Reliability (CR) values for all the constructs are over 0.90, and Cronbach's 
Alpha is also above 0.85, showing that the constructs are reliable and have good internal 
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consistency (Nunnally & Bernstein, 1994). These results show that the measurement 
model used in this study is both valid and reliable, allowing the constructs of behavioral 
bias, risk perception, investment decisions, and financial literacy to be used for more 
detailed structural analysis. 

Table 2. HTMT Results 

Constructs Behavioral Bias Financial 
Literacy 

Investment 
Decision 

Risk 
Perception 

FL x 
BB 

FL x 
RP 

Behavioral Bias – 0.252 0.309 0.391 0.048 0.137 
Financial Literacy 0.252 – 0.725 0.566 0.037 0.044 
Investment Decision 0.309 0.725 – 0.534 0.051 0.185 
Risk Perception 0.391 0.566 0.534 – 0.173 0.340 
FL x BB 0.048 0.037 0.051 0.173 – 0.381 
FL x RP 0.137 0.044 0.185 0.340 0.381 – 

The test for discriminant validity using the Heterotrait-Monotrait Ratio (HTMT) 
method shows that all the HTMT values between the different constructs are less than 
0.85. This means that the discriminant validity is satisfied. Each construct in the model is 
clearly different from the others. 

Results of Structural Model Analysis 

Table 3. R2 Value 
Constructs R-square R-square adjusted 

Investment Decision 0.551 0.545 
Risk Perception 0.360 0.354 

The R-square (R²) value on the Investment Decision construct is 0.551, indicating 
that the independent variables in the model explain 55.1% of the variation in students' 
investment decisions. Meanwhile, the R² value on Risk Perception is 0.360, indicating that 
the model explains 36.0% of students' risk perception variation. 

Table 4. F2 Value 
Constructs Behavioral 

Bias 
Financial 
Literacy 

Investment 
Decision 

Risk 
Perception 

FL x 
BB 

FL x 
RP 

Behavioral Bias – – 0.020 0.109 – – 
Financial Literacy – – 0.425 0.284 – – 
Investment Decision – – – – – – 
Risk Perception – – 0.088 – – – 
FL x BB – – 0.002 0.032 – – 
FL x RP – – 0.156 – – – 

The f-square value (f²) shows that financial literacy has a considerable influence on 
investment decisions (0.425), while financial literacy on risk perception has a moderate 
influence (0.284). Meanwhile, the interaction of financial literacy and risk perception on 
investment decisions shows a moderate effect (0.156), and other paths show minor to 
minimal effects according to the classification of Hair et al. (2019). 

Model fit testing shows SRMR values of 0.072 (saturated) and 0.074 (estimated), 
below the cut-off limit of 0.08, indicating that the model fits well. The NFI value of 0.726–
0.727 is also acceptable in PLS-SEM analysis. The d_ULS and d_G values are within the 
acceptable range, indicating no significant deviation in the model. 
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Table 5. Model Fit Index Results  
Saturated model  Estimated model  

SRMR  0.072  0.074  
d_ULS  2.918  3.034  
d_G  1.710  1.711  
Chi-square  3327.901  3342.904  
NFI  0.727  0.726  

Results of Moderated Mediation Hypothesis Testing (PROCESS Model 59) 
The following are the results of testing the moderated mediation hypothesis conducted 
using PROCESS Model 59 in SPSS. 

Table 6. Summary of Hypothesis Testing (PROCESS Model 59) 
Nu Hypothesis Path Coefficient (β) t-value p-value Decision 
H1 Behavioral bias negatively 

affects risk perception. 
BB → RP -0.2306 -5.14 <0.001 Supported 

H2 Financial literacy 
moderates BB → RP. 

BB x FL → RP 0.0135 3.42 0.001 Supported 

H3 Risk perception negatively 
affects investment decision. 

RP → ID -0.3490 -5.38 <0.001 Supported 

H4 Financial literacy 
moderates RP → ID. 

RP x FL → ID 0.0489 7.73 <0.001 Supported 

H5 Behavioral bias negatively 
affects investment decision. 

BB → ID -0.0407 -1.55 0.123 Not 
Supported 

H6 Financial literacy 
moderates BB → ID. 

BB x FL → ID 0.0015 0.68 0.498 Not 
Supported 

H7 Risk perception mediates 
BB → ID. 

BB → RP → ID -0.0165 
(FL=12) 

– 95% CI: [-
0.0245, -
0.0090] 

Supported 

The results from the moderated mediation analysis using PROCESS Model 59 show 
that behavioral bias has a significant negative impact on risk perception (β = -0.2306, p < 
0.001), which supports the first hypothesis. This means that students who have a high 
level of behavioral bias tend to perceive less risk. Financial literacy also plays a 
moderating role in the relationship between behavioral bias and risk perception (β = 
0.0135, p = 0.001), supporting the second hypothesis. The findings suggest that as 
students’ financial literacy increases, the negative effect of behavioral bias on risk 
perception becomes weaker. 

Risk perception was found to have a significant negative effect on investment 
decisions (β = -0.3490, p < 0.001), supporting the third hypothesis. 
This means that students with higher risk perception are less likely to make investment 
decisions. Financial literacy also moderates the relationship between risk perception and 
investment decisions (β = 0.0489, p < 0.001), supporting the fourth hypothesis. The effect 
of risk perception on investment decisions shifts from negative to positive as financial 
literacy increases. 

The direct effect of behavioral bias on investment decisions was not significant (β = 
-0.0407, p = 0.123), which means the fifth hypothesis is not supported. 
The moderating effect of financial literacy on the direct path of behavioral bias on 
investment decisions was also not significant (β = 0.0015, p = 0.498), so the sixth 
hypothesis is not supported. 

This result indicates that students with an average level of financial literacy are most 
susceptible to behavioral influences in their investment decision-making. At low levels 
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of financial literacy (FL = 6), limited cognitive capacity weakens their ability to assess 
risk, while at high levels (FL = 15), greater financial competence allows them to manage 
risk more rationally and reduce the indirect effect. Hence, the conditional mediation is 
most evident at the moderate level of financial literacy, highlighting the transitional zone 
where knowledge and behavior interact most strongly. 

These findings reinforce that financial literacy plays an essential moderating role in 
shaping students’ cognitive and behavioral mechanisms in investment decisions. 
Therefore, improving students’ financial literacy can serve as an effective educational 
intervention to reduce behavioral bias and enhance rational financial decision-making 
under different risk conditions. 

Discussion 
The Effect of Behavioral Bias on Students' Investment Decisions 

This study aims to analyze the effect of behavioral bias on investment decisions of 
students in universities in Indonesia. The results indicate that the direct effect of 
behavioral bias on students' investment decisions is not significant. This finding indicates 
that students, as novice investors, do not immediately change their investment decisions 
just because they are influenced by their behavioral biases. 

A possible explanation for this finding is that students, despite having bias 
tendencies such as overconfidence, herding, and disposition effects (Jain, Walia, Kaur, et 
al., 2023; Zahera & Bansal, 2019), still consider other factors in decision-making, such as 
personal financial goals and financial conditions, as well as the influence of the academic 
environment that increases their understanding of investment risk (Mane & Sangale, 
2023). This indicates that psychological mechanisms influence students' investment 
decisions more in the form of risk perception than direct behavioral bias. 

This finding is consistent with Bairagi (2021) and Almansour et al. (2023) studies, 
which show that behavioral bias influences investment decisions indirectly through risk 
perception. Therefore, to understand students' investment decision-making more 
comprehensively, it is necessary to consider the role of risk perception as a mediator in 
the relationship between behavioral bias and investment decisions. 

The Role of Risk Perception as a Mediator in the Relationship between Behavioral 
Bias and Investment Decisions 

This study also aims to examine the role of risk perception as a mediator in the 
relationship between behavioral bias and students' investment decisions. The results 
show that behavioral bias significantly and negatively affects students' risk perception. 
Students with high levels of behavioral bias, such as overconfidence and herding, tend to 
underestimate the risk in their investment activities (Ahmad & Wu, 2022; Jain, Walia, 
Singla, et al., 2023). 

This finding supports the behavioral finance theory, which emphasizes that 
investors are not always rational in facing risks but are influenced by psychological and 
emotional factors (Baker & Ricciardi, 2014; Hirshleifer, 2015). Low-risk perception due to 
behavioral bias can encourage students to make high-risk investment decisions without 
careful consideration. However, at a moderate level of financial literacy, risk perception 
can help students reassess their investment decisions, thereby reducing the potential for 
errors in decision-making (Nguyen et al., 2019). This suggests that risk perception is an 
important mediator between behavioral bias and students' investment decisions. 
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At a moderate level of financial literacy (FL = 12), students have basic financial 
knowledge but have not fully developed emotional control skills and stable analytical 
consistency. As a result, risk perception serves as a transition mechanism between 
intuitive reactions and rational analysis. This explains why the mediation effect only 
appears at moderate literacy levels, as this level represents a balancing point between 
behavioral bias and financial rationality (Nguyen et al., 2019; Tang & Baker, 2016). 

Importantly, this study distinguishes between the direct negative effect of risk 
perception on investment decision (H3, β = −0.3490) and its conditional positive role 
under high financial literacy levels (H4 and H7). In the base model, higher risk perception 
discourages investment because students tend to avoid uncertain outcomes. However, 
when financial literacy is high, this pattern reverses, risk perception becomes a 
constructive signal that helps students evaluate opportunities more analytically rather 
than emotionally. This shift illustrates that financial literacy transforms risk perception 
from a purely defensive psychological reaction into a rational evaluative process that 
supports informed investment choices. 

The Role of Financial Literacy as a Moderating Variable 
Furthermore, this study looks at how financial literacy acts as a moderating factor 

in the connection between behavioral bias, risk perception, and students' investment 
choices. The results show that financial literacy plays a significant role in how behavioral 
bias affects risk perception. This suggests that students who have a good understanding 
of financial matters are better able to counteract the negative effects of behavioral bias 
when assessing investment risks. This matches up with other findings that financial 
literacy helps people develop stronger analytical skills for understanding risks and 
makes them more capable of making thoughtful financial decisions. (Lusardi, 2015; 
Suresh G., 2024). 

Students with good financial literacy tend to re-examine their personal biases when 
facing risky investment situations. They are more careful in evaluating potential gains 
and losses and considering relevant data and information before making decisions 
(Gupta, 2021; Mane & Sangale, 2023). Thus, financial literacy is an educational tool and a 
cognitive filter that helps students control their behavioral biases in the decision-making 
process (Adil et al., 2022). 

In addition to moderating the relationship between behavioral bias and risk 
perception, financial literacy moderates the relationship between risk perception and 
students' investment decisions. This study shows that at a high level of financial literacy, 
students' risk perception can be a positive guide in making investment decisions. 
Students with high financial literacy can manage risk better and use risk as a constructive 
consideration in their investment decision-making process (Lusardi, 2015; Nguyen et al., 
2019). These results are also relevant to findings showing that financial literacy can 
increase individuals' confidence in facing risks and make them more rational in making 
investment decisions (Khan et al., 2023). 

A key theoretical contribution of this study lies in the finding that the influence of 
risk perception on investment decision-making is not uniformly negative, as 
predominantly suggested in previous studies, but becomes positive when financial 
literacy reaches a high level. This indicates that financial literacy functions not merely as 
a buffering variable, but as a transformative cognitive mechanism that alters how 
individuals interpret and respond to risk information. Instead of viewing risk as a 
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deterrent, financially literate students perceive it as an opportunity for strategic decision-
making. This finding extends existing behavioral finance models, which have largely 
adopted a linear perspective, by introducing a conditional view in which the direction 
and strength of the effect depend on the individual’s level of financial literacy.  

Therefore, this study advances the theoretical understanding of financial behavior 
by demonstrating that financial literacy can shift the psychological meaning of risk from 
a negative threat into a positive evaluative signal that supports rational investment 
choices. Financial literacy reframes risk perception from fear-based avoidance to 
analytical evaluation, enabling students to interpret uncertainty as a strategic 
opportunity for decision-making. This finding reinforces the argument that financial 
literacy is not only a moderating factor but also a transformative cognitive mechanism 
that reshapes behavioral responses toward risk (Baker & Ricciardi, 2014; Khan et al., 2023; 
Lusardi, 2019). 

Implications for Financial Literacy Curriculum Development in Higher Education 
In accordance with the research objectives, this study's results provide evidence-

based recommendations for developing a contextual and behavioral-based financial 
literacy curriculum in higher education. The findings indicate that financial literacy 
functions not only as cognitive knowledge but also as an effective moderating mechanism 
for reducing the negative impact of behavioral bias and optimizing students' risk 
perceptions in investment decision-making. This supportsLusardi (2019) idea that 
financial literacy must be developed as a multidimensional competency that includes 
cognitive, affective, and behavioral aspects in dealing with the dynamics of financial 
decision-making (Suresh G., 2024). 

In practice, the financial literacy curriculum in higher education so far tends to focus 
on cognitive aspects, such as understanding basic financial concepts, budgeting, and debt 
management (Garman & Forgue, 2020; Kapoor et al., 2017; Keown, 2023). The results of 
this study indicate that students, as part of Generation Z who are increasingly actively 
involved in investment, also face psychological challenges in the form of behavioral 
biases such as overconfidence, herding, and disposition effects that can affect the quality 
of their investment decisions (Dhingra et al., 2024; Mittal, 2022; Zahera & Bansal, 2018).  

Therefore, the financial literacy curriculum needs to be developed with a 
behavioral-based financial education approach, which not only provides financial 
knowledge material but also trains students to recognize, understand, and control 
behavioral biases in the context of investment decision-making (Mane & Sangale, 2023; 
Zhou et al., 2024). For example, the integration of behavioral finance material into the 
financial literacy curriculum can be done by facilitating students to study real cases (case-
based learning) about investment errors due to behavioral bias, conducting simulations 
of investment decision-making under risk conditions using virtual investment 
applications, and personal reflection on each student's financial decision-making style. 
This aligns with the OECD (2020) recommendation regarding the need for a contextual 
and applicable financial literacy learning approach so that students can internalize risk 
management skills and rational financial decision-making in real life (Nguyen et al., 
2019). 

Furthermore, the findings of this study demonstrate that financial literacy can 
transform risk perception from an inhibitor into a catalyst for rational decision-making. 
This supports the inclusion of risk literacy as a key component of financial education. 
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Students should learn not only how to measure and understand risk but also how to 
develop a positive and adaptive risk mindset that sees uncertainty as an opportunity 
rather than a threat (Lusardi, 2015; Nguyen et al., 2019). 

Finally, this study supports the proposal that financial literacy curricula in higher 
education should include psychological self-assessments of behavioral bias, risk 
perception, and financial self-efficacy to enable more personalized learning 
interventions. Consistent with Gulzar et al. (2024), personalization enhances the 
effectiveness of financial literacy programs, especially for students from diverse socio-
economic and investment backgrounds. 

Thus, the results of this study can serve as a foundation for developing a behavioral-
based financial literacy curriculum that includes: 

1. Basic financial knowledge and investment-risk management; 
2. Introduction to and understanding of behavioral biases in financial decisions; 
3. Investment decision-making training through simulation and self-reflection; 
4. Development of a positive and adaptive risk mindset; 
5. Personalization of learning interventions based on students’ bias and literacy 

profiles. 
With this curriculum approach, universities can produce graduates who are not only 

cognitively financially literate but also possess the affective and behavioral competencies 
needed to navigate the realities of financial decision-making in the future. 
 
CONCLUSION 
Fundamental Finding: This study found that behavioral bias indirectly influences 
students' investment decisions through risk perception, with financial literacy 
moderating both relationships. Implication: These results highlight the importance of 
strengthening behavioral financial literacy in higher education curricula to help students 
become rational investors who can manage risks and biases effectively. These findings 
emphasize the necessity for higher education curricula to integrate behavioral-based 
financial literacy that cultivates risk awareness, emotional regulation, and rational 
investment skills among students. Limitation: This study is cross-sectional, involving 
only active student investors, and has not examined the distinct effects of specific types 
of behavioral bias separately. Future Research: Future studies should extend this work 
by analyzing each type of behavioral bias (e.g., overconfidence, herding, disposition 
effect) individually to explore their unique mechanisms and intensity in shaping 
students’ risk perception and investment behavior. In addition, future research is 
encouraged to adopt an educational research agenda by empirically testing the 
effectiveness of behavioral-based financial literacy curricula through experimental 
designs (e.g., classroom interventions, simulation-based learning, behavioral training 
modules) or longitudinal studies that track changes in students’ financial decision-
making over time. Such research would provide strong empirical evidence on whether 
integrating behavioral components into financial education can improve students’ 
cognitive, affective, and behavioral competencies in real investment contexts. 
 
REFERENCES 
Adil, M., Singh, Y., & Ansari, Mohd. S. (2022). How financial literacy moderate the 

association between behaviour biases and investment decision? Asian Journal of 
Accounting Research, 7(1), 17–30. https://doi.org/10.1108/AJAR-09-2020-0086 



 
IJORER : International Journal of Recent Educational Research 
Homepage : https://journal.ia-education.com/index.php/ijorer 
Email : ijorer@ia-education.com 

p-ISSN : 2721-852X ; e-ISSN : 2721-7965 
IJORER, Vol. 7, No. 1, January 2026 

Page 303-321 
© 2026 IJORER:  

International Journal of Recent Educational Research 
 

 
318 

Ahmad, M., & Wu, Q. (2022). Does Herding Behavior Matter in Investment Management 
and Perceived Market Efficiency? Evidence from An Emerging Market. Management 
Decision, 60(8), 2148–2173. https://doi.org/10.1108/MD-07-2020-0867 

Almansour, B. Y., Elkrghli, S., & Almansour, A. Y. (2023). Behavioral Finance Factors and 
Investment Decisions: A Mediating Role of Risk Perception. Cogent Economics & 
Finance, 11(2). https://doi.org/10.1080/23322039.2023.2239032 

Armansyah, R. F., Ardianto, H., & Rithmaya, C. L. (2023). Understanding Gen Z 
Investment Decisions: Capital Market Literacy and Emotional Biases. Jurnal 
Manajemen Dan Kewirausahaan, 25(2), 105–119. 
https://doi.org/10.9744/jmk.25.2.105-119 

Bairagi, P. (2021). Influence of Risk Perception on Retail Investors’ Decision Making. 
SSRN Electronic Journal. https://doi.org/10.2139/ssrn.3846839 

Baker, H. K., & Nofsinger, J. R. (2010). Behavioral Finance: An Overview. In Behavioral 
Finance (pp. 1–21). Wiley. https://doi.org/10.1002/9781118258415.ch1 

Baker, H. K., & Ricciardi, V. (2014). Investor Behavior: The Psychology of Financial Planning 
and Investing (H. K. Baker & V. Ricciardi, Eds.). John Wiley & Sons, Inc. 
https://doi.org/10.1002/9781118813454 

Baker, H. K., & Ricciardi, V. (2015). Understanding behavioral aspects of financial 
planning and investing. Journal of Financial Planning, 28(3), 22–26. 

Banerji, J., Kundu, K., & Alam, P. A. (2023). The impact of behavioral biases on 
individuals’ financial choices under uncertainty: An empirical approach. Business 
Perspectives and Research, 11(3), 401–424. 
https://doi.org/10.1177/22785337221098287 

Braga, R., & Fávero, L. P. L. (2017). Disposition effect and tolerance to losses in stock 
investment decisions: An experimental study. Journal of Behavioral Finance, 18(3), 271–
280. https://doi.org/10.1080/15427560.2017.1308946 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed 
methods approaches. Sage Publications. 

Dhingra, B., Yadav, M., Saini, M., & Mittal, R. (2024). A bibliometric visualization of 
behavioral biases in investment decision-making. Qualitative Research in Financial 
Markets, 16(3), 503–526. https://doi.org/10.1108/QRFM-05-2022-0081 

Din, S. M. U., Mehmood, S. K., Shahzad, A., Ahmad, I., Davidyants, A., & Abu-Rumman, 
A. (2021). The impact of behavioral biases on herding behavior of investors in islamic 
financial products. Frontiers in Psychology, 11. 
https://doi.org/10.3389/fpsyg.2020.600570 

Dvorackova, H., Tichy, T., & Jochec, M. (2023). How do limit orders affect the disposition 
effect on highly liquid markets – experimental finance evidence. Journal of Behavioral 
Finance, 24(3), 290–302. https://doi.org/10.1080/15427560.2021.1973006 

Fornell, C., & Larcker, D. F. (1981). Evaluating structural equation models with 
unobservable variables and measurement error. Journal of Marketing Research, 18(1), 
39–50. https://doi.org/10.1177/002224378101800104 

Garman, E. T., & Forgue, R. E. (2020). Personal finance (13th ed). Cengage Learning. 
Gulzar, T. I., Javed, N., Ali, N., & ul Hasan, S. S. (2024). Influence of behavioral biases on 

investment decisions: Moderating role of financial literacy and emotional stability in 
the new normal. Kurdish Studies, 35–43. https://doi.org/10.53555/ks.v12i3.2918 

Gupta, P. K. (2021). The impact of financial literacy on investment decisions. Ashok 
Yakkaldevi. 



 
IJORER : International Journal of Recent Educational Research 
Homepage : https://journal.ia-education.com/index.php/ijorer 
Email : ijorer@ia-education.com 

p-ISSN : 2721-852X ; e-ISSN : 2721-7965 
IJORER, Vol. 7, No. 1, January 2026 

Page 303-321 
© 2026 IJORER:  

International Journal of Recent Educational Research 
 

 
319 

Hair, J. F., Black, W. C., Babin, B. J., & Anderson, R. E. (2019). Multivariate data analysis 
(8th ed). Cengage Learning. 

Hayat, A., & Anwar, M. (2016). Impact of behavioral biases on investment decision: 
Moderating role of financial literacy. SSRN Electronic Journal. 
https://doi.org/10.2139/ssrn.2842502 

Hayes, A. F., & Rockwood, N. J. (2020). Conditional Process Analysis: Concepts, 
Computation, and Advances in the Modeling of the Contingencies of Mechanisms. 
American Behavioral Scientist, 64(1), 19–54. 
https://doi.org/10.1177/0002764219859633 

Hirshleifer, D. (2015). Behavioral finance. Annual Review of Financial Economics, 7(1), 133–
159. https://doi.org/10.1146/annurev-financial-092214-043752 

Hossain, T., & Siddiqua, P. (2024). Exploring the influence of behavioral aspects on stock 
investment decision-making: a study on Bangladeshi individual investors. PSU 
Research Review, 8(2), 467–483. https://doi.org/10.1108/PRR-10-2021-0054 

Indonesia Central Securities Depository. (2024). Statistik Pasar Modal Indonesia: Januari 
2024. Indonesia Central Securities Depository. 

Jain, J., Walia, N., & Gupta, S. (2019). Evaluation of behavioral biases affecting investment 
decision making of individual equity investors by fuzzy analytic hierarchy process. 
Review of Behavioral Finance, 12(3), 297–314. https://doi.org/10.1108/RBF-03-2019-
0044 

Jain, J., Walia, N., Kaur, M., Sood, K., & Kaur, D. (2023). Shaping investment decisions 
through financial literacy: Do herding and overconfidence bias mediate the 
relationship? Global Business Review. https://doi.org/10.1177/09721509221147409 

Jain, J., Walia, N., Singla, H., Singh, S., Sood, K., & Grima, S. (2023). Heuristic biases as 
mental shortcuts to investment decision-making: A mediation analysis of risk 
perception. Risks, 11(4), 72. https://doi.org/10.3390/risks11040072 

Kadoya, Y., & Khan, M. S. R. (2020). Financial literacy in Japan: New evidence using 
financial knowledge, behavior, and attitude. Sustainability, 12(9), 3683. 
https://doi.org/10.3390/su12093683 

Kapoor, J. R., Dlabay, L. R., & Hughes, R. J. (2017). Personal finance (12th ed). McGraw-
Hill Education. 

Keown, A. J. (2023). Personal finance: turning money into wealth (9th ed). Pearson. 
Khan, S. K., Hassan, N. U., & Islam, J. (2023). Unlocking the investment puzzle: The 

influence of behavioral biases & moderating role of financial literacy. Journal of Social 
Research Development, 4(2), 433–444. https://doi.org/10.53664/JSRD/04-02-2023-17-
433-444 

Kumar, J., & Prince, N. (2023). Overconfidence bias in investment decisions: A systematic 
mapping of literature and future research topics. FIIB Business Review. 
https://doi.org/10.1177/23197145231174344 

Kumar, S., & Goyal, N. (2015). Behavioural biases in investment decision making – a 
systematic literature review. Qualitative Research in Financial Markets, 7(1), 88–108. 
https://doi.org/10.1108/QRFM-07-2014-0022 

Lusardi, A. (2015). Risk literacy. Italian Economic Journal, 1(1), 5–23. 
https://doi.org/10.1007/s40797-015-0011-x 

Lusardi, A. (2019). Financial literacy and the need for financial education: evidence and 
implications. Swiss Journal of Economics and Statistics, 155(1), 1. 
https://doi.org/10.1186/s41937-019-0027-5 



 
IJORER : International Journal of Recent Educational Research 
Homepage : https://journal.ia-education.com/index.php/ijorer 
Email : ijorer@ia-education.com 

p-ISSN : 2721-852X ; e-ISSN : 2721-7965 
IJORER, Vol. 7, No. 1, January 2026 

Page 303-321 
© 2026 IJORER:  

International Journal of Recent Educational Research 
 

 
320 

Maheshwari, H., & Samantaray, A. K. (2025). Beyond instinct: The influence of artificial 
intelligence on investment decision-making among Gen Z investors in emerging 
markets. International Journal of Accounting & Information Management. 
https://doi.org/10.1108/IJAIM-10-2024-0371 

Mane, V. G., & Sangale, S. A. (2023). Integrating financial literacy into higher education: 
Perspectives from students and learning outcomes. InternationJournal of All Research 
Education and Scientific Methods (IJARESM), 11(5), 1680–1688. 

Mittal, S. K. (2022). Behavior biases and investment decision: theoretical and research 
framework. Qualitative Research in Financial Markets, 14(2), 213–228. 
https://doi.org/10.1108/QRFM-09-2017-0085 

Nguyen, L., Gallery, G., & Newton, C. (2019). The joint influence of financial risk 
perception and risk tolerance on individual investment decision-making. Accounting 
& Finance, 59(S1), 747–771. https://doi.org/10.1111/acfi.12295 

Nivrutti, K. N. (2024). Financial literacy in education: Building a foundation of economic 
empowerment. Multidisciplinary Aspects of Education. 

Nunnally, J. C., & Bernstein, I. H. (1994). Psychometric theory. McGraw-Hill. 
OECD. (2020). OECD/INFE International Survey of Adult Financial Literacy. OECD 

Publishing. 
Ogunlusi, O. E., & Obademi, O. (2021). The impact of behavioural finance on investment 

decision-making: a study of selected investment banks in Nigeria. Global Business 
Review, 22(6), 1345–1361. https://doi.org/10.1177/0972150919851388 

Pašiušienė, I., Podviezko, A., Malakaitė, D., Žarskienė, L., Liučvaitienė, A., & Martišienė, 
R. (2023). Exploring generation z’s investment patterns and attitudes towards 
greenness. Sustainability, 16(1), 352. https://doi.org/10.3390/su16010352 

Pikulina, E., Renneboog, L., & Tobler, P. N. (2017). Overconfidence and investment: An 
experimental approach. Journal of Corporate Finance, 43, 175–192. 
https://doi.org/10.1016/j.jcorpfin.2017.01.002 

Pompian, M. M. (2011). Behavioral finance and wealth management: how to build investment 
strategies that account for investor biases (2nd ed). John Wiley & Sons. 

Rau, H. A. (2015). The disposition effect in team investment decisions: Experimental 
evidence. Journal of Banking & Finance, 61, 272–282. 
https://doi.org/10.1016/j.jbankfin.2015.09.015 

Rochelle, M., McClendon, G., Brackett, M., Wright, M., & Sherraden, M. (2017). Adopting 
a financial capability and asset building curriculum at historically black colleges and 
universities. Journal of Human Behavior in the Social Environment, 27(5), 367–384. 

Shunmugasundaram, V., & Sinha, A. (2024). The impact of behavioral biases 
on investment decisions: a serial mediation analysis. Journal of Economics, Finance and 
Administrative Science. https://doi.org/10.1108/JEFAS-08-2023-0243 

Suresh G. (2024). Impact of financial literacy and behavioural biases on investment 
decision-making. FIIB Business Review, 13(1), 72–86. 
https://doi.org/10.1177/23197145211035481 

Tang, N., & Baker, A. (2016). Self-esteem, financial knowledge and financial behavior. 
Journal of Economic Psychology, 54, 164–176. 
https://doi.org/10.1016/j.joep.2016.04.005 

Williams, A. J., & Oumlil, B. (2015). College student financial capability: A framework for 
public policy, research and managerial action for financial exclusion prevention. 



 
IJORER : International Journal of Recent Educational Research 
Homepage : https://journal.ia-education.com/index.php/ijorer 
Email : ijorer@ia-education.com 

p-ISSN : 2721-852X ; e-ISSN : 2721-7965 
IJORER, Vol. 7, No. 1, January 2026 

Page 303-321 
© 2026 IJORER:  

International Journal of Recent Educational Research 
 

 
321 

International Journal of Bank Marketing, 33(5), 637–653. 
https://doi.org/10.1108/IJBM-06-2014-0081 

Yasmin, F., & Ferdaous, J. (2023). Behavioral biases affecting investment decisions of 
capital market investors in Bangladesh: A behavioral finance approach. Investment 
Management and Financial Innovations, 20(2), 149–159. 
https://doi.org/10.21511/imfi.20(2).2023.13 

Yuliawati, T., Nugraha, N., Sari, M., Waspada, I., Purnamasari, I., Hendrayati, H., & 
Muhamat, A. A. (2024). Overconfidence and herding: how these biases affect 
generation z investments decision making. Image : Jurnal Riset Manajemen, 12(1), 149–
163. https://doi.org/10.17509/image.2024.012 

Zahera, S. A., & Bansal, R. (2018). Do investors exhibit behavioral biases in investment 
decision making? A systematic review. Qualitative Research in Financial Markets, 10(2), 
210–251. https://doi.org/10.1108/QRFM-04-2017-0028 

Zahera, S. A., & Bansal, R. (2019). A study of prominence for disposition effect: a 
systematic review. Qualitative Research in Financial Markets, 11(1), 2–21. 
https://doi.org/10.1108/QRFM-07-2018-0081 

Zhou, Y., Hussin, M., & Abd Majid, M. Z. (2024). Re-conceptualizing financial literacy in 
China’s higher education: An exploratory qualitative study. Journal of Pedagogical 
Research. https://doi.org/10.33902/JPR.202429591 

* Tia Yuliawati (Corresponding Author) 
Faculty of Business Economics Education, Universitas Pendidikan Indonesia 
Jl. Dr. Setiabudi No.229, Isola, Kec. Sukasari, Kota Bandung, Jawa Barat 40154, Indonesia 
Email: tia.yuliawati@upi.edu  

Netti Siska Nurhayati 
Faculty of Business Economics Education, Universitas Pendidikan Indonesia 
Jl. Dr. Setiabudi No.229, Isola, Kec. Sukasari, Kota Bandung, Jawa Barat 40154, Indonesia 
Email: nettinurhayati@upi.edu  

Nor Farradila Abdul Aziz 
Faculty of Business and Management, Universiti Teknologi MARA 
Kampus Puncak Alam, 42300 Bandar Puncak Alam, Selangor, Malaysia 
Email: norfa503@uitm.edu.my  

Nugraha 
Faculty of Business Economics Education, Universitas Pendidikan Indonesia 
Jl. Dr. Setiabudi No.229, Isola, Kec. Sukasari, Kota Bandung, Jawa Barat 40154, Indonesia 
Email: nugraha@upi.edu  

Maya Sari 
Faculty of Business Economics Education, Universitas Pendidikan Indonesia 
Jl. Dr. Setiabudi No.229, Isola, Kec. Sukasari, Kota Bandung, Jawa Barat 40154, Indonesia 
Email: mayasari@upi.edu  

Imas Purnamasari 
Faculty of Business Economics Education, Universitas Pendidikan Indonesia 
Jl. Dr. Setiabudi No.229, Isola, Kec. Sukasari, Kota Bandung, Jawa Barat 40154, Indonesia 
Email: imaspurnamasari@upi.edu  

Prasetyo Harisandi 
Faculty of Economics Business, Universitas Pelita Bangsa 
Jl. Inspeksi Kalimalang No.9, Cibatu, Cikarang Sel., Kab. Bekasi, Jawa Barat 17530, Indonesia 
Email: prasetyoharisandi@pelitabangsa.ac.id   

 


